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There is an urgent need for sustainable solutions to poverty, food insecurity, soil erosion, biodiver-
sity decline and climate change. The way our food systems are set up determines whether they 
exacerbate these challenges or help solve them. Organic and agroecological solutions - a pack-
age of intelligent and innovative farming techniques, sustainable and fair food chains based on 
strong principles that strengthen small-scale farmers and empower rural economies - are being 
adopted globally by many authorities, are carried out by millions of farmers and supply chain 
practitioners and supported by a rapidly increasing number of consumers.

In Africa, the potential of ecological organic agriculture (EOA) is receiving increasing recognition 
and efforts are made to mainstream it into policy, national extension systems, marketing and val-
ue chain development and research. To raise awareness on the multiple and long-term benefits 
of agroecological and organic food systems on all levels of society requires leadership. Leader-
ship that inspires and builds confidence in other people, which offers knowledge and guidance. 
Combined with the deep understanding of the functioning of sustainable food systems and the 
ability to interact with people in various contexts and with different points of views, such kind of 
leadership carries a strong potential to be a seed for change.

The development of the Ecological Organic Agriculture Leadership Course (EOALC) resulted from 
a series of discussions between the African Ecological Organic Agriculture (EOA) stakeholders’ 
network, the German Federal Ministry for Economic Cooperation and Development (BMZ), the 
Deutsche Gesellschaft für Internationale Zusammenarbeit (GIZ) and IFOAM - Organics Inter-
national. These partners concluded in 2019 on the need to further develop the capacities of key 
stakeholders in Ecological Organic Agriculture with a focus on advocacy and policy dialogue as 
well as networking for stronger influence. From here, the idea for the EOALC emerged and was 
finally piloted as an innovative training format in 2021 by IFOAM - Organics International in co-
operation with key stakeholders of the African EOA network, and with the financial support of the 
German International Cooperation. A Training of Trainers course trained ten of the participants 
to be multipliers of variations of the EOALC in the future. The EOALC programme resulted in a 
pan-African network of genuine leaders who will carry the seed of change in their own regions 
and working contexts.

We trust that the manual will inspire change leaders to create capacity building spaces where 
others can connect, learn from, and support each other to strengthen the ecological organic agri-
culture movement and so contribute to the Sustainable Development Goals (SDGs).

Foreword

Louise Luttikholt
Executive Director

IFOAM – Organics International
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A. Introduction

About this manual

This manual is intended for those wanting to design or facilitate a course or workshop based on the Eco-
logical Organic Agriculture Leadership Course (EOALC). 

The EOALC and the manual cover a wide range of topics in the field of leadership and ecological organic 
agriculture. The intention is to inform and inspire change leaders by providing a broad horizon and foun-
dation from which they develop further what resonates with them and their specific context - growing 
further the seeds that have fallen on their own fertile ground.

It is assumed that facilitators and trainers have at least basic facilitation and training competencies, devel-
oped through their own experience and other (train-the-trainer) trainings. With this background, the manual 
can serve as a menu from which to choose from and ingredients to be ‘cooked up’ together in a new way.

How to use the manual

The manual is written in a way that enables readers to jump to specific sections of interest. The index is 
linked to the various chapters and a link at the bottom of each page enables a return to the index.

In the curriculum sections, facilitators and trainers can find the competency development and learning 
goals, contents and options for methods. Each curriculum module comes with presentations which can 
be accessed on demand. As is outlined in more detail in the curriculum section, a module is a thematic 
entity. Sometimes a module is equivalent to a workshop session; sometimes aspects of a module are 
covered in different sessions or combined with other modules in one exercise. The overview in the Annex 
shows how the EOALC was designed in the pilot implementation.

Acknowledging diversity of perspectives

It is important to be conscious of the fact that the concepts and approaches shared in this manual orig-
inate from specific ways of seeing the world which are always culturally influenced and have no claim to 
objectivity. Participants of the pilot implementation brought in an African perspective, one trainer an In-
dian one, the speakers´ contributed thoughts from different geographic parts of the world. These include 
also diverse cultural groups and affinities, genders, as well as different kinds of backgrounds within the 
societies and schools of thought that have influenced us. In all of that diversity, it is, however, be conscious 
of the fact that a big part of the concepts stem from the Global North where the donor agency, the im-
plementing organisation, and one of the trainers were based. In the context of a leadership programme 
which not only targets the individual level but is about building capacity to advocate for EOA in Africa, it is 
important to understand the post-colonial context in which such a programme took place.

Available material for your course design:

• Detailed description of Curriculum Modules (Chapter III)
 »  Competency Development & Learning Goals
 » Outline of Content
 » Methods – ideas & inspirations
 » Reference to useful resources 

• Session overview of pilot EOALC (Annex)
• Presentations from pilot EOALC (upon demand)
• Templates (e.g. on transfer project) (Annex)
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A. Introduction

Goals of the EOALC

The purpose of the EOALC is to contribute to the ability of actors in the EOA movement to assume lead-
ership and support development of truly sustainable organic agriculture and sustainable food systems 
focusing on capacities for advocacy, policy dialogue and networking for strong influence. 

This goal is closely linked to the Sustainable Development Goals (SDGs) and supports to achieving the 
Agenda 2030 for Sustainable Development and the integrated set of SDGs, with specific reference to #2, 
3, 12, 13 and 15 in respect of agroecological and organic agriculture practices, and #1, 5 and 8 in terms of 
general societal and economic development. 

The impact hypothesis of this project is that well-coordinated multi-stakeholder platforms, capacitated 
with the appropriate knowledge and skills to manage their respective institutions, enter policy dialogue 
and generate awareness and resulting policy action are crucial elements in changing agriculture and food 
systems towards true sustainability. 

Developing a skilled leadership core creates a strong platform for growing and accelerating change, and 
with a capacitated leadership, grassroots development and growth in EOA can be truly sustainable. 

Competency development and Learning goals 
– related to individual participants

The intent is to strengthen EOA and leadership competencies, to make informed decisions, lead teams of 
experts, and advocate for EOA when interacting with decisionmakers, media and multipliers, as follows:

a. In-depth understanding and ability to speak on EOA topics 
b. Professionalism in advocacy, change management and communication
c. Strengthening cross-cutting leadership and methodological competencies
d. Self-leadership to develop a personal roadmap for change.

Programme goals related to the group of participants

One of the determining aspects of an EOALC is that it is more than a training of individuals in a ‘laboratory’ 
setting, but rather is a capacity building measure in itself. Its goals on an intervention and group level are 
a. Developed plans of transfer projects that have the potential to be implemented beyond the scope of 

the course
b. Building trustful relationships among participants
c. Gaining insights on perspectives of different stakeholders (this can be sectoral – government, busi-

ness, civil society, academia… - or possibly from different regional or cultural) and their contexts
d. Developing a network for future interaction, such as possibly (not as direct output of the programme 

but as potential outcome):
• knowledge exchange 
• joint activities after the course
• the network of participants is on the stakeholder map e.g. through engaging with speakers and 

through the transfer projects.
e. Developed plans of transfer projects that have the potential to be implemented beyond the scope of 

the course.

Ecological Organic Agriculture – in the context of this manual

EOA is the approach and terminology recognised by the African network, based on organic production 
and agroecological practices and is also the term used at the level of the African Union. It represents 
the combined and harmonised approach stemming from constructive dialogue in the African sustainable 
agriculture sector. It will be the term used throughout this document. Existing reference documents and 
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A. Introduction

presentations could refer to OA and/or Agroecology, but for the sake of consistency and unity of purpose 
within the network, we will consider these terms to be equivalent under the umbrella of EOA.

Thus, we actively encourage ecological organic agriculture and food systems to be considered as an em-
bedded approach – it is not an alternative practice alongside other practices, but it is rather an approach to 
farming and food systems, that takes its cue from the farmer in his/her own context, climate and socio-po-
litical situation, working within localised constraints and opportunities, developing an approach to food and 
farming that recognises the environment as a stakeholder and develops solutions unique to their unique 
situation and ecosystem. While markets, certification, labels and premium play a role in the food system, the 
work of a leader within the African and global food system has to consider and appreciate the wider context 
in which we operate. It is crucial to carry this comprehensive approach throughout the program.

Leadership – in the context of the EOALC

Leadership is a very broad term referring to many different dimensions, from the individual to groups, in 
organisations, networks, society and politics - formal as much as informal leadership. 

The main focus of the EOALC is non-formalised leadership for cooperation with diverse stakeholders, for 
which self-leadership and interpersonal leadership is key. Organisational and team leadership may be cho-
sen as additions, in variations of the EOALC, but are not considered a priority in light of the programme goals.

In the EOALC, EOA and Leadership are intertwined and combined to address the overarching question: 

What kind of leadership is needed here – from me, my network, society 
– to advance EOA (in my sphere of influence) (in region)?

EOA topics are reflected upon from a leadership perspective; and at the same time, leadership is explored 
in its fullest potential of being applied for the benefit of all and the planet. 

Piloting the EOALC in 2021

The journey of the EOALC began in 2019, when leading stakeholders of the EOA-Initiative Africa, IFOAM - 
Organics International and representatives of the German International Cooperation (BMZ and GIZ) came 
together to develop activities to strengthen the EOA movement in Africa. Leadership skills were identified 
as key – namely the abilities to advocate for EOA, enter into policy dialogue and to engage in networks. 

IFOAM – Organics International was commissioned to lead the participatory development and pilot im-
plementation of such a programme, in close cooperation with the regional partner organizations. The pro-
gramme was designed as a course running over several months, with two intensive 1-week workshops, sev-
eral webinars and self-study time for working in regional teams on so called “transfer projects” (see graphic). 

End 
September 

2021 
1-week ToT

May: 
Getting to 
know each 

other, kick-off 
workshop 

26 – 30 July 
1-week virtual 

training 
(EOALC II)

7 – 11 June
1-week 

face-to-face 
training 

(EOALC I)

June & July
Weekly 

webinars & 
asynchronous 

work on 
projects

Figure: Structure and course elements of the EOALP
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Due to the Covid-19 pandemic, the programme was implemented as a hybrid format: during the first 
workshop participants of each region met at a central training location and connected with the other re-
gional groups, the trainers and guest speakers virtually. The kick-off phase, interim phase and final work-
shop all took place virtually, with participants connecting individually.
In order to enable collaboration among participants from anglophone and francophone countries, the 
programme was implemented in English and French, with all materials translated and simultaneous in-
terpretation.

Regional partner organisations organised logistics and provided facilitators to guide the groups e.g. dur-
ing offline group work and the excursion, also acting as a ‘cultural bridge’ from a European-Asian trainer 
team to the African participants.

In addition to the Germany-based trainers, the contributions of many external resource persons, EOA and 
leadership experts from across Africa, other countries and international organisations, enabled inspiring 
exchange and connections.

A formative evaluation of the perceived impact on participants was conducted involving results from sur-
veys during the programme as well as workshops with participants six months after the programme. Key 
results were that many participants

• Appreciated the mix and combination of topics and methodologies of the EOALC
• Gained access to knowledge, sources for further knowledge and mindset they had not come 

across otherwise, e.g. Participatory Guarantee Systems
• Felt a deep personal impact on themselves personally, highlighting increased confidence, com-

mitment and paying attention to deeply listening to others
• Realised how Advocacy can play a central role in advocating for EOA
• feel a strong commitment to EOA leadership
• Feel part of a trusted Africa-wide network they can call on for exchange and have already start-

ed collaborating for specific activities.
• Challenging was internet access, for some participants greatly so, and the suggestion to come 

together in person whenever possible
• The field trips were perceived as very inspiring, on a practical and on a leadership level, for activ-

ities participants have implemented after the course.

The piloting of the EOALC in 2021 happened under special conditions which showed again the importance 
of staying flexible. This is also the key message we would like to share with the reader: With this manual 
we are sharing the core ideas that we consider crucial for such kinds of leadership courses in the context 
of EOA. Now it is up to you to take the seeds and let it develop in your own context. We are looking forward 
to discovering the diversity of plants that will grow from this!
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What makes it an EOALC?

The essence of the EOALC is in its name: different to other training offers in the realm of ecological agri-
culture or leadership development, it is precisely the ‘interweaving’ of both, that makes it more than the 
sum of the individual components. 

Leadership is not considered as an isolated dimension of human behaviour to be explored in theory in 
a ‘training laboratory’, but it is embedded in the context of advancing Ecological Organic Agriculture: 
what kind of leadership is needed for that? In the field of policy, of engagement with stakeholders, in the 
‘movement’ and its institutions? And on a personal and even in a way on philosophical level, looking at 
core values.

In terms of Ecological Organic Agriculture, an EOALC makes the leap from the subject matter to its current 
role in society, institutions and engaging others. Agriculture is conducted by people for people and plays 
an influential role is most societies, way beyond the actual agricultural activity itself. To address this in a 
holistic way, the EOALC moves on all those levels and connects them.

“The mix (of methods and content) that was prepared for us in the EOALC programme,  was really good – 
because there was a kind of an energy that was refreshing ourselves. (…) Having the time to reflect on our 
personal skills, on the leadership topic, on many things that are human on the one side and intellectual 
and really informative on the other side. I feel it was actually the right mixture.” (Jouhaina Riahi, EOALC 
participant)

An EOALC aims to not only address current topics but should be seen as an advocacy intervention in itself: 
real ‘change leaders’ from a diversity of institutions are coming together, getting to know each others’ 
perspectives, learning from each other and building trusted bonds that last beyond the course. 

As such an EOALC should try to integrate as many ‘real’ activities as possible. Examples are: developing an 
advocacy plan for the region, contacting stakeholders for engagement, communicating on social media, 
offering a webinar, taking part in a conference together, setting up a working group to re-activate the 
regional movement, setting up an expert network, developing a real funding proposal.

So, what makes it an EOALC, even if in a reduced format? The authors of this manual propose including 
at least the following aspects below. The curriculum lays out many more options of modules and methods 
to include. The list below outlines the key aspects in addition to whatever other focus is chosen. So, you 
could choose to have a special focus e.g. on women in agriculture, or on building a movement, or on Par-
ticipatory Guarantee Systems, or on Policy Development, or on Communicating with Social Media, or on 
Fundraising…. However, if you include points below, ensuring there is a basis on Agroecology and Organics 
as well as a Leadership approach, it can be considered as a variation of an EOALC.

B. Practical Guidance 
 for the Course Design 
 and Implementation

This chapter gives overall guidance for developing an EOALC and treats topics beyond 
those addressed in the curriculum itself. In line with the whole approach of the manual, it 
does not lay out all the details to be considered when designing a programme, but rather 
points out those aspects which are especially relevant for an EOALC. 
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B. Practical Guidance for the Course Design and Implementation

Key aspects

Ecological Organic Agriculture Understand key aspects and concepts of EA and OA

Know where to learn more (key institutions and learning offers)

Advocacy & Communication Stakeholder mapping incl. their needs

Insights that each stakeholder needs own approach (and not just 
“more information”)

Leadership Moving away from ‘great man theory’ to leadership as collective 
responsibility for the common good

Listening, Self-reflection and Adaptive Learning as meta-compe-
tencies of the VUCA world

Self-leadership Include exercises for self-reflection, e.g. as check-in or energiser

Appeal to and give space for a ‘higher Purpose’, personal Intention

Cross-cutting Gender mainstreaming implemented by trainers (even if not treat-
ed as topic in itself)

Systemic thinking & complexity (as opposed to simple cause-effect 
linearity)

Awareness of our own subjectivity and biases

Framing As a group strengthening leadership competencies (as opposed to 
individuals being ‘taught’ in a training)

Exploring & sharing: Participants ‘experts’ in their own way – diver-
sity enrichens

Group – Social Dimension Participants get to know each other personally and professionally

Appeal to group of change leaders (and not just as individuals)

Methods Variation reflecting the different levels an EOALC addresses: In ad-
dition to the classic Input & reflection in groups, add some experien-
tial and creative methodologies, like e.g. brainstorming, role plays, 
drawing, self-reflective journaling, sensing excursion

Transfer to post-course Support transfer during the course, e.g. to reflect on next steps and 
how to implement
Ideally: organise some kind of follow-up, even without the facilita-
tors / trainers, e.g. some (small) task, learning groups to set a date 
for meeting again, virtual peer coaching, sharing online…
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What kind of EOALC: Needs assessment, Purpose & Target Group

The curriculum for the pilot EOALC was developed based on the wishes and needs expressed by stake-
holders in five regions in anglophone and francophone Africa and taking into account experience of IF-
OAM – Organics International and GIZ with related programmes. Several workshops took place to obtain 
and review wishes and needs as well as to elaborate the final curriculum and proposed format.

Future implementations should ensure that the objectives (the WHY) and the target group are very clear 
before going into the WHAT and HOW (see “Always start with WHY” below). Empathising with the ‘users’, 
as it is called in the Design Thinking approach, and how it might enable them to bring about which change 
(‘How Might We-Question’) will greatly shape the format: 

What gives the EOALC its name is the combination of EOA topics with leadership competency develop-
ment. And not just as a sum of components, but an intimate interweaving of the curriculum to develop an 
EOALC fabric, like our complex ‘real life’. 

For example, when diving into the topic of seed saving and genetic diversity exploring which community 
and collaboration practises can further this. When strengthening competencies in effective communica-
tion, the idea is not to treat this like in a ‘neutral’ situation, but specifically relating it to EOA topics, e.g. 
understanding the power and ‘spiritual’ appeal of issues connected to our earth, identity politics and the 
psychological effects of ‘doom and gloom’-news. When focusing on gender, creating psychological safety 
to allow for a personal self-reflection and sensitive story-sharing as well as e.g. learning how to assess 
and differentiate programmatic measures with the Reach-Benefit-Empowerment-Matrix used by inter-
national organisations. 

Taking all of this into account, there are still variations on how this can be implemented, depending on 
aims, target group and resources: time, locations, digital infrastructure, persons and financial resources.

“My EOALC” was used in the ToT as a template for developing a concept for a variation of the original 
EOALC, including objectives, target group, format (days, online / blended / hybrid), locations, key building 
blocks of the curriculum and any other special aspects to be included (e.g. excursion, farmer school, meet-
ing politicians…).

B. Practical Guidance for the Course Design and Implementation

Target group, curriculum & format are interdependent

Is it for leaders whose time and available electric power may be determined by the farm 
and field? Is it for government employees who may need a location far enough away 
from the office to avoid them being summoned by hierarchy? Is it for policy advocates 
who may need a firmer or more in-depth understanding of the issues surrounding EOA? 
Or rather for those who are organic experts but have never consciously considered sys-
tematic approach to policy, communication or project management? Will participants 
be practising Ramadan or any other cultural priority?
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B. Practical Guidance for the Course Design and Implementation
 

Group composition

In a capacity building leadership programme, such as the EOALC, the group benefits greatly from a di-
versity of perspectives, represented e.g. by different sectors: civil society, business, government, academia 
and others.

In line with gender mainstreaming it is important for women’s voices also to be heard from the partici-
pants themselves and an equal amount of women should be chosen as participants. Especially in lead-
ership programmes this can be challenging, because women occupy less formal leadership roles and, 
because of different social norms, may not be recognised as informal or potential leaders. In order to 
break through this dynamic, it is highly recommended to insist on including an equal amount of women (or 
non-binary persons), even if there may not be any obvious candidates. 

With regards to age and professional seniority, one should carefully consider how much diversity is ben-
eficial, and – by contrast - when does it reduce the quality of the offer, when the discourses and practical 
relevance cannot relate to each other at all. 

Methodological approach

The following chapter lays out specifics of the methodological approach used specific to an EOALC, distin-
guishing it from a ‘technical training on agriculture’ as well as from a leadership development programme 
without the actual real-world context and capacity building dimension.

General recommendations

Especially as a leadership programme, but also taking into account best practise in adult education, we 
recommend applying the following:

• Highly interactive, experiential and involving participants’ own sense-making (see below)
• Involving diverse sources & speakers / trainers – even in an on-premise workshop you can in-

clude speakers via teleconferencing, thereby saving travel costs. Considering the aim of the pro-
gramme, many speakers will speak for little or no fee.

• Practising methodological variety and balance large group forum with small group or individual 
work. Whenever appropriate and possible for participants, bring in the body, e.g. through phys-
ical movement (dialogue walk, putting cards on boards themselves…) or being still and focusing 
on the physical feeling in the body.

• Bring in the whole person, both trainers and participants, and build a trusting bond in the group.
• ‘Beginners Mindset’: we are all learners and look forward to also learning from each other
• Give opportunity for participants to relate the topic to their reality
• Ensuring transfer to participants’ real-life context through participants’ own project application
• Include tasks to apply the learning directly to their reality or co-create something meaningful to 

them with other participants
• Including learning journeys to inspiring projects
• Actively invite participants’ ‘sense-making’ = involving other parts of our brain than just the cog-

nitive-rational: what do participants feel about this? What associations do they have? Which 
questions arise (that may seem unrelated initially)? Tell us a story about when ...?

• Invite meta-reflection: e.g. when coming back together from group work, report not (just) about 
the content, but how did you experience the group work? Any insights you would like to share? 
What surprised you?

• Also find time to include quiet self-reflection, e.g. participants taking notes silently, going for a 
reflective walk (solo or dialogue walk), journaling guided by questions read out by trainer. 

• Self-Leadership: Exercises reflecting your own passions, dreams, sources of strength, areas they 
wish to improve, reflection by others, evoking deeper insights into attitude to life.
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A note on balancing input with interaction

We live in times where the internet is packed with information which participants can read in their own time. 
The time in a programme is limited. When considering how much information to share how (in which time-
frame and with which exercises), consider what is valuable to participants in this time of being together:

• Giving an overview they might not find otherwise: there may be many studies but what are over-
arching (different or agreed) points of view? And by whom? Who are key players?

• Where to find more information? Participants of the pilot EOALC appreciated finding out about 
knowledge management websites.

• Hearing from interesting speakers (you can also play videos of them)
• Interacting with interesting speakers: in times where even inspiring talks of speakers can be 

found recorded in the internet, what is added-value is when participants have the chance to 
interact with the speakers. This is a learning from the pilot EOALC: when the course is filled with 
presentations there is little time for interaction. It is highly recommended to not only plan in time 
for question and answer, but to give it sufficient time that an interesting discussion can emerge. 
Leadership requires thinking beyond the obvious, putting things in context, relating it to other 
aspects – this kind of discourse requires planning in the time for it to emerge. Speakers appreci-
ate this also, as it offers them food for thought and they get to know the participants. In line with 
the idea of a leadership programme that opens up new possibilities, thoughts and contacts, this 
provides opportunities for further networking beyond the programme. 

Leadership Development in the context of adult education

In the EOA Leadership Course, it is fundamental to be clear that competencies are regarded as more than 
knowledge and skills. Whilst the EOALC also offers knowledge and gives opportunity to strengthen skills, 
the concept is broader: to encompass also behaviour, experience, attitude and mindset.

This affects the whole framing of the course, as it is not about ‘teaching’ a mindset or attitude, but rather 
offering food for thought, inspiration and experiential opportunities for participants to re-think their goals, 
their approach to their work, their attitude and behaviour to people around them, their perspective on life.

Considering that participants of EOALCs may usually be adults with already quite some professional 
and life experience, it is also appropriate to include that in the approach. Practically, but also in terms of 
the language concepts: “programme, course, workshop, seminar” rather than “training and teaching”; 
“strengthening / developing further / expanding competencies” rather than “teaching skills”.

Facilitators and trainers are encouraged to enable experiential learning, especially enabling a ‘leadership 
space’ where participants and facilitators show up with their whole Self, with all their fears, doubts and 
shortcomings, as much as with their purpose, power, creativity and full potential, and where the focus 
changes from the individual ‘leaders’ to leadership as a collective ‘field’ of collaboration, learning, com-
munity and innovation.1 

How to mainstream diversity & gender in the EOALC

In this manual, we would like to honour the diversity present in the world and would like to encourage you 
to invite it to become visible, explored in its dimensions and valued as an opportunity for insight, empathy 
and connection with others. 

B. Practical Guidance for the Course Design and Implementation

1     „The Art of Facilitating Leadership for Global Responsbility“ is highly recommended as further reading to dive deeper into 
what is needed of the trainer / facilitator of these kinds of leadership programmes. It includes exercises of self-reflection in 
ordert o be ready to create and hold a leadership space with participants.
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B. Practical Guidance for the Course Design and Implementation

Diversity can take on many dimensions, such as gender, physical appearance, age, disabilities, sexual 
orientation, social background etc. which intersect with each other (see Blome, C: Diversity & Gender in 
Leadership for Global Responsbility. Theoretical background and practical tools for Organisers and Facil-
itators, p 10 ).

In our societies, exploring diversity always involves understanding also prejudice, injustices, harm and lack 
of freedom and privileges, linked to attributes of diversity. 

It goes without saying that diverse cultural approaches and implementations of the EOALC involve not 
only the topics but the facilitation and training approach itself. What is outlined in this manual is therefore 
to be regarded as one of many approaches, as food for thought offered by thinkers coming predominantly 
from the Global North. Even if the language of this manual may sound normative or claiming objectivity, 
it is not intended to purport ‘universal truth’.

When implementing the programme, you could consider the following aspects in order to pay tribute to 
the inevitable bias the programme designers and facilitators bring along and the diversity of participants’ 
realities:

• Be aware that you have blind spots and biases, some of which you may know, some not!
• Communicate your good intention and awareness of blind spots to the group, and invite partici-

pants to bring in their perspectives pro-actively, to communicate if actions, content or language 
cause harm to someone. This can include what is stated and done, as well as what is not stated, 
e.g. ‘invisibilising’ colonial impact when discussion access to land in Africa.

• Create a space of psychological safety where everyone feels comfortable to speak up and where 
curiosity, empathy and the desire to grow one’s awareness and competencies prevents fin-
ger-pointing and fear of embarrassment or exposure.

• Practise and invite the group to use mindful language that does not claim objectivity nor univer-
sal truth. The mindset of the facilitator is offering, inviting, inspiring - empowering participants 
with the responsibility and opportunity to decide themselves what they make of it, what is rele-
vant to them.

• Continuously invite participants to explore a topic from their perspective, apply it to their reality 
and – over time – you can also invite them to take more active roles in shaping the programme.

• Invite speakers with specific expertise or experience to address issues of diversity. This can relate 
to understanding diversity conceptually and learning what to pay attention to. 

• Speakers or yourself can also involve looking at leadership and agriculture (e.g. distribution and 
ownership of land) in a historical, political economist perspective exploring the effects of coloni-
sation, civil conflicts, forces of industrialisation and other power dimensions with regards to the 
main topics of the programme.

How gender is mainstreamed in this manual

“Gender: refers to the social attributes and opportunities associated with being male and female and the 
relationships between women and men and girls and boys, as well as the relations between women and 
those between men.” UN Women

“Gender is not determined biologically, as a result of sexual characteristics of either women or men, but is 
constructed socially. FAO: About Gender 

Although men and women appear here as the only two ‘binary’ options, many countries are now also 
legally recognising ‘non-binary’ or so-called ‘third genders’. 2 We would like to encourage you to be as in-
clusive as possible in your approach, whether explicitly or implicitly.

https://www.sustainable-at-heart.com/resources/
https://www.sustainable-at-heart.com/resources/
https://www.sustainable-at-heart.com/resources/
https://www.un.org/womenwatch/osagi/conceptsandefinitions.htm
https://www.fao.org/3/y5608e/y5608e01.htm
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“Gender Mainstreaming is a globally accepted strategy for promoting gender equality. … Mainstreaming 
involves ensuring that gender perspectives and attention to the goal of gender equality are central to all 
activities - policy development, research, advocacy/ dialogue, legislation, resource allocation, and plan-
ning, implementation and monitoring of programmes and projects.” Read more here

In this manual, we mainstream gender by suggesting you consider it in every aspect of implementation. 
We are highlighting gender in the following ways: 

In the course design including needs assessment, curriculum, participant selection, and evaluation

a. Implementation and organisation
b. Facilitation and training (see below)
c. In the curriculum, it should be considered in every module. It is especially addressed in module

• “7.2. Leadership in EOA” 
• “8.1. Gender and Ecological Organic Agriculture”
• “4.3. Key topics for Ecological Organic Agriculture” 

Paying attention to gender when facilitating / training

• Think about how you will approach sensitive topics such as non-binary genders and diverse sexual 
orientations, keeping in mind that these may not only be tabu in some participants’ cultures but even 
legally prohibited. Addressing such issues without the appropriate sensitivity can therefore put par-
ticipants into a potentially dangerous situation.

 » You can try to have some informal bilateral conversations with participants or ask a person act-
ing as a ‘cultural bridge’ to do so, to find out what they think about openly addressing these 
topics. 

 » Sometimes, an anonymous poll whose results you will not share, can give some interesting in-
sights about participants personal views and identification.

• Create a space where disadvantages and injustices can be openly explored while at the same time 
safeguarding that the discourse and atmosphere does not move into overtly accusing and shaming 
the male participants as this will lead to them closing down on this issue.

• If you are not from the culture of participants, be highly sensitive to your own blind spots with regards 
to understanding how gender is treated in that culture, while at the same time holding up a space for 
(female) participants to question whether the argument of ‘we have always done it this way’ is legit-
imising injustices.

• Be aware that especially women may not speak openly about the issue in a large group and / or in 
front of (vocally strong) males. If you are not female yourself, see if you can find a woman to check in 
with the other females how (safe) they feel to speak. This can also be an assistant in the programme 
or a female participant you feel can take on that role.

• When starting to speak about gender, emphasise that it is a challenging topic for everyone, that it is 
as much societal and professional, as it is deeply personal. Ask for empathy for all contributions and 
that we may not be good at always finding ‘the right’ words, especially if the course language is not 
our mother tongue.

• Starting off with an exploration in pairs can make participants feel safer than in bigger groups
• Consider consciously matching participants for group work: e.g.

 » women with women, men with men. – this is especially helpful to strengthen women’s voices and 
de-stigmatise their experiences

 » Women-men mixed
 » Same region
 » Mixed regions.

B. Practical Guidance for the Course Design and Implementation

https://www.un.org/womenwatch/osagi/gendermainstreaming.htm 
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B. Practical Guidance for the Course Design and Implementation

From curriculum to programme design

The following considerations are derived from thinking on adult education and transformative leadership 
approaches, such as outlined with more details on approach and methods in the “GIZ Toolbox - Leader-
ship for Global Responsibility” and “The Art of Facilitating Leadership for Global Responsibility”.

How modules of the curriculum relate to programme sessions

The curriculum contains the “Competency Development and Learning Goals” for each module. A module 
is a thematic section of the curriculum; it is, however, not equal to a workshop session which is a time-
bound section of the programme design. 

In the programme design you can therefore also combine several modules in one session, 
e.g. using a creativity technique to explore the food system, a role play with a stakeholder 
to practise communicating advocacy topics and communication geared to a specific 
stakeholder analysis.

You can also address the different aspects of a module in different sessions, e.g. of the module “Self-Man-
agement”, the subset on self-organising can be combined in a session on tasks & roles in the team. The 
aspect of resilience and sources of inner strength can be combined with self-leadership sessions.

Additionally, you can refer back to certain aspects again in order to show the interconnectedness and 
deepen the learning by calling it back to attention, e.g. empathising with your stakeholders needs and 
purpose in order to enhance the collaboration is a topic that is relevant for advocacy, food systems, com-
munication, negotiation, motivation and part of the transfer project tasks.

(Designing the) Phases of a Programme

Many natural processes have a beginning, a middle and an end. Many cultures are full of rituals to mark 
such different stages of social and natural processes. Group processes have been found to also exhibit 
certain dynamics, be they teams, organisations (growth patterns, especially seen with growing start-ups) 
or groups that come together temporarily as in workshop contexts. The following outline on phases of a 
programme follows ideas of Scharmer’s Theory U which includes Design Thinking as one its influences.

An over-arching concept: Divergence and Convergence

One way of thinking about dynamics of a process is to assess whether the phase is about divergence or 
convergence. 

Divergence is about opening up, exploring many different aspects, explicitly being interested in what 
comes up ‘at the edge’ of a topic, what is related to it. 

https://www.sustainable-at-heart.com/resources/
https://www.sustainable-at-heart.com/resources/
https://www.presencing.org/aboutus/theory-u
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Convergence is about the opposite, about narrowing down, focussing, crystallising key aspects.

It is important to be clear about which approach you want to take, and make this explicit to participants, to 
give them guidance about whether the idea is to broadly explore or narrowly focus. Especially considering 
that the EOALC is a leadership programme, taking the time to diverge and explore an issue is important in 
order to understand the bigger systemic ramifications and provide the fertile ground from which possibly 
innovative solutions ‘at the edges of the system’ or that are not the obvious ones, the way we usually think, 
can emerge. At the same time, in all complexity and systemic interconnection, methodological support 
should be given to allow certain aspects of crystallise on which to work on further.

Apart from the flow of the overall programme, the rhythm of balancing divergence and convergence can 
be found in the instructions for the transfer project. 

B. Practical Guidance for the Course Design and Implementation

In permaculture, there is a principle “diversity is highest at the 
edge of a system”, like e.g. banks of a stream. Perhaps this 
also applies to other systems??

Devopedia. 2020. “Design Thinking.” Version 7, July 31. Accessed 2022-02-16. 
https://devopedia.org/design-thinking 

https://devopedia.org/design-thinking
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B. Practical Guidance for the Course Design and Implementation

The beginning – exploring: with and within the group

We will not lay out the many ways of starting a training programme in general, however highlight what is 
important when starting an EOALC. 

At the beginning of a programme, it is important to

a. Provide background and orientation
b. Enable the group to connect – with the others (participants, facilitators, programme support and 

whoever else is involved), as a group, with the intention of the programme and their own intention and 
purpose of participating.

Ecological Organic Agriculture is offered not just as a subject, disconnected from the person or society, 
but an essential part of being human, a high-purpose goal of a sustainable society and a spiritual field of 
the web of life. Use leadership framing that always connects to the ‘Purpose’: following Otto Scharmer’s 
Theory U, “Purpose”, “Work”, “Self” with capitals refer to a deeper ‘calling’ of people for a greater good, like 
a life purpose. 

Even if only a short exercise, ask participants to connect to their Purpose, their (first) WHY of participating. 
This can be done e.g. by asking participants to 

• think about it
• write down a few sentences (e.g. in a learning journal)
• share in the electronic chat or a forum
• share verbally in a check-in round
• exchange in groups.

An exchange with other participants, in groups or the large group if possible, is recommended in order to 
start getting to know each other and create a group field full of purpose, intention and a sense of curiosity 
about everyone’s (personal) story.

Make it participatory: let participants experience and make it explicit that everyone’s active engagement 
is sought, that they are not disconnected ‘vessels to be filled with knowledge’, but that competency devel-
opment involves learning from experience, one’s own and in the group. 

Consider participants’ education and training cultures: in many parts of the world and societies, it is quite 
hierarchical, expert-focused with instructional, directive teaching of ‘objective’, ‘proven’ knowledge. In such 
cases, it can be helpful to lay out the theoretical foundations behind approaches, the expertise of facilita-
tors and trainers and increase participation / Co-creation-levels over time.

Invite, but do not force personal sharing: Especially in the beginning, provide instructions with questions 
that give participants the freedom to answer in which way they feel comfortable. For example, the ques-
tion “Why are you here?” can be answered quite technically – “Because of my professional background….” 
– or can be linked to a life story – "I used to spend time in the gardens with my grandmother …”.

Exploring the scope at the beginning

The nature of the EOALC is that it covers a broad range of topics, held together by the overarching ques-
tion of “What kind of leadership is needed to advance Ecological Organic Agriculture?”. In order to provide 
orientation, it is therefore recommended to also start the programme on that level, as outlined in module 
1, exploring what is considered under the umbrella of EOA, what leadership can mean in this context and 
how that is brought together under the over-arching question.

Whilst this is also the opportunity to lay out whatever is clear in the scope - e.g. if it is clear that an EOALC 
will not treat team leadership issues - the nature of this first phase is an exploratory, divergent one. Meth-
odologically, this can be using a variety of methods (group conversations, creative, note-taking…) that 
invite participants to explore what does EOA and leadership mean in their context, what are associations 



24

Ecological Organic Agriculture Leadership Course  Back to Index

they have with the terms. This enables opening up (divergence) a mental map of all kinds of aspects that 
are connected to these big issues, from which then (convergence) throughout the programme, certain as-
pects are focussed on in more detail.

The middle of a programme: going deep

Whether visualised as a U-shape, an hourglass or going ‘crossing the threshold’ in Campbell’s Hero Jour-
ney, all these models highlight the fact that there is a phase ‘in the middle’ that is about going deep. This 
can mean going deeply into a topic, and it can also mean going deep as a group or individually.

This can be a time when personal topics may come up or when the group is irritable, lost or conflictive. In 
the Art of Hosting approach (and in the Diamond of Participation?!) it is called the “groan zone”, in Theory 
U the U-Point. It can involve participants questioning the whole programme.

However, it can also be a point of deep connection, personal introspection and philosophical or spiritual 
topics arising. In the VUCA-world (volatile, uncertain, complex, ambiguous), learning how to deal with 
these mental places of not knowing – oneself and with others - is a key leadership competency.

In creative and innovation processes, some even consider a point of crisis, of ‘nothingness’ as necessary for 
real new insights, ideas and commitment to change to emerge. 

B. Practical Guidance for the Course Design and Implementation

How does this affect the workshop programme?

• Like fractals in nature, this can appear in the middle of the whole programme 
spanning several months, of a workshop, even of a day.

• Consider placing self-leadership topics and exercises in this place
• Consider making it explicit and linking it with a session about leadership3, ac-

cepting our weaknesses, going with the flow and natural processes rather than 
fighting them, accepting polarity (night & day), change management.

• Leave some space for free, informal time, walking, spending time in nature or in 
stillness. The mind and soul will continue to process what is going on.

• Pay attention to what is appearing in the group and be flexible to adapt the 
programme to what is needed there and then 

• Reflect about your own relationship with it and your role with regards to the 
group: rather than trying to avoid it or pushing the group through it by offering 
solutions to their questions, consider taking the role of an empathising men-
toring companion. Help them feel ok with it, ‘sit with their uncertainty’ (as Bud-
dhists would say) and understand the deeper potential of it 

• Prepare to be available, present and with enough energy to possibly support 
individuals who may ask for personal support

• Create space for the transition into the next phase e.g. session for participants 
to share how it was for them, share ideas, story-telling in pairs, some creative 
method

3    The origin of the word “to lead” could come from old English “leath” implying ‘stepping ahead, over a threshold, 
into the unknown’. This is in line with the Campbell’s concept of the Hero Journey.
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B. Practical Guidance for the Course Design and Implementation

Moving to solutions: Ideation & Prototyping

The next ‘big’ phase usually involves a new soberness, energy and is focussed on idea generation (ideation) 
and developing ideas more concretely in rough models (prototyping). In the EOALC pilot this was part of 
the transfer project.

As is shown in the graphic on page 22, this phase is initially all about ‘diverging’, about opening up, co-gen-
erating many ideas. 'Convergence’ then comes in the form of selecting an idea to develop further. Creating 
a prototype again is about diverging, open up the brain to ideas on how to implement it.
 

How does this affect the workshop programme?

• Use appropriate methods supporting the divergence and convergence 
dynamics, e.g. brainstorming and improvisation methods

• Explain to the group the importance of not shutting down someone’s 
creativity in the divergence phase by judging it, but rather build on what 
others have contributed

• Consider offering materials for creating physical models
• A model can however also be something written (like the transfer project 

plan), a video, a role play, or - like in the ToT - designing and facilitating 
a session
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Transfer to ‘real life’

As has been confirmed by neurobiology and research on adult education, learning becomes effective 
when it can connect to something of relevance to a person. In order to support a desired change, be it on 
an individual level or as part of a collaborative change process, it is important for courses or programmes 
to facilitate the connection and transfer to beyond the programme. See also the module 9.4. Learning 
Review and Roadmap for more suggestions.

B. Practical Guidance for the Course Design and Implementation

How does this affect the workshop programme?

• Be aware of the ‘Monday-morning-effect’ when all the high feelings from the 
programme are washed away and participants are again confronted with 
problems, to-do-lists and people who do not share their experience. Prepare 
them for it, by mentioning it and ideally offering a connection to the participant 
community (e.g. via an online tool) to still be in contact.

• Make time during the programme for participants to think about what they 
take with them and how they plan to transfer it, e.g. reviewing the whole course, 
exchanging in small groups about highlights and insights, individual journal-
ing to develop a roadmap for implementation, manifesting the commitment 
by writing it somewhere or sharing it in front of the whole group, ritual to mark 
the transition e.g. crossing over a line / branch, jumping from a chair / ladder, 
handing over certificate…

• Connect participants in pairs, triads or small groups (e.g. regional groups in the 
EOALC) as learning partners / travel group / peer coaches / future action group 
/ working group. Make time during the programme for them to agree on the 
means and process of collaboration and set the date for the first meeting. 

Special Course Elements

Field Visit / Learning Excursions

Field visits are excursions to a place of relevance for EOA. Sometimes also called “Sensing Journeys”, they 
serve the goals of

• Engaging with real life practitioners in their location, ‘entering their system’ with all senses
• Learning interesting aspects related to the contents of the EOALC
• Practising ‘sensing’: observation, listening and self-reflection skills
• Offering the opportunity for a stimulation of commitment, intrinsic motivation and passion e.g. 

when meeting change leadership persons or projects

Variations:
a. aplaces of inspiration that are part of an EOA value chain (farm to fork) - approach used in the pilot
b. Leadership inspiration, in a societal sector or milieu that participants normally have little contact with, 

e.g. design industry, political life, athletes or artists
c. Empathy focus, engage with societal milieu that often do not have a voice, e.g. homeless persons, 

orphans, marginalised migrant workers
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B. Practical Guidance for the Course Design and Implementation

Figures: Impressions of the EOALC excursions in the 5 regions 
- Observing, experiencing, reflecting.
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In Lead the Change. Guidance for implementing Change Leadership Programmes in international coop-
eration you can find a list of required and desired criteria for selecting places.

Methodological approach:

• Ensure proposals and selection of places follows established criteria, based on learning goals of 
the visit - best to have trainers participate in the decision and not too many persons communi-
cating in between the project and trainer / organisers

• Brief the hosts that the main aim is an engagement with the leadership aspects, i.e.. that they 
are more than welcome to share their personal story, thoughts and feelings. Information about 
the project is of course also very interesting and relevant, but it  should not be an impersonal 
presentation or tour of the place. Hosts can be made to feel comfortable that apart from show-
ing participants around (and ideally organising a place to have food and drinks), they do not 
need to prepare much. 

• Participants will have had sessions on sensing skills, generative listening, powerful questions and 
explanation on what is expected of them: to take the engagement with the host into their own 
hands, they can even prepare the facilitation and asking questions. They should organise getting 
informed about the place they are visiting in advance and starting to think about interesting 
questions. Participants are encouraged to ask questions relating not only to facts, but the host’s 
own perspective and life story. Participants receive instructions to ideally conduct some self-re-
flection and sharing in the group about the visit on-site or on the way back, latest the following 
morning, and share notes and ideally photos or videos with the other groups on the platform.

• The trainers or facilitators should take a step back, let participants do all the talking and en-
gagement, letting them be active inquirers (and not passive consumers).

• The day after, conduct a de-brief and sharing with the other groups that is not a report, but aims 
for a deeper reflection about how the excursion has impacted the participants, how this connects 
to other themes of the EOALC, be it on EOA or other leadership topics. 

In the pilot, the de-brief was combined with a teaching on Creative Confidence (see video listed in chapter 
8.4.) and practising graphic recording (facilitation meta-competency): While each group is presenting, 
always one other person will ‘record graphically’ what they are hearing, on the same flip chart, resulting 
in one drawing with insights from 5 different people having listened to 5 groups! No words (or one word 
maximum)

B. Practical Guidance for the Course Design and Implementation

De-briefing after the 
excursion: Practising 
deep listening and 
co-creation

https://www.sustainable-at-heart.com/resources
https://www.sustainable-at-heart.com/resources
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B. Practical Guidance for the Course Design and Implementation

  

Transfer projects

Transfer projects are required of participants in order to apply their competencies, including newly ac-
quired ones, and to ensure that the EOALC has a firm footing in real issues that matter to participants.

In detail, the transfer projects have multiple aims:

• Apply learnings related to EOA
• Apply learnings related to teamwork in distributed settings and provide experience to reflect 

upon and gain deeper insights in the 2nd workshop (experiential learning)
• Demonstrate and learn basics pf project management (including Design Thinking elements) and 

writing project proposals (lay the basis for donor applications or other pitches of support)
• Generate innovative ideas for strengthening EOA in Africa
• Facilitate a process for real collaboration on a change project beyond the scope of the EOALC.

What should a transfer project look like

• Group task to which every member has contributed: we decided on regional focus, to strengthen 
regional collaboration, building on the 1st in-person module in regional groups. However, if par-
ticipants are very keen on doing a cross-regional or continental project, it is advised to support 
that. Intrinsic motivation and purpose are an important factor of change initiatives. Also, it may 
be that inter-regional projects can have a bigger effect (scaling-up).

• Plan ‚project‘: develop a concept of a change project, including all aspects of a project plan (aims, 
milestones, stakeholder mapping, resources, monitoring, activity plan etc.). In order to come up 
with the result, certain activities are proposed (e.g. stakeholder interviews, brainstorming).

• Topics: that somehow contributes to our purpose of ‚Promoting Ecological Organic Agriculture in 
Africa‘. They can be diverse and inspired by the topics of our course, e.g. set up a regional network, 
consumer campaign, advocacy topics, value chain…

Output

• ‘Substantial’, the equivalent of minimum 5 pages, maximum 20 pages written text (other media 
e.g. video, theatre, graphic recording or a combination thereof can also be used as long as it in-
cludes substantial content)

• Include all points outlined in the project definition (template provided)
• The plan should be finalized and uploaded to the MS Teams channels. 
• During workshop 2, present project in 20 mins to a ‘sounding board’ consisting of the other par-

ticipants (additional peers can also be included). 45 mins are available for Q&A and “feed-for-
ward” (feed-back) from peers.

• Incorporate the feed-forward and finalise the transfer project plan until a deadline 2-3 weeks 
later. 

Methodological approach

• Module 8.5. Project Development, based on classic project management (e.g. IPMA), Design 
Thinking, Logframes, insights of adult education on the importance of transfer to participants’ 
reality, peer learning in groups and intrinsic motivation

• Ensure work on transfer project is understood as requirement for participation and certificate: In 
the course description and call for candidates, explicitly state the amount of hours, required, out-
put required and visualise active group work in the interim phase as essential pillar of the EOALC.

• Make participants aware of the transfer project, in the lead-up to the Interim Phase: Mention in 
all materials, Kick-off Webinar, refer to it in between sessions and especially day 1 and day 5
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B. Practical Guidance for the Course Design and Implementation

• Day 1 of 1st workshop with first exercise, briefly showing the Design Thinking phases and ap-
proach, then using “How Might We (HMW)”-method (incl. Video to explain it, show diverse per-
sons applying it, change of medium, giving it validity) and brainwriting to start the thinking and 
make group aware that it needs to ideally come up with a topic by the end of the week. Impor-
tant: emphasise that no decision should be taken on day 1, as 
 » the sessions of the first workshop should be considered as inspiration for the topic (esp. those 

related to advocacy and change) 
 » Let group first get to know each other and build up trust
 » in order to give less dominant participants a chance to develop ideas and feed them into the 

group process
 » Use brain-writing or other method that supports more introverted persons by self-reflection 

and sharing in a circle (as opposed to pop-corn where the most vocal take up most oral 
space)

 » Emphasise that with brain-storming methods, no criticism of other people’s contributions is 
permitted – in a humorous way (“often I feel the urge to comment and then I have to bite my 
lip to hold it back...haha”) so that participants feel relaxed about needing time to understand 
unfamiliar methods, creating psychological safety to make ‘mistakes’

 » Introduce rephrasing the challenge and aim as a HMW-question, however expect that many 
participants are not able to make that switch from the usual way of approaching it, the first 
time. The aim here, is to introduce it, so it can be referred to again and again and understood 
more thoroughly throughout the course.

• Day 5: After having had sessions on teamwork, communication and project management, pro-
vide sufficient time (45-60 mins) for the groups to primarily get organised (how will they com-
municate, when will their next call be, etc.), and – if they have time - work on or even decide on 
a topic. 

• Important: don’t skip this, as it is much easier for them to collaborate, once they are back at 
home, if they have already decided on a date and organiser of the next meeting!

• Coaching throughout the Interim Phase (see details below): ensure that you
 » o Keep the accountability up by reminding and communicating about the transfer project
 » o Send communication every 7-10 days (depending on the length of the interim phase), ad-

dressing both the group collaboration process as well as the project plan itself
 » o Give an overview of all of what is expected. In addition, guide them through the process 

along the milestones, e.g. this week you should complete your plan, this week you can do 
the stakeholder mapping. Clearly differentiate between what are essentials (basic minimum) 
and which are additional exercises or inspirations (e.g. empathy interview, brainstorming as 
part of the ideation phase).

Resources: 
Example of Transfer Project Handout in the Annex
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B. Practical Guidance for the Course Design and Implementation
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The curriculum is intended to give an overview of 

1. The Competency Development and Learning Goals: read them as “participants are able to”
2. A brief outline of the context of the content, why it could be part of an EOALC.
3. Methods on 

a. how it can be incorporated into the programme design of the EOALC
b. pointing out special aspects to consider relevant to the EOALC, especially on the key dimensions 

of EOA, Advocacy and Leadership
c. connections to other modules
d. creative, experiential ideas that go beyond standard presentation, discussion and group work 

– and -
e. The mindset, attitude, framing and integration of leadership aspects throughout the 

programme that make it different from a subject matter training and characterise a leadership 
development programme.

4. Reference to useful resources

C. The EOALC Curriculum 
 and methodological options

The curriculum of the EOALC is quite extensive, covering the following main areas:

HOW TO USE THE CURRICULUM

It is expected that the curriculum is viewed together with the overview showing how it was implemented 
in the pilot, in addition to the presentations and other materials that give more details on content and 
Methods applied in the pilot implementation.

C. The EOALC Curriculum and methodological options
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It is also assumed that trainers and facilitators of the EOALC have or gain deep knowledge on the topics 
and how to train and facilitate programmes proficiently. There are many other manuals and training pro-
grammes outlining best practise in training and facilitation of adults. This should not be repeated here but 
used in conjunction, to design to an EOALC.

So, when a suggestion offered in the Methods says e.g. “ask participants how this relates to EOA”, it is 
assumed that trainers do not just do this in a large group but choose whatever exercise they feel is appro-
priate for the design, taking into account the flow of the day and whole workshop, incl. time, variation in 
methods, energy of participants, combination with other topics or methods to be practised… . This same 
question, could, e.g., be explored by

• Self-reflection, thinking alone
• Self-reflection, guided journaling
• Interviewing each other in pairs
• Going for a dialogue walk in pairs
• Group work, also of varying sizes
• Writing cards and pinning them themselves
• Mapping of different kinds
• Creative brainstorming, working with associations
• Individual or collective drawing, using materials, …
• Researching, e.g. suggestions for specific resources to explore (e.g. the food systems handbook, 

FiBl or other knowledge providers)
• Varying dialogue forms: fishbowl, circle with talking stick, bingo-style…
• Argument / making a case / interrogation / defending a case
• Roleplay, putting yourself in the position of someone else, a stakeholder
• Stimulate by showing a video or soundbite
• Bringing in an external speaker, letting participants facilitate / interview the speaker
• Participants finding and interviewing interesting persons.

C. The EOALC Curriculum and methodological options
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1.1. 

Introduction to the course

• Trainers / Facilitators / Course organisers / participant managers are introduced.
• Participants have got to know each other, professionally and personally
• participants have an overview of the EOALC, its content, approach and how it will run

COMPETENCY DEVELOPMENT AND LEARNING GOALS

Module 1 

General course introduction

This chapter gives suggestions for how to start an EOALC, also already be-
fore the first meeting. While the design chapter “The beginning – exploring: 
with and within the group” lays out the general programme design princi-
ples, this module gives more concrete suggestions related to an EOALC. It 
includes both the start of the group dimension as well as a teaser on the key 
aspects of the course: leadership and EOA, by asking what leadership ac-
tually is – and means to different people – and by providing a short historic 
outline of milestones and pioneers and discussion of the leadership values 
and approach.

Module 1C. The EOALC Curriculum and methodological options

As mentioned in the chapter “the begin-
ning” as part of “Phases of a Programme”, 
it is important to provide orientation at 
the beginning of a module, be clear about 
expectations of commitment expected to-
wards the programme and let participants 
as well as everyone from the organization / 
training team, who they will have a lot to do 
with, get to know each other. This module 
also includes introducing logistics and dig-
ital means of communication, if applicable.

Enable participants getting to know each 
other – quite apart from this being a natural 
human interest ‘who am I engaging with’, it 
also helps with trust-building, participants 
feeling more comfortable interacting with 
each other and is – in the EOA Leadership 
Course an end in itself: to build a trusted net-
work of peers, that will be a basis for future 
collaboration. Starting from the beginning, 
building the personal connection should 
take place throughout the course.

OUTLINE OF CONTENT
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Module 1C. The EOALC Curriculum and methodological options

• Sharing information as profiles, be-
fore meeting in person – via email 
or uploading a message or profile 
to a platform. It helps and increases 
participation when you offer a pro-
file template for them to fill in. Invite 
personal sharing that leaves it up to 
participants how private they want to 
go (note the difference between per-
sonal and private).

• Invite sharing of photos, videos and 
website to their work context.

• In groups sharing: hobbies, “what you 
wouldn’t know about me if I didn’t tell 
you”, passions

• “2 truths and a wish” – of 3 statements 
the others must decide which ones 
are true and which one is a wish. Give 
sufficient time and encourage partic-
ipants to ask more about the other 
person (e.g. “so you wish you were a 
musician? What was it like growing up 
as the only boy with eight sisters?....) 

•  In order to set the personal and pro-
fessional tone, it can be very effective, 
if organisers / trainers / facilitators 
also introduce themselves in advance 
with a welcoming video.

• Be very clear, and repeat or refer to it 
several times, about the expectations 
towards participants. This can include 
time commitments, outputs neces-
sary for a successful completion of 

the course and possibly a certificate. 
• Especially if the participants do not 

need to pay a fee, as the course is 
funded otherwise, it can be effective 
to request e.g. 90 % attendance and 
absence only in writing with a doc-
tor’s certificate if you find this cultur-
ally appropriate. You can still decide 
whether you really want to enforce 
it, but it sets out accountability right 
from the start. In more formal, hier-
archical learning cultures, the partici-
patory approach of an EOALC can be 
perceived as it all not being so serious 
and everything being optional. It is 
important to counteract this from the 
start.

• Some funded programmes even 
choose for participants to sign an ap-
plication form, stating that they will 
pay a certain amount of money if they 
fail to attend, and refer to a waiting 
list of other candidates.

• If using a digital platform for the 
course, possibly in addition to in-per-
son workshops, use initial commu-
nication and exercises to let partici-
pants practice the key features of the 
platform, e.g. how to comment, how 
to like something, how to upload.

METHODS

In an EOALC it is recommended to, in addition to information about region and profes-
sional identity, invite sharing of information about themselves personally, perhaps some 
fun aspects and details of professional work, e.g. websites, photos in order to connect 
with participants’ lives more and find points of connection

RESOURCES

• Instructions for the getting to know each other game “Two truths and a wish / lie” 

https://www.icebreakers.ws/small-group/two-truths-and-a-lie.html
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1.2. 

Framing of approach & Group Agreement

• Has seen and heard everyone else
• The personal purpose (WHY) of the programme is in the room
• Has co-created a team agreement and is committed to it
• Values & expectations have been articulated

COMPETENCY DEVELOPMENT AND LEARNING GOALS

See the chapters on “the beginning” as 
well as “leadership development” about 
the importance of appealing to the bigger 

personal purpose in relation to EOA right 
from the start and for suggestions on how 
to do so.

• relationship changes from teach-
er-student (parent-child) to one on 
equal level requiring participants to 
take responsibility for their behaviour 
in the group and for themselves

• facilitators have the chance to set 
the tone by including aspects like: 
take responsibility for your learning 
and well-being, mistakes are op-
portunities to learn from, diverging 
views are welcome, being available 
for confidential conversations if 
needed, inviting feedback, punctu-
ality, attendance etc.

Co-creating a team agreement: with questions like “How do we want to be / work to-
gether? What is important for us during this programme?” participants and facilitators 
/ trainers / organisers can express what they would like to see as a common agreement.

Aim:

OUTLINE OF CONTENT

Module 1C. The EOALC Curriculum and methodological options

“ The question was WHY – why are we here – that was very important for 
me. (…) It just set the tone for the whole course! I had travelled for the first 
part of the course more than 4000 km from my home and turning away 
from my job as a farmer was a big undertaking – so, once we answered 
the question WHY, why organic agriculture, why the EOALC – that was 
very important for me.”

   Kanangwa Newlove

“ I remember very well the Golden Circle, where we have been told that 
for everything that we do, we must begin with the WHY. And if the WHY is 
understood very well, the HOW and WHAT becomes very easy.” 

   Robert Guloba

“
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1.3. 

Leadership Teaser, in the context 
of the Origin, Leaders and Pioneers 
of Ecological Organic Agriculture

• Be aware of diverse concepts of leadership and distil key aspects
• Explain, summarise and contextualise the timeline of ecological organic agri-

culture development and growth.
• Explain, summarise and contextualise the timeline of ecological organic agri-

culture development and growth with reference to leaders and pioneers
• Appreciate the ideas and the philosophy of the ecological organic pioneers in 

the context of leadership
• EOA and Gender: get to know female pioneers and have increased awareness 

why they might be less prominent.

COMPETENCY DEVELOPMENT AND LEARNING GOALS

Module 1C. The EOALC Curriculum and methodological options

Variations of this differentiate between 
‘ground rules’, expectations on format 
and learnings harvested. If such an ap-
proach is chosen, be aware that 
• ‘rules’ can have very different expec-

tations with regards to accountability 
and rigidity culturally

• expectations by definition correspond 
more to a demanding, consumerist 
attitude of participants and less to 
openness for experience and co-re-
sponsibility

Methodologically, this can be done e.g.
• have a joint board where participant 

write cards (electronic or physical). 
This individual work before coming 
together as a group avoids partici-
pants being influenced by what oth-
ers are stating.

• followed by a verbal exchange, clus-
tering and agreement.

• Trainers / facilitators state their points 
last, if they have not been mentioned 
yet.

• You can decide to ‘frame’ the agree-
ment by drawing and hang it up so 
it can be viewed all throughout the 
workshop.

METHODS

RESOURCES

• Sinek, S (2009): Start with Why – Book, TED-Talk on “the golden circle”
• Sutherland, L – How to create a team agreement

https://simonsinek.com/product/start-with-why/
https://www.collaborationsuperpowers.com/42-how-to-create-a-team-agreement-for-your-remote-team/
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This module is a first ‘teaser’ to engage 
with the concept(s) of leadership and 
what it has meant, and can mean in terms 
of EOA. It will later be expanded upon in 
the section on EOA leadership. In terms 
of leadership, it can give a first idea that 
it is a broad term, that can signify many 

different dimensions to different people, 
even in academia. This can be reassuring 
for participants who may feel confused or 
not knowledgeable. In terms of the history 
EOA development, it brings historical con-
text and is at the same time inspirational. 

OUTLINE OF CONTENT

Module 1C. The EOALC Curriculum and methodological options

• Ask participants what they associate 
with leadership

• Invite them to write down on cards 
or in an electronic whiteboard (e.g. 
resulting in a word cloud) terms and 
expressions relating to leadership in 
their languages. If they say they don’t 
have a word or that they use ‘leader-
ship’ (which is often the case), ask for 
words for (traditional) leaders, wise 
men and women, guiding,…. Or what-
ever they think could belong to it. Also 
invite sayings and metaphors.

• Let participants draw a metaphor for 
leadership and discuss what they as-
sociate with it – this brings out many 
more associations, e.g. a traffic light, 
a mother / father spider, a janitor, a 
megaphone, a shepherd’s dog…

• Ask: when did agriculture begin? Has 
it always been there? What would 
you include, what not? Do you know 
of early cultures who practiced agri-
culture?

• Do you know of any pioneers of EOA? 
You could make a timeline with cards.

• Present / contribute known pioneers.
• Bring up the question of gender. Note 

and discuss how many female pio-
neers and leaders there are. Do their 
positions /arguments differ from 
those of men?

• What were their principles, what their 
leadership? Speak to participants as 
part of that continued leadership.

• Introduce the concept of Organic 1.0, 
Organic 2.0 (and if time permits Or-
ganic 3.0. if time is short, just mention 
it and that you will get back to it later.)

• Make it asynchronous homework to 
find out what organic 1.0, 2.0 and 3.0 
means and report back to the group.

• Relate to EOA as a movement: ask 
for associations / social movements 
around EOA – in all parts of the world! 
“What is the culture in agriculture?”

• Introduce history of IFOAM and its 
current role. You can also show/ make 
a video and ask participants to watch 
this asynchronously.

METHODS

RESOURCES

• IFOAM Our History
• Indigenous Knowledge in Conservation Agriculture, Nene YL, 2009, AAHF Vol 13, No 4
• Demarco, C (2021): 27 Inspiring Women Reshaping the Food System
• Root Capital (eds) (2014): Applying a Gender Lens to Agriculture: Farmers, Leaders, 

and Hidden Influencers in the Rural Economy.

https://www.ifoam.bio/about-us/our-history-organic-30
https://www.ifoam.bio/why-organic/shaping-agriculture/four-principles-organic
https://foodtank.com/news/2021/03/women-led-organizations/
https://rootcapital.org/resources/applying-a-gender-lens-to-agriculture-farmers-leaders-and-hidden-influencers-in-the-rural-economy/
https://rootcapital.org/resources/applying-a-gender-lens-to-agriculture-farmers-leaders-and-hidden-influencers-in-the-rural-economy/
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This sub-module serves as an introduction 
to the concept and background of Ecolog-
ical Organic Agriculture. Referring to the 
Sustainable Development Goals links the 
program and the goals of EOA to the big-
ger picture – to the overall challenges that 
humankind are facing. Let course partic-
ipants reflect and discuss, why a change 

of the current agricultural system is nec-
essary and how EOA can be a solution for 
many of the global challenges. 

Share facts & figures with the participants 
from recent publications from trustful 
sources in order to underline arguments 
with solid evidence. 

OUTLINE OF CONTENT

Module 2C. The EOALC Curriculum and methodological options

2.1. 

WHY Change

• Participants are able to summarise and explain the key reasons and justifications for 
change in the agricultural system.

• Participants know how EOA could be a solution for many global challenges in agri-
culture and food systems, with links to the SDGs (e.g., #2, #3, #6, #12, #13, #15)

• Participants understand EOA as a core concept within AE as the most appropriate 
and holistic approach for a sustainable farming system.

COMPETENCY DEVELOPMENT AND LEARNING GOALS

Module 2 

EOA Origin, Principles and Approaches

This module introduces the concept of Ecological Organic Agriculture in-
cluding its origin, key principles and approaches. We start with the ques-
tion `Why we need a change of the current pre-dominant conventional 
farming systems`, and - by looking at the SDGs - it is discussed how EOA 
can contribute to addressing the global challenges we are facing. Further-
more, the module aims at ensuring that participants gain a shared under-
standing of the terms used for various sustainable farming approaches 
– such as agroecology, organic agriculture, sustainable agriculture - and 
how these different concepts and approaches relate to each other. It looks 
concretely at the key aspects and practices in terms of ecological organic 
farming e.g. via practical examples.
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• Sharing of evidence and linking to the 
global context and the SDGs

• Group discussion and exchange of ar-
guments on the relevance of EOA

• Exercise: which SDGs does EOA relate 
to? Give participants the SDGS in de-
tail, including full title and indicators. 
You could use icons and let the group 
place them, closer or further away, 
depending on how strongly the con-
tribute to a specific SDG.

METHODS

C. The EOALC Curriculum and methodological options Module 2

RESOURCES

• FAO, 2019: The state of the world´s biodiversity for food and agriculture, Report
• IPCC, 2020: Climate Change and Land, Report
• The Food and Land Use Coalition, 2019: Growing Better, Report
• IFOAM, Organic 3.0 – Sustainable Food and Farming, short movie clip, 3:55 min.
• IFOAM´s Principles of Organic Agriculture, Movie, 43 min.

2.2. 

Principles, definition/s of EOA

• Contextualize the key ecological organic landmarks and use them in participant’s 
own practice

• Understand and present the values, principles and definitions clearly and concisely
• Identify leverage points for moving the dominant systems towards AE and OA

COMPETENCY DEVELOPMENT AND LEARNING GOALS

https://www.fao.org/3/CA3129EN/ca3129en.pdf
https://www.ipcc.ch/srccl/
https://www.foodandlandusecoalition.org/global-report/
https://www.youtube.com/watch?v=GH_YN-1l9BY&ab_channel=IFOAM-OrganicsInternational
https://www.youtube.com/watch?v=fu1Qq-z4h_k&ab_channel=IFOAM-OrganicsInternational
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Module 2C. The EOALC Curriculum and methodological options Module 2

The sub-module provides participants 
with an understanding of the Ecological 
Organic Agriculture (EOA) origin, princi-
ples, and approaches. The definitions and 
core principles of different sustainable 
food systems/farming approaches – such 
as Agroecology, Organic Agriculture, Sus-
tainable/Integrated Agriculture – are pre-
sented and discussed, in order to establish 
a common understanding of used terms 
and concepts. 

The glossary developed by FAO (FAO, 
2009) and the IFOAM EU position paper 
on agroecology are useful resources for a 
clarification and discussion of the different 
terms, approaches and their interlinkages. 

In this context it is relevant to mention, 
that both the organic and the agroeco-

logical movements started as inspirational 
and inclusive movements, that continue to 
inspire change today and that highlight 
the contribution agriculture can make to-
wards achieving the SDGs. The exact rela-
tionship between the two is quite variable 
in the scientific literature; though, IFOAM 
– Organics International deems that “or-
ganic is a well-defined subset of agroecol-
ogy and that certification is a tool, not a 
prerequisite.” (IFOAM EU, 2019)

While sharing similar principles with agro-
ecology, a major difference between the two 
approaches is that organic agriculture has in 
addition defined minimum requirements for 
an operation to be called “organic”. 

OUTLINE OF CONTENT

Organic Agriculture 
a subset of Agroecology
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Module 2C. The EOALC Curriculum and methodological options

“

“

Agroecology

FAO defines agroecology as “the science and practice of applying eco-
logical concepts and principles to the study, design and management 
of the ecological interactions within agricultural systems (e.g. relations 
between and among biotic and abiotic elements). This whole-systems 
approach to agriculture and food systems development is based on a 
wide variety of technologies, practices and innovations including local 
and traditional knowledge as well as modern science” 

   FAO, 2009

Organic Agriculture

“Organic agriculture is a production system that sustains the health of 
soils, ecosystems and people. It relies on ecological processes, biodiver-
sity and cycles adapted to local conditions, rather than the use of inputs 
with adverse effects. Organic agriculture combines tradition, innovation 
and science to benefit the shared environment and promote fair rela-
tionships and a good quality of life for all involved.”

   IFOAM, 2008

• Ask participants what agroecology 
means in their countries / for their 
stakeholders (in some countries it is 
used as ‘greenwashing’)

• Presentation, e.g. by guest speaker of 
local organisation (NOAM)

• Let participants share their personal 
“EOA heroes/pioneers”

• Joint discussion, e.g. development of 
EOA in different countries, Q&A

METHODS
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Module 2Module 2C. The EOALC Curriculum and methodological options

RESOURCES

• IFOAM EU, 2019: Position Paper on Agroecology
• Food and Agriculture Organisation of the United Nations (FAO): “Glossary on organic 

agriculture”, 2009
• G.A. Barton: The Global History of Organic Agriculture, Article
• FAO Agroecology Knowledge Hub, Online Platform. Definition, the 10 Principles and 

the linkage to the SDGs
• IFOAM about its history and highlights

2.3. 

Ecological organic agriculture 
Production systems
(Context and key practices)

• From the perspective of the participant’s own unique operating environment, shar-
ing experience, and providing context for the practices, principles, challenges and 
opportunities of adapting current farming systems to EOA, recognising the indige-
nous knowledge systems, local innovation and traditional approaches.

• Understand and describe typical ecological organic crop production techniques with 
reference to the 4 principles and the definition of EOA and the 10 elements of agro-
ecology. Link the practice to the requirements of Global Goals and local adaptation.

• Explain and show understanding of the main agronomic concepts in EOA like crop 
rotation, resistant varieties, composting, mixed cropping, soil and water conserva-
tion measures, agroforestry etc.

• Describe natural resources regenerative measures e.g. green manure, soil covers, 
mulches, nutrient balance, nutrient cycles, resource recycling and nutrient balance 
calculation

• Present the basic principles regarding multifunctional ecological organic livestock 
production including animal welfare, animal health, environment and cultural tra-
ditions

• Describe and understand the basic on-farm handling and primary processing (har-
vesting, packing, storage, transport) as it relates to ecological organic principles

• Understand limitations and farmer’s rationale behind resisting the adoption of cer-
tain practices

COMPETENCY DEVELOPMENT AND LEARNING GOALS

https://www.organicseurope.bio/content/uploads/2020/06/ifoameu_position_paper_agroecology.pdf?dd
https://www.fao.org/fileadmin/templates/organicag/files/Glossary_on_Organic_Agriculture.pdf
https://www.fao.org/fileadmin/templates/organicag/files/Glossary_on_Organic_Agriculture.pdf
https://reviews.history.ac.uk/review/2285
https://www.fao.org/agroecology/overview/en/
https://www.fao.org/agroecology/overview/en/
https://www.ifoam.bio/about-us/our-history-organic-30
https://www.ifoam.bio/news/2021-highlights-ifoam-organics-international
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Module 2C. The EOALC Curriculum and methodological options

The chapter points out the importance 
of EOA production systems and engages 
participants perspectives to collaborative 
by sharing experiences from their own op-
erating environment and traditional ap-
proaches. It also teaches how to under-

stand and describe principles of EOA by 
linking best practices to local adaptation. 
The knowledge of traditional / indigenous 
knowledge is relevant to be discussed as 
well. 

OUTLINE OF CONTENT

The 10 principles of Agroecology. FAO 

• Give an overview on the 10 principles 
of agroecology (see FAO publication 
below) 

• Share background on the relevance 
of traditional and indigenous knowl-
edge on sustainable food systems 
(see FAO publication)

• Invite guest speakers – e.g. farmers, 
researchers, consultants - to share 
practical experiences and lessons 
from EOA production systems 

• In addition/alternatively: let partic-
ipants share their own work context 
and experiences related to EOA pro-
duction systems

• Watch a few short movie clips from 
farmers around the world (see link 
below to the “I Grow Your Food Cam-
paign” of IFOAM)

METHODS
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Module 2Module 2C. The EOALC Curriculum and methodological options

This sub-module is an extension of 
sub-module 2.3. and can be merged with 
the above. The described content and 

learning goals of the previous sub-module 
are deepened and explored in a participa-
tory way.  

OUTLINE OF CONTENT

RESOURCES

• FAO, The ten principles of agroecology, Brief, 10p.
• FAO, 2021: Indigenous peoples´ food systems
• IFOAM I Grow Your Food Campaign: “Meet the farmers who grow your food” - huge 

compilation of farmer´s short videos from across the world
• FAO Agroecology Knowledge Hub, Online Platform. Showcases from across the world
• FiBL: African Organic Agriculture Training Manual

2.4. 

Ecological Organic Agriculture 
Production systems, cont. 
(Wider context)

• Understand and explain the principles of inclusivity, like-minded vs. equivalent agri-
culture systems, with reference to Traditional, Low- or no-input, Organic, Agroecol-
ogy, Permaculture, Biodynamic, IPM, etc. Draw the line between and compare the 
common principles among these systems

• Make a comparative analysis on the risks and possible benefits of high-technology 
food production systems like aquaponics, vertical farming systems, soilless agricul-
ture, etc.

• Use the Best Practice/Sustainability Flower and “organic 3.0” framework to describe 
the ecological, economic, social, cultural and accountability aspects of realistic sus-
tainable agriculture

• With reference to above topics, draw a comparison between EOA and Non-EOA pro-
duction systems

• Consider throughout gender Roles and the different farming systems, in particular in 
the small- scale farming sector with regard to potentials and limitations in adopting 
an agroecology transformation, e.g. female headed households probably have more 
often limitations rather than huge potential

COMPETENCY DEVELOPMENT AND LEARNING GOALS

https://www.fao.org/3/i9037en/i9037en.pdf
https://www.fao.org/documents/card/en/c/cb5131en/
https://campaigns.ifoam.bio/igrowyourfood/2020 
https://campaigns.ifoam.bio/igrowyourfood/2020 
https://www.fao.org/agroecology/knowledge/practices/en/
https://www.organic-africa.net/training-manual.html
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• How the term ‘agroecology’ is used by 
international institutions, players and 
regions: ask about their associations 
with the term and how it is being used 
in their country

• Differences and commonalities of the 
different approaches, e.g. by having 
visualised icons of different practises 
and approaches and letting partici-
pants place them with whatever ag-
ricultural approach they think it con-
nects with

• If cynicism comes up because of ‘gre-
enwashing’ or the feeling that it is all 
relative as definitions vary, do point 
to an agreed common ground used 
by international institutions which 
differentiates all of the approaches 
clearly from conventional agriculture 

• This can be combined with exercises 
relating to advocacy. Aims could be 
to develop a deeper insight into when 
it makes sense to highlight the differ-
ence (e.g. opportunities for organic 
agriculture) and when it is important 
to let go of the difference in order to 
build capacity with other players to 
build capacity for ecological agricul-
ture per se.

• It could also be combined with com-
munication exercises, e.g. with role 
plays to explain to politicians what 
agroecology is, what organic agricul-
ture and what is not ecological, al-
though it might claim to be.

METHODS

Module 2C. The EOALC Curriculum and methodological options

This module is essential for anything named an EOALC as it explores approaches to ag-
riculture that can be encompassed with the term ‘ecological’. It is important for partici-
pants to understand

RESOURCES

• See module 2.3.

2.5. 

Data and statistics 
for ecological organic agriculture

• Collect, verify and interpret statistical data for EOA and to contribute to organic monitoring
• Introduce gender differentiated data collection and interpretation

COMPETENCY DEVELOPMENT AND LEARNING GOALS
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• Make participants familiar with data 
collection and management ap-
proaches

• Present relevant research projects 
that aim at collecting evidence for 
ecological organic farming practic-
es (e.g. FiBL Sys-com project, see link 
below)

• Present relevant knowledge plat-
forms and publications to access 
data on EOA (see links below) 

• Give participants a task to research, 
using the platforms presented

METHODS

Module 2Module 2C. The EOALC Curriculum and methodological options

RESOURCES

The chapter focuses on the collection of 
data statistics for ecological organic ag-
riculture. Solid data on the benefits and 
impacts (productivity, climate change mit-
igation, soil protection etc.) of EOA pro-
duction systems is an essential tool for 
researchers, stakeholders, policymakers, 
and industries in impacting development 
programmes and policies. 

It makes participants familiar with solid 
data collection approaches, links to ex-
isting research, and shares most relevant 
sources and knowledge platforms to ac-
cess data on EOA. It will also discuss the 
limitations and challenges in solid data 
collection & distribution.

OUTLINE OF CONTENT

• FiBL, Sys-Com Project : Long-term comparison of conventional and organic produc-
tion systems

• IFOAM/FiBL: Training Manual for Organic Agriculture in the Tropics.
• Relevant knowledge platforms for EOA:

• Infonet Biovision
• Access Agriculture
• African Organic Agriculture Training Manual
• FAO Agroecology Knowledge Hub
• IFOAM Website

https://systems-comparison.fibl.org/results/events/highlights.html
https://systems-comparison.fibl.org/results/events/highlights.html
https://www.fibl.org/fileadmin/documents/shop/1299-manual-tropics-basic.pdf
https://infonet-biovision.org/
https://www.accessagriculture.org/
https://www.organic-africa.net/index.html
https://www.fao.org/agroecology/home/en/
https://www.ifoam.bio/
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3.1. 

Ecological Organic Food Systems 
- Overview

Module 3

Value Chain, Trade and Consumption

This module gives an overview on ecological organic food systems and then 
more specifically the value chain, with regards to opportunities and chal-
lenges it presents. The module also looks into understanding and explaining 
several approaches of guarantee systems.  

The competency development goals here are not necessarily about finding 
the ‘right approach’, but rather – as leaders in the field – to have an in-depth 
understanding of the system and (market) forces at play. This gives an in-
creased understanding of the aims and needs of different stakeholders and 
a sensitivity that different solutions work for different players in the field.

Module 3C. The EOALC Curriculum and methodological options

• Show a clear understanding of the whole food system in overview: understand the 
journey that food takes, the links and systems supporting or hindering the sustain-
able distribution of food and recycling of waste and nutrients, identify leverage 
points and strategies for change.

• Consider and explain the importance of food quality in a sustainable ecological or-
ganic food system

• Gender theme “Who feeds the family? Who is responsible for the Nutrition?”
• Consider the concept of Nutrition-Sensitive Agriculture within EOA 
• Explain the relevance of Global Goal #12 Responsible Consumption and Production

COMPETENCY DEVELOPMENT AND LEARNING GOALS
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Module 3C. The EOALC Curriculum and methodological options

This module explores the food system – ac-
tors, dynamics, links to other systems – and 
thereby teaches how to think in systems 
and map them.

The persistence of food and nutrition insecu-
rity, which takes many forms globally, high-
lights the need for transformations towards 
sustainable food systems. These food sys-
tems must ensure healthy diets for current 
and future generations while preserving or 
increasing available resources and meeting 
the nutritional needs of all, particularly the 
most vulnerable populations. The transition 
to sustainability requires redesigning many 
food system activities. There has been evi-
dence of actors worldwide who have begun 
to act locally to change how they produce, 

trade, and eat. Some of these changes are 
easier than others, which requires knowing 
how to navigate them to promote sustain-
able consumption and production practices.  

The FAO/INRAE handbook, which is the 
core tool presented here, is aimed at “sus-
tainable food systems innovators” and is 
produced by a group of innovators from 
Asia, Africa, the Americas, and Europe 
who are leading initiatives to grow, share, 
sell and consume more sustainable food 
in their local contexts. These experiences 
demonstrate that change can be made in 
the way local food systems are organized, 
making them more sustainable in line with 
an agroecological transformation.  

Purpose: 

• Use different ‚ways of knowing‘ than 
just analytical thought by activating 
the senses and the ‘wisdom of the 
hands’

• (literally physically) take different 
perspectives

• Crystallise dynamics and relation-
ships in the system

• Sense where levers of change & seeds 
of a positive future lie

• Interactive presentation of an exam-
ple of an intricate food system, in-
cluding key concepts and terminology 
used in systemic approaches

• Explore the link of gender, nutrition 
and food quality, in terms of diversi-
ty of nutrition. Look at a food system 

– either presented or created by par-
ticipants (see below) – and highlight 
or add where gender plays a role and 
whether / how this is recognised.

• “Systems Design & Exploration” exer-
cise. 

METHODS

OUTLINE OF CONTENT

In a nutshell: Participants build (a model) of food system, using natural waste and craft 
materials. When finished, facilitators ask systemic questions about what participants see 
and sense in the system. 
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Module 3C. The EOALC Curriculum and methodological options

Examples from the group exercise 
on “Food System Design” 

How to do it: 

• (ask participants and organisers to) 
collect waste materials in advance, 
natural materials beforehand (e.g. 
in a break) and add scissors, string, 
glue, pens etc. If you want also play-
dough

• Show visual examples of what it can 
look like

• Ensure tables are covered with (flip-
chart) paper, so they do not get af-
fected by the materials

• Tables ideally free-standing so par-
ticipants can move around them

• Drawing and writing should be kept 
to a minimum

• Don’t ‘water down’ systemic ques-
tions so they retain their full force. 

• Encourage discussions and reflec-
tion. The aim is not to have a ‘perfect 
looking food system’, but rather to 
use it for gaining deeper insights. If 
participants have heated discussions 
about how they see the system, pos-
sible from different stakeholder per-
spectives, this is useful.
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RESOURCES

• FAO and INRAE (2020): Enabling sustainable food systems: Innovators’ handbook
• Sustainable food systems: Concept and framework. 
• CFS HLPE (2014): Food losses and waste in the context of sustainable food systems
• Meadows, D (2008): Thinking in Systems
• Lists many resources for Systemic Thinking and Systemic Mapping 
• Scharmer, O (2007): Theory U. Leading form the Emerging Future
• Think Tank focussing on food systems

Module 3C. The EOALC Curriculum and methodological options

Variations

• Add time for personal-self reflection
• Ask participants to draw arrows in-

dicating e.g. feedback loops or rein-
forcing dynamics

• Add a session to create a positive fu-
ture: participants change the existing 
system (after having taken photos of 
it) into the best possible future. This 
is very powerful and useful for pro-
cesses / programmes that are about 
change: initially creating a visual vi-
sion of the best possible future, in 
order to then refer to this later on. 
Visuals are remembered more easi-
ly than words. Also, the act of doing 
it with your hands, can be very pow-
erful and moving for participants: 
building a bridge, taking down a wall, 
giving resources to the people, taking 
waste out of the river!

• Participants draw a system. This is 
less sensual and usually less collabo-
rative, but still better than words only.

• Ask participants to take on the per-
spective of different stakeholders 
each and describe the system, its 
relations etc. From that specific per-
spective. Encourage them to speak in 
first person “I am dependent on....” “I 
like...” “I am frustrated because...”

• Include figures, e.g. toys, or elements 
that indicate the direction they are 
looking at, e.g. a circle with a nose. 
This can enable even deeper insights 
(Is the person looking at someone? 
Or turning their back to something?...)

• Only for professional systemic con-
stellations coaches, as this can evoke 
deep emotions that need to be ‘held’ 
professionally: conduct the whole ex-
ercise as a physical role play without 
materials

https://www.fao.org/documents/card/en/c/ca9917en/
https://www.fao.org/3/ca2079en/CA2079EN.pdf
https://www.fao.org/3/av037e/av037e.pdf
https://donellameadows.org/systems-thinking-resources/
https://www.presencing.org/aboutus/theory-u
https://www.southernafricafoodlab.org/
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3.2. 

The Current Value chain: 
Opportunities and Challenges

• Differentiate and characterise marketing channels (direct marketing, farmers’ markets, 
specialized shops, retailers etc.) 

• Differentiate between local, regional and global markets and value chains, their 
needs and requirements, and their suitability to a sustainable ecological organic 
food system approach.  Evaluate tools like True/Full Cost Accounting in this context

• Overview of Statistics and Trends - “The World of OA” - ability to read and evaluate 
the global statistics and contextualise statistics.

• Understand how ecological organic markets develop over time and to identify the 
stage of development in own country/region

• “Sustainability labels”: understand the market segmentation and differentiation be-
tween organic and other kinds sustainability labels, and the future trends in this con-
text.

COMPETENCY DEVELOPMENT AND LEARNING GOALS

Module 3C. The EOALC Curriculum and methodological options

The module discusses a variety of value 
chains and their implications. All actors in-
volved in the production, processing, and 
selling of a product are the stakeholders of 
the product’s market chain: farmers, pro-
cessors, logistics, warehouse keepers, local 
traders, exporters, retailers, marketing etc. 

Since Agroecology and Organic Trade cov-
ers a large diversity of supply chains these 
days, the focus of this module should be to 
give participants and overview and insights 

into market segments they may not be so 
familiar with. So, e.g. if participants tend to 
be smallholder focused, share stories and 
knowledge of how other approaches of 
getting organised work. Keeping in mind 
that the EOALC is not a farmer’s training, 
but a course to equip potential leaders with 
knowledge of the system and movement(s), 
it is important to understand that not ‘one 
size fits all’, but that a diversity of approach-
es exist.

OUTLINE OF CONTENT
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Module 3C. The EOALC Curriculum and methodological options

• Let participants write down different 
actors and activities of a value chain 
on cards

• In groups, let participants draw value 
chains, with the actors and activities, 
they can think of and then look at how 
much diversity you can come up with. 

• invite speakers with different perspec-
tives

• Invite speakers with real stories from 
the field, including failures in order to 
learn – leadership is not just about 
positive motivation, but also about 
wisdom and perception, including 
learning from mistakes and failures

• Stories of e.g. individual cases of farm-
ers or traders, can be on organisa-
tional or national level e.g. developing 
one’s own label leading to a confusing 

multitude of labels on the market or 
on global / continental level highlight 
trade / import requirements in global 
value chains.

• Conduct a simple exercise that invites 
participants to do full cost accounting. 
The FAO INRAE Food Systems Hand-
book has guidance on how it is done.

• Ask participants to name sustainabil-
ity labels they know and cluster them 
according to different criteria, e.g. en-
shrined in law (national, EU labels…), of 
ISEAL standard-setting organisations 
(civil society included in standard-set-
ting bodies), private company-labels / 
industry-owned labels, etc.

• Discuss the multitude and variety of 
labels from a consumer perspective

METHODS FOR COURSE DESIGN

RESOURCES

• FAO and INRAE (2020): Enabling sustainable food systems: Innovators’ handbook
• Agrifood markets and value chains.
• Full / True Cost Accounting to transform Agriculture and Food Systems
• Distribution of the added value of the organic food chain.
• Sustainable value chains for sustainable food systems
• ProFound Advisers in Development, Markus Arbenz (2020): Boosting Organic Trade in 

Africa, IFOAM Organics International
• The Organic Business Guide
• Jay, J, Hamilton H, Senge; P et al. (eds) (2008): Innovations for Healthy Value Chains. 

Cases, Tools, & Methods. Sustainable Food Lab
• Material on EOA business development in Africa
• Unconventional business models supported by Access Livelihoods
• Example of connecting many parts of the value chain at SEKEM
• Research Portal of the International Social and Environmental Accreditation and La-

belling Alliance (ISEAL)

https://www.fao.org/documents/card/en/c/ca9917en/
https://www.ifad.org/documents/30600024/8f07f4f9-6a91-496a-89c1-d1b120f8de8b
https://www.ifoam.bio/sites/default/files/2020-05/tca_paper_final.pdf
https://orgprints.org/id/eprint/31990/3/sanders-etal-2016-Distribution-of-the-added-value-EUCommission-FinalReport.pdf
https://www.fao.org/3/i6511e/i6511e.pdf
https://www.ifoam.bio/sites/default/files/2021-02/Final%20report%20Boosting%20Organic%20Africa%20trade.pdf
https://www.ifoam.bio/sites/default/files/2021-02/Final%20report%20Boosting%20Organic%20Africa%20trade.pdf
https://www.ifoam.bio/organic-business-guide
http://web.mit.edu/jjay/Public/papers/InnovationsForHealthyValueChainsv15.pdf
http://web.mit.edu/jjay/Public/papers/InnovationsForHealthyValueChainsv15.pdf
https://agroeco.net/brochures/
https://www.alcindia.org/ 
https://www.sekem.com/en/about/organizational-structure/ 
https://www.isealalliance.org/get-involved/resources/explore-iseal-research
https://www.isealalliance.org/get-involved/resources/explore-iseal-research
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Module 3C. The EOALC Curriculum and methodological options

3.3. 

Guarantee Systems

• Understand the history, rationale and concepts behind organic Standards, certification 
systems and the reasons for regional differences

• Understand the general terminology and concepts of conformity assessment: Inspec-
tion, certification, accreditation, etc.

• Be able to explain the reasons and challenges of global compliance, harmonization and 
equivalence, and its relevance for regional and global trade.

• Be able to argue for the inclusion of alternative systems like PGS in practice and policy. 
Show an understanding of its features, benefits, scope and limitation, in particular with 
a focus on smallholder farms.

COMPETENCY DEVELOPMENT AND LEARNING GOALS

This chapter explore organic guarantee 
systems, their purpose – from a consumer, 
producer and other stakeholder perspec-
tive, e.g. civil society and government. The 
aim is that participants understand the dif-
ferent kinds of guarantee systems including 
the different forms of verification. A special 
emphasis is made on Participatory Guar-

antee Systems, involving not only produc-
ers, but also consumers, as an alternative 
system gaining more widespread atten-
tion. An organic certification is a marketing 
tool. It ensures that everyone in the supply 
chain adheres to the organic regulations. It 
provides trust to the consumer and protects 
them from fraud.  

OUTLINE OF CONTENT

• Explore different aspects of the Or-
ganic Regulation Kit. 

• Ask participants to exchange in reg-
ulation in their countries and at what 
stage of development of the organic 
sector their country is. 

• Use a quiz to practise and assess par-
ticipants understanding of the differ-
ences between the different types of 
guarantee and verification systems, 

looking at the key concepts. – or – let 
them develop a quiz!

• Look at the List of Conformity Assess-
ment systems recognised by IFOAM. 
Are they all of the same kind? What 
are the differences?

• Are there any guarantee systems for 
Agroecology? If so, in which way are 
they different to ‘classic’ organic certi-
fications?

METHODS



55

Ecological Organic Agriculture Leadership Course  Back to Index

Module 3C. The EOALC Curriculum and methodological options

RESOURCES

• IFOAM Organic Regulation Kit
• List of Conformity Assessment Systems recognized by IFOAM-Organics International 

as equivalent to the IROCB
• Training Manual for the Evaluation of Internal Control Systems
• Training Kit on ICS for Smallholder Group Certification
• Agroecological certifications: without poison and with social justice: The agroecolog-

ical production aims at having certifications that are free of charge and therefore do 
not increase the production cost. This article outlines the difference between agroe-
cological and organic certification and the historical process of the agroecological 
movement for certification in Argentina.

• Why invest in Participatory Guarantee Systems?
• PGS Guidelines: How to Develop and Manage Participatory Guarantee Systems for 

Organic Agriculture.
• Research Portal of the International Social and Environmental Accreditation and La-

belling Alliance (ISEAL)

https://www.ifoam.bio/our-work/how/regulation-policy/organic-regulation-toolkit
https://www.ifoam.bio/sites/default/files/2020-04/conformity_systs_list_web.pdf
https://www.ifoam.bio/sites/default/files/2020-04/conformity_systs_list_web.pdf
https://www.ifoam.bio/training-curriculum-evaluation-internal-control-systems
https://www.ifoam.bio/our-work/how/standards-certification/internal-control
https://www.fao.org/agroecology/database/detail/en/c/1309526/
https://bit.ly/3wg0iri
https://bit.ly/3q4ueFR
https://bit.ly/3q4ueFR
https://www.isealalliance.org/get-involved/resources/explore-iseal-research
https://www.isealalliance.org/get-involved/resources/explore-iseal-research
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Module 4C. The EOALC Curriculum and methodological options

4.1. 

Advocacy and Lobbying: 
Strategy and Tools 

Module 4

Advocacy and Policy 

This module is key for an EOALC, as it brings together competencies from 
organic and agroecology together with leadership in order to advocate for 
more sustainable food systems.

Advocacy is a process designed and implemented by an individual or group 
aiming to influence public policy and resource allocation decisions within po-
litical, economic, and social systems and institutions. It may be motivated from 
moral, ethical, or faith principles or simply to protect an asset of interest. Ad-
vocacy can include many activities that a person or organisation undertakes, 
including media campaigns, policy dialogue, public speaking, commissioning 
and publishing research or polls, activism and public protest, etc.

This part of the manual provides conceptual and methodological tools to 
participants who wish to train individuals, organizations and networks to do 
advocacy for better policies for organic agriculture and agroecology. Hence, 
solving agriculture and food-related issues in their respective communi-
ties aimed at influencing and proposing public policy alternatives and pro-
grammes to benefit the organic agriculture sector. 

• Display an understanding of the principles of advocacy, negotiation, lobbying and 
campaigning for change, highlighting empathy with the stakeholder (‘user’) needs 
perspective and gaining practical skills

• Gaining a systemic view on the stakeholder system
• Identify an issue, develop an advocacy strategy and implementation plan

COMPETENCY DEVELOPMENT AND LEARNING GOALS
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Module 4C. The EOALC Curriculum and methodological options

The chapter provides collaborative learn-
ing strategies and tools for participation in 
the advocacy and lobbying processes and 

events. These intend to tailor strategies and 
tools to suit a particular local context or 
needs.

These are 10 steps to building an effective advocacy strategy: 

OUTLINE OF CONTENT

1. Define the issue What is the issue or problem that requires change?

2. Set goals and objectives The goal: what advocates hope to achieve in longer term
The objectives: based on evidence/research; include a policy 
actor, policy solution and timeframe.

3. Identify your target audience Primary targets: those with the authority to bring a policy 
change 
Secondary targets: those able to influence primary targets
Identify: specific individuals, their positions, power base and 
stance.

4. Build Support Create alliances with other NGOs, networks, donors, coalitions, 
civil groups, professional associations, women’s groups, activ-
ists, and individuals who support the issue.

5. Develop the message Tailor the message to the audience. Who are you trying to 
reach? What do you want to achieve? What action do you want 
the target to take?

6. Select channels of communication Tailor the medium of communication to the audience (e.g., 
meetings, press kits and press releases, press conferences, fact 
sheets, public debate, a conference).

7. Draft implementation plan The plan should identify activities and tasks, persons/commit-
tees, the desired timeframe, and needed resources.

8. Collect data Data collection is an ongoing activity for the duration of the 
advocacy work; when selecting the issue, advocating messag-
es, influencing stakeholders.

9. Track, monitor and evaluate How to monitor implementation against objectives? How to 
evaluate progress and results? Has the issue been solved?

10. Raise funds Advocates should develop a fundraising strategy at the outset 
of the advocacy work.
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• Ask participants, ideally in groups or if 
not applicable as individuals, to think 
about a goal with regards to a target 
audience/stakeholders. Coach partic-
ipants to ensure it is specific and not 
too general.

• Practise stakeholder mapping. Show 
different ways of doing it. Invite think-
ing beyond the obvious stakeholders, 
to include those without a voice or who 
may be indirectly related to the issue 
(cross-reference to food system mod-
ule).

• Practise shifting perspective by think-
ing about the needs of the different 
stakeholders, in general and of ‘you’ 
(the person speaking to them or the 
group you represent). This is a central 
aspect of negotiations. It can be done 
creatively (see food system mapping) 
or, as in classic project management, 
with a table listing your needs from 

them, theirs from you and what ac-
tions could serve both.

•  Combine it with a communication ex-
ercise to develop appropriate mes-
saging, not only in content, but also in 
appeal (style, language, visuals) and 
practise in a role play that aims for a 
win-win negotiation.

• All aspects and elements of the advo-
cacy strategy can be practised – ei-
ther as a ‘classroom exercise’ in order 
to have practised it generally – or – in 
more detail, with a ‘real case’, e.g. as 
part of the transfer project (see trans-
fer project instructions for the steps).

• You could design an EOALC that has 
negotiation at its core. It is however 
recommended to spend 1-2 solely on 
negotiation so that it is not just theo-
retical but participants get a chance 
to practise it.

METHODS 

Module 4C. The EOALC Curriculum and methodological options

RESOURCES

• IFOAM – Global Policy Toolkit on Public Support to Organic Agriculture. Public avail-
able toolkit. The toolkit is composed of a series of tools, including: A main report, de-
cision-aid, presentations, policy summaries, tips for organic advocates, etc. 

• GIZ (2007): Multi-stakeholder management: Tools for Stakeholder Analysis: 10 build-
ing blocks for designing participatory systems of cooperation.

• FAO and Agrinatura (2019): Organising a Policy Dialogue – A practical guide. FAO, 
Rome and Agrinatura, Paris. 20 pp. 

• Advocacy Lab: Introduction to Advocacy, short video clip, 2:53 min.
• Harvard Negotiation Model 
• Handbook: Negotiation for Non-Profits. Why negotiation is essential to fundraising, 

communications and partnerships. 
• The Art and Science of Negotiation Training feat. International negotiator Prof. Ray-

mond Saner 

https://www.ifoam.bio/our-work/how/regulation-policy/global-policy-toolkit
https://cdais.net/wp-content/uploads/2019/08/CDAIS-M5-PD-Organising-a-Policy-Dialogue.pdf
https://www.youtube.com/watch?v=cBBkkVUlfhM&ab_channel=AdvocacyeLab
https://en.wikipedia.org/wiki/Getting_to_Yes
https://www.negotiationandpublicservice.co/_files/ugd/abeaa9_24bf3e8864e7495ba6e66686598a6a67.pdf?index=true
https://www.negotiationandpublicservice.co/_files/ugd/abeaa9_24bf3e8864e7495ba6e66686598a6a67.pdf?index=true
https://www.diplomacy.edu/blog/art-and-science-negotiation-training/
https://www.diplomacy.edu/blog/art-and-science-negotiation-training/
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Module 4C. The EOALC Curriculum and methodological options

4.2. 

Global Advocacy

• Summarize major globalization trends and their implications on the food system and 
on the livelihoods of farmers (gender differentiated might be an option?)

• Enumerate major global and continental political processes and institutions with im-
plications on the organic and agroecological sector and movement

• Place the global issues in the context of the SDGs
• Link the impacts of global developments with the national and local situations
• Understand and explain both IFOAM – Organics International and a variety of stake-

holders’  positions and activities at continental and UN levels

COMPETENCY DEVELOPMENT AND LEARNING GOALS

The chapter outlines the global trends and 
policy processes related to food systems 
and highlights opportunities to influence 
international players such as policymakers 
and regulatory bodies. International poli-
cies might help create a more supportive 
political, legal, and regulatory environment 
in which worldwide organic agriculture and 
agroecology can thrive. Transformation to-
wards more sustainable food systems at 
national and subnational levels is impacted 

significantly by global developments, in-
cluding global policies, such as the imple-
mentation of international agreements on 
sustainable development (SDGs), climate 
change, biodiversity, nutrition and food sys-
tems. Having a good overview and under-
standing of the commitments governments 
make in this global context is key to do ad-
vocacy on policies supporting agroecology 
and organic in the countries.

OUTLINE OF CONTENT
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• Link to the chapter Leadership in the 
VUCA World: ask participants to map 
major trends and explore the influ-
ence they may have on advocating 
for EOA: Encourage participants to 
include topics that may not have a di-
rect link at first. These may be trends 
that may have an influence at some 
point, are however not foreseen, as 
the link was not obvious initially.

• Ask participants to name major in-
stitutions and policy frameworks 
that are linked to EOA. Add those not 
mentioned. 

• Ask participants to check out the 
website of the main institutions and 
read out an interesting  and relevant 
policy statement from each website.

• Spend time to look at IFOAM’s posi-
tions on the international policy field 
and discuss where it might differ or 
overlap with others.

• After having first developed advo-
cacy strategies per country or region 
(chapter 4.7.), ask participants togeth-
er as a continent and develop har-
monised messaging and action plans.

• Ask why a link to the SDGs might be rel-
evant. E.g. in order to access funding

• An exercise can be to select an aspect 
and find the SDG it could come under. 
As participants are searching for it, 
they will start to understand the logic 
of the SDGs and that 

 » There are short and long titles of 
the SDGs

 » There may be more content that 
is not summarised in the title

 » SDGs are aimed at global level, 
but that there are national indi-
cators that vary from country to 
country

 » It is important that a link to an 
SDG needs to be substantial in 
order not be perceived as green-
washing. This could be practised 
by using a critical interrogation 
method, by which the proponent 
of the connection needs to con-
vince very critical judges of her / 
his argument.

METHODS

Module 4C. The EOALC Curriculum and methodological options

RESOURCES

• IFOAM – Global Policy Toolkit on Public Support to Organic Agriculture. Public avail-
able toolkit. The toolkit is composed of a series of tools, including: A main report, de-
cision-aid, presentations, policy summaries, tips for organic advocates, etc.

• Eosta / Nature & More: Organic Agriculture and the Sustainable Development Goals, 
report, 68 p.

• FAO Agroecology Knowledge Hub on ”Agroecology and the Sustainable Develop-
ment Goals”

https://www.ifoam.bio/our-work/how/regulation-policy/global-policy-toolkit
https://www.eosta.com/sites/www.eosta.com/files/documenten/nm_final_report_en_lr.pdf
https://www.fao.org/agroecology/overview/agroecology-and-the-sustainable-development-goals/en/
https://www.fao.org/agroecology/overview/agroecology-and-the-sustainable-development-goals/en/
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Module 4C. The EOALC Curriculum and methodological options

4.3. 

Key Advocacy topics 
for Ecological Organic Agriculture

• Food and nutritional security, food sovereignty, biodiversity, ecosystem services, cli-
mate change, smallholder family farming, access/control over genetic resources

• Understanding outsider views on EOA and developing arguments to counter them
• Gender roles in agriculture and in the food systems and their importance for strategy 

development aiming at expanding EOA

COMPETENCY DEVELOPMENT AND LEARNING GOALS

The chapter explains the current situation 
of food and agricultural systems that re-
quires a fundamental transformation with 
regard to the gradual challenges that have 
emerged on the ecological, health and so-
cio-economic aspects.

In this part of the module, participants 
will explore several underlying issues with 
the aim to reach a common basis for pol-

icymaking. Participants will examine the 
development of agroecology and its poli-
cy relevance to comprehend how some of 
these issues within agroecology and be-
tween agroecology and external interests 
have been addressed. A special focus looks 
at advocacy from a gender perspective.

OUTLINE OF CONTENT
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• Give a good interactive presentation 
on the key aspects of the topics men-
tioned above. Make sure to not ex-
pand and ‘ramble on’ but really focus 
on three points / message per topic. 
That will also be an example for par-
ticipants to be able to summarise and 
distil the main aspects.

• Ask participants to take a A4 size 
piece of paper each. Now go through 
the different topics and ask partici-
pants to write down, issue by issue, 
what they think this organisation’s 
policy is on the issue. And then fold 
over the sentence and pass the pa-
per on, so that in the end the paper 
is filled with contributions from many 
different people in the room. Now, do 
a kind of ‘Bingo’. Ask one person to 
read out the first statement on the 
sheet. See if someone else has some-
thing similar. Who has something 
very different? Enter into a discussion. 
Then continue with the next topic.

• Gender: 
 » explore how the role of women 

in agriculture are currently being 
included and approached in ad-
vocacy efforts

 » identify the different approaches 
used by which stakeholders (us-
ing e.g. the Reach-benefit-Em-
powerment matrix, see module 
8.1 Gender and Ecological Or-
ganic Agriculture). This could in-
volve looking at key internation-
al organisations, such as FAO, 
IFOAM, IFPRI etc. Another exer-
cise could be to look at national 
stakeholders, e.g. the Ministry 
of Agriculture, Women’s Rights 
Organisations, EOA organisa-
tions, University publications and 
course offers.

 » Let participants craft commu-
nications that address women 
empowerment and jointly reflect 
on how women are positioned 
by the language and communi-
cation style chosen (thereby also 
practicing communications).

METHODS

Module 4C. The EOALC Curriculum and methodological options

RESOURCES

• IFOAM – Global Policy Toolkit on Public Support to Organic Agriculture. Public available 
toolkit. The toolkit is composed of a series of tools, including: A main report, decision-aid, 
presentations, policy summaries, tips for organic advocates, etc. 

• FAO, IFAD, UNICEF, WFP and WHO (2020): The State of Food Security and Nutrition in the 
World 2020. Transforming food systems for affordable healthy diets. Rome, FAO.

• How to raise political awareness of the need for support to organic agriculture
• FAO website on “Gender” with Background information, projects, resources etc.
• IFOAM website on “Gender Equity” with links to blog articles and training offers.
• Modules on Sustainable Agriculture (MOSA) – Reader.  

https://www.ifoam.bio/our-work/how/regulation-policy/global-policy-toolkit
https://www.fao.org/3/ca9692en/ca9692en.pdf
https://www.fao.org/3/ca9692en/ca9692en.pdf
https://www.ifoam.bio/sites/default/files/2020-05/tips_for_organic_advocates_final.pdf
https://www.fao.org/gender/en/
http://IFOAM website on “Gender Equity” with links to blog articles and training offers. 
https://bit.ly/3nXkiLz
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Module 4C. The EOALC Curriculum and methodological options

4.4. 

Seeds, breeding techniques, 
propagation rights and policies governing 
patenting, GM and related approaches

• Present the position of the EOA movement on GMOs and argue why it is not allowed 
in Organic Agriculture production systems

• Show understanding of the precautionary principle, the threats of biodiversity loss, 
seed sovereignty and monopolization of agricultural inputs 

• Show understanding of trends and developments in breeding techniques, patenting, 
ownership, etc.

• Explain the OA movement’s position on seeds, seed diversity, seed sovereignty and 
concepts like on-farm seed saving, seed banks, propagation etc.

COMPETENCY DEVELOPMENT AND LEARNING GOALS

The chapter provides an understanding of 
the criteria used by the organic sector as to 
what breeding techniques are compatible 
with organic systems, propagation rights 
and policies governing patenting, own-
ership, and definitions on what should be 
considered as GMOs  (IFOAM, 2017).

This part of the module will also look into the 
need for consistent policy initiatives and ro-
bust regulatory control frameworks to deal 
with the challenges and threats of biodi-
versity loss, seed sovereignty, and monop-

olization of agricultural input. It also looks 
at the current and needed participation on 
seed regulation in the organic agriculture 
movement, and by helping farmers act to 
reclaim the fundamental usage rights over 
seeds which are often under threat.

OUTLINE OF CONTENT

https://orgprints.org/id/eprint/33683/1/ifoam-2017-PlantBreeding-techniques-position_paper.pdf
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How this could be approached, in addition to input on the above subjects:

Paniceae tribe in the subfamily Panicoideae:

METHODS

Module 4C. The EOALC Curriculum and methodological options

Panicum miliaceum: Proso millet (common millet, broomcorn millet, hog millet, or white millet, also 
known as baragu in Kannada, panivaragu in Tamil), 
Panicum sumatrense: Little millet (also known as Saamey in Kannada Samalu in Telugu and Samai 
in Tamil Nadu)
Panicum sonorum: Sonoran millet, cultivated in the American Southwest
Pennisetum glaucum: Pearl millet (known as Bajra in Hindi, also known as sajjey in Kannada and 
'Kambu' in Tamil)
Setaria italica: Foxtail millet, Italian millet, panic[7] (also known as navaney in Kannada and 'thinai' 
in Tamil)
Digitaria exilis: known as white fonio, fonio millet, and hungry rice or acha rice
.......... 
Source

• Gain a sense of participants’ under-
standing of the issue in the beginning 
by using a quiz, either an electronic 
one, or just asking questions, includ-
ing some multiple choice statements 
aiming to gauge participants un-
derstand on the difference between 
plant breeding, hybrids and GMOs, 
the prevalence of GMO crops, the dif-
ference between commercial crops 
and field testing / medicinal use, la-
belling requirements, the connection 
to (seed) diversity, what patenting 
means in this context 

• From that focus on aspects that par-
ticipants are not so knowledgeable 
about. So, e.g. if they have an inti-
mate understanding of the connec-
tion to biodiversity, don’t ‘preach the 
converted’ but focus on the specific-
ities of GMO production and trade. 
Keeping in mind that the course is for 
leaders and not a farmers’ training, 
it is important that AEO leaders do 
not disseminate inaccuracies relating 

to GMOs, e.g. that you can buy large 
GMO chickens on the market (at the 
time of writing, that is not the case 
anywhere in the world, but rather that 
the chickens may have been fed with 
GM soy meal.)

• Do an upside down game: ask partic-
ipants to name a plant that they think 
most people will not know. The person 
who names the most unknown plant 
variety wins.

• Game: who can name the most va-
rieties of a food / fodder plant, e.g. 
millet: Eragrostideae tribe in the sub-
family Chloridoideae:

 » *Eleusine coracana: Finger mil-
let (also known as ragi in Hindi, 
Kannada, in Telugu and 

 in Tamil)
 » Eragrostis tef: Teff; often not con-

sidered to be a millet[3]

https://en.wikipedia.org/wiki/Millet
https://en.wikipedia.org/wiki/Eragrostideae
https://en.wikipedia.org/wiki/Chloridoideae
https://en.wikipedia.org/wiki/Eleusine_coracana
https://en.wikipedia.org/wiki/Kannada
https://en.wikipedia.org/wiki/Telugu_language
https://en.wikipedia.org/wiki/Tamil_language
https://en.wikipedia.org/wiki/Teff
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• Ask participants to draw the seed of 
a local variety of plant and state its 
local and botanical name.

Module 4C. The EOALC Curriculum and methodological options

• Engage in story-telling around 
seed-saving, using 1-2-4-all method 
(Liberating Structures) and then bring 
together in “all” what different prac-
tices for seed-saving you have come 
up with. Highlight the ‘culture in agri-

culture’ and how in-situ seed saving 
practices are not only an important 
part of culture, but also important for 
the survival of a diverse seed varieties.

RESOURCES

• IFOAM position paper on Genetic Engineering and Genetically Modified Organisms
• Training Manual for Seed-Saving

4.5. 

Continental, Regional, National 
and Local advocacy

• Introduction to the continental movement and its advocacy work
• Consider current Africa / AU declarations that are crucial to our advocacy work: Ma-

labo Declaration, AU Organic Farming Declaration, etc.
• Be able to translate global advocacy issues to continental, regional and local context.
• Overview and understanding of own political processes and issues
• Identify how to develop power for the voice of own stakeholders (e.g. farmers or con-

sumers) and how lobbying could be more effective 
• Developing partnerships and strategies to advocate and lobby at local/national level

COMPETENCY DEVELOPMENT AND LEARNING GOALS

https://www.liberatingstructures.com/1-1-2-4-all/
https://www.ifoam.bio/genetic-engineering-and-genetically-modified-organisms
https://www.ifoam.bio/training-manual-seed-saving
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Module 4C. The EOALC Curriculum and methodological options

The chapter introduces participants to best 
practices of the African Organic Network as 
a continental organisation that lead, unite, 
network and facilitate development of or-
ganic sector through policy dialogue, ca-
pacity building, information and commu-
nication hub, and facilitating organic value 
chain development and trade. 

This part of the module will also encourage 
participants to look at current Africa/AU 
declarations crucial to our advocacy work: 
Malabo Declaration, AU Organic Farming 
Declaration, etc. These declarations give 
participants  a unifying basis for common 
engagement as a network.

OUTLINE OF CONTENT

• See previous modules for proposed 
methods on exploring different posi-
tions

• Take global advocacy issues and ask 
participants to discuss in groups of 
three who these are relevant in their 
(regional, national, local) context

• Invite a speaker to speak about po-
litical processes. This person can join 
via videoconferencing, but do not re-
cord the session. That way the person 

should be encouraged also into sto-
ry-telling about real-life dynamics 
(which they may not want to state of-
ficially in a recorded session). Partic-
ipants will remember the stories and 
can learn a lot from them. 

• In group work, let participants de-
velop advocacy strategies for their 
context which contribute to the con-
tinental level.

METHODS

RESOURCES

• Malabo Montpellier Panel (2021): CONNECTING THE DOTS: Policy Innovations for 
Food Systems Transformation in Africa. Report, 86 p.

• HLPE (2020): Food security and nutrition: building a global narrative towards 2030. A 
report by the High Level Panel of Experts on Food Security and Nutrition of the Com-
mittee on World Food Security, Rome.

• African Union website: Decisions and Declarations. 
• Coventry University (2015): Agroecology - Voices From Social Movements (Short Ver-

sion), video clip.

https://www.fao.org/3/ca9731en/ca9731en.pdf
https://au.int/en/decisions-and-declarations
https://www.youtube.com/watch?v=Ab82gAfh554&ab_channel=CAWRCoventryUniversity
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Module 4C. The EOALC Curriculum and methodological options

4.6. 

Policy

• Understand how Policy influences regulation, practice and trade, and learn how to 
influence policymakers

• Have an overview of global policies supporting EOA, and learn how to apply this un-
derstanding locally

• Display an understanding of key policy elements and better practice examples for the 
promotion of EOA

COMPETENCY DEVELOPMENT AND LEARNING GOALS

The chapter describes how policy is a sig-
nificant and constant influence on regula-
tory practices and trade and how to influ-
ence policymakers. These policies serve as 
an essential consideration for stakehold-
ers, authorities, and the organic agricul-
ture industry in developing programmes 
and supporting strategies for organic ag-
riculture and markets, therefore, crucial for 
monitoring the impact of these policy im-
plementations.

From the outset, global policies support-
ing EOA have set out clear cornerstones 
for structuring local provisions as a critical 
component in promoting EOA. It plays a 
significant role in strengthening the com-
petitive stance of local organic industry 
and farmers and in dismantling and pre-
venting unfair competition at the national 
and international levels.

OUTLINE OF CONTENT

• Let participants exchange and re-
flect in groups on existing supporting 
policies for EOA in their countries and 
lacking policies for a strengthening 
of the sector (e.g. supportive policies 
and programs for EOA research, ed-
ucation, incentives, etc)

• Present the IFOAM policy toolkit and 
let participants discover the differ-
ent available tools & let them come 
up with a concept/road map how to 
use the material in their own context 
(or alternatively in the frame of the 
transfer project) 

METHODS
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RESOURCES

• IFOAM – Global Policy Toolkit on Public Support to Organic Agriculture. Public avail-
able toolkit. The toolkit is composed of a series of tools, including: A main report, de-
cision-aid, presentations, policy summaries, tips for organic advocates, etc.

• Towards a Sustainable Food System.

Module 5C. The EOALC Curriculum and methodological options

5.1. 

Global, continental, regional and local 
ecological organic networks and movements

Module 5

Supporting structures for EOA development  

This module explore supporting structures for EOA development, focussing 
on sectors, movements and knowledge management. . The organic sector is 
composed of a variety of stakeholders that all play a decisive but different 
role but mayhave different positions / perspectives. If the organic movement 
manages to create a common understanding that provides an umbrella but 
also leaves room for diversity, the power and influence of the organic sec-
tor grows. The organic sector can then lobby and advocate of getting their 
main demands and requests integrated into national policies, strategies, 
and programmes.

• Display an understanding and overview of the global ecological organic movement, 
represented within like-minded global networks and movements and strategic partners

• Explain, summarise and contextualise the strategy of the movement as contained 
with reference to Organic 3.0, EOA, Agroecology and other driving forces

• Understand the nature and makeup of the Continental EOA movement
• Identify other existing networks and choose the relevant networks for participant’s 

own context
• Outline how representation or the position of farmers or other ecological organic 

stakeholders can be strengthened and the value of such networks for the grassroots 
movement

COMPETENCY DEVELOPMENT AND LEARNING GOALS

https://www.ifoam.bio/our-work/how/regulation-policy/global-policy-toolkit 
https://ec.europa.eu/info/sites/default/files/research_and_innovation/groups/sam/scientific_opinion_-_sustainable_food_system_march_2020.pdf
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Module 5C. The EOALC Curriculum and methodological options

The chapter looks at sectoral organisa-
tions, networks, and movements of the EOA 
sector, as well as related movements and 
organisations. Organized networks and 
movements involvement is crucial for the 
relevance of the decisions in all these areas. 

Cooperation between the organic sector 
and other environmental, conservation, 
sustainable agriculture, and consumer or-
ganisations provides good opportunities 
for involvement in agriculture policy, exten-
sion, research, and education. Dialogue and 
cooperation with conventional farmers’ or-
ganisations have been essential to gener-
alizing organic farming in some countries.

Cooperation among farmers and between 
farmers/farmers’ organisations and 
NGOs has particular importance in organ-
ic development. In many countries, farm-
ers’ organisations played an essential role 
from the start. The organic farmers were 
the ones who developed organic practic-
es and, to a great extent, the markets in 
the early stages. They have been active-
ly pushing social issues affecting farmers 
and rural populations, formulating policies 
for development, and lobbying. 

OUTLINE OF CONTENT

Sector  Platforms

APICULTURE
FORUM
APICULTURE
FORUM

SEEDS
PLATFORM

**

***

National Bodies

Members

General Assembly

World Board

Governance
Communications
Capacity Development
Policy & Guarantee

Office

Regional Bodies

IFOAM structure

https://www.ifoam.bio/about-us/our-network/sector-platforms/ifoam-international-animal-husbandry-alliance
https://www.ifoam.bio/about-us/our-network/sector-platforms/ifoam-apiculture
https://www.ifoam.bio/about-us/our-network/sector-platforms/ifoam-seeds
https://www.ifoam.bio/about-us/our-network/sector-platforms/ifoam-aquaculture
https://www.ifoam.bio/about-us/our-network/sector-platforms/technology-innovation-platform
https://www.ifoam.bio/about-us/our-network/sector-platforms/inofo
https://ioas.org/
https://www.bioc.info/
https://www.ifoam.bio/about-us/our-network/national-groups/ifoam-france
https://www.ifoam.bio/about-us/our-network/national-groups/ifoam-japan
https://www.ifoam.bio/about-us/our-network/national-groups/ifoam-iran
https://www.ifoam.bio/
https://www.ifoam.bio/about-us/our-network/regional-bodies/ifoam-agribio-mediterraneo
https://www.ifoam.bio/about-us/our-network/regional-bodies/ifoam-america-latina
https://www.ifoam.bio/about-us/our-network/regional-bodies/ifoam-euro-asia
https://www.ifoam.bio/about-us/our-network/regional-bodies/ifoam-southern-africa-network
https://www.ifoam.bio/about-us/our-network/regional-bodies/ifoam-asia
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Module 5C. The EOALC Curriculum and methodological options

• Ask participants to name organisa-
tions / movements / sectors in the 
organic sector. You can start nation-
ally, regionally or globally. Use cards 
to cluster them according to differ-
ent criteria, e.g. biodynamic, other 
organic standards, PGS systems, re-
storative agriculture, agroecology. An 
insight can be that not all categories 
are easily distinguishable. Identify 
what they have in common and what 
separates them.

• Explore what organic 3.0 means to 
participants and then compare it with 
IFOAM’s perspective. What matches 
it? Where are there differences?

• What is IFOAM’s structure and ap-
proach? Why is it a ‘federation’ of 
‘movements’ (as opposed to an orga-
nization or other term)? What region-
al members and structures are there? 
Do they vary?

• Looking at the continental move-
ment: who do you think is a part of it? 
Do they all feel a part of it? If you think 

some may not, why do you think that 
is? How can ‘the movement’ be more 
inclusive?

• Link to advocacy: what state is ‘the 
continental movement’ in? Is it mere-
ly a group of actors sharing the same 
ground beneath their feet? Or do they 
actually act together? Is there a com-
mon strategy? Sometimes, stake-
holders may come together around 
a certain topic (a ‘common enemy’), 
like e.g. genetically engineered crops. 
Where have the continental actors 
come together in the past?

• Map actors of other movements that 
might share similar values, but have a 
different focus, e.g. the environmen-
tal movement, land rights’, women’s, 
spiritual, overall sustainability…

• Link to communication & advocacy: 
how is the EOA movement currently 
appearing and represented? Not just 
in media, but how it is acting? What 
can be done to strengthen their po-
sition?

METHODS

RESOURCES

• IFOAM About us
• EOA Initiative – About us

https://www.ifoam.bio/about-us
https://eoai-africa.org/mission-and-vision/
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Module 5C. The EOALC Curriculum and methodological options

5.2. 

Building national ecological 
organic sectors and movements

• Be able to define an organic agriculture movement 
• Know the actors and stakeholders that comprise an organic movement
• Be aware at which stage the ecological organic sector in the participant’s own country is 

and recognize opportunities and challenges for development 
• Setting priorities for the development and develop strategies on how to advocate for 

their implementation

COMPETENCY DEVELOPMENT AND LEARNING GOALS

This chapter explains the roles and func-
tions of building national ecological organic 
sectors and movements. The identification 
of the variety of stakeholders in the organ-
ic sector is important: who are the key ac-
tors, where are they, how do they connect to 
each other and why are they important? Is 

there a way to collaborate and bring differ-
ent perspectives together with the aim to 
pull one string and have a common voice? 
National Action Plans (NAP) can bring 
broad recognition, increased cooperation 
among stakeholders, and generation of 
positive attitudes towards organic.

OUTLINE OF CONTENT

• Utilize SWOT analysis for assessment 
of organic sector 

• Listing all relevant stakeholders of the 
organic sector and drawing stake-
holder maps describing the influence 
(power) and interest of each party that 
plays a role in the organic sector in 
general, you can add other variables 
depending on the circumstances

• Focus Group discussions with key ac-
tors, using structured or semi-struc-
tured interview guidelines / surveys

• Interactive exercise to visualize & dis-

cuss interrelations between different 
stakeholder groups: Ask participants 
to line up in a circle. Then they chose 
each one stakeholder (group), which 
they present (best to give everyone a 
sticky-note/card to write it down and 
hold it). Then they start connecting 
the stakeholders: One person starts 
handing the end of a rope to a par-
ticipant representing another stake-
holder in the sector/value chain. The 
result is a very complex picture with 
the rope connecting various stake-

METHODS
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holders in multiple combinations 
with each other. Let participants 
discuss and reflect about it (see pic-
tures)

• Let participants develop ideas on  
stakeholder workshops to develop 
and formulate National Action Plans

• Present examples of NOAMs with 
different specialization, position, his-
tory and background.  For example: 

ANA-Bio in Togo, FENAB in Senegal 
and CNABIO in Burkina Faso and 
reflect on such examples about the 
general characteristics of NOAMs, 
in terms of a) reason for creation, b) 
market orientation, c) service pro-
vision, d) membership, e) business 
models, etc. 

Module 5C. The EOALC Curriculum and methodological options

Example from other workshops: Stakeholder network – interactive exercise 

RESOURCES

• IFOAM (2008): Building Sustainable Organic Sectors
• EOA-Initiative Africa with an abundance of resources
• Strategy tools for Change
• INSTITUTIONAL INNOVATIONS FOR ORGANIC AGRICULTURE IN AFRICA, 

Loconto, A et al. (2021)
• Leu, A (2020): An overview of global organic and regenerative agriculture 

movements

https://www.researchgate.net/publication/228743173_Building_Sustainable_Organic_Sectors
https://eoai-africa.org/resources/
https://thechangeagency.org/strategy
https://orgprints.org/id/eprint/42184/1/OWC2020-SCI-1125.pdf
https://orgprints.org/id/eprint/42184/1/OWC2020-SCI-1125.pdf
https://www.researchgate.net/publication/338312641_An_overview_of_global_organic_and_regenerative_agriculture_movements
https://www.researchgate.net/publication/338312641_An_overview_of_global_organic_and_regenerative_agriculture_movements
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5.3. 

Knowledge Management and Dissemination

• Understand and describe the principles of and links between Education, Research, Ex-
tension and Innovation

• Explain a range of extension methodologies and how they are applied also in conserva-
tive agricultural systems

• Find research and innovation partners to address OA challenges 
• Introduce concept of co-generation as an important consideration to allow for tradition-

al, indigenous knowledge to enter the knowledge management system
• Access knowledge management platforms to address participant’s own, peers’ or cli-

ents’ challenges in EOA development
• Know where to find relevant information from current research in EOA
• Link to and understand the scientific knowledge networks and institutions in the OA 

movement (FiBL, ISOFAR, ICROFS, TIPI, etc.)

COMPETENCY DEVELOPMENT AND LEARNING GOALS

The chapter presents ideas on improving 
the documentation, sharing, analysis, and 
adoption and use of lessons from recent 
research and good practices as an ap-
proach for continuous learning, improve-
ment, and scaling up of development in-
terventions in the EOA. 

The scientific knowledge networks and in-
stitutions in the OA movement contribute 
to accelerating enhanced information, 

communications, and knowledge man-
agement capacity strategies of the vari-
ous local farmer organisations that are en-
gaged in national and regional EOA policy 
processes and value chain development.

The digital knowledge platform compris-
es all components of the KCOA knowledge 
management system which are digital 
and belong to KCOA (ownership). 

OUTLINE OF CONTENT

Figure 8. The KCOA digital knowledge management system 

https://www.giz.de/en/worldwide/80037.html
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• Give participants a task to research 
something specific, using the plat-
forms shown

• The task can initially be something 
simple and then, as a follow-up, 
something where there is no easy an-

swer to be found – such as profitability 
of conversion to organics – but can be 
compiled by putting together different 
pieces of research to paint a picture. 
Ideally, this is done as group work.

METHODS

Module 5C. The EOALC Curriculum and methodological options

RESOURCES

• Organic Action Plan.
• Sustainable Food and Agriculture.
• The National Organic Agriculture Movement of Uganda.
• Reinforcing Europe’s resilience: halting biodiversity loss and building a healthy and 

sustainable food system. 
• Achieving Development Goals Through Organic Agriculture: Empowering Poor 

Women to Build the Future.
• The National Policy on Organic Agriculture.
• The World of Organic Agriculture: Statistics & Emerging Trends 2021. 
• Knowledge Centre for Organic Agriculture in Africa.

https://bit.ly/3k4tPPG 
https://bit.ly/3qfDwP8
https://bit.ly/3q6kCdD
https://bit.ly/3GTE5V1
https://bit.ly/3GTE5V1
https://bit.ly/3BLfs99
https://bit.ly/3BLfs99
https://bit.ly/3o1yB1w
https://bit.ly/3o1z3Ng
https://bit.ly/3BNX6UM 
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Module 6

Communication

The module aims to expand competencies in public communication to ad-
vance EOA. To give an example, IFOAM – Organics International highlights 
how organic agriculture can help achieve the SDGs, by drawing on the work 
done by the entire movement to showcase how the vision of the “broad 
adoption of truly sustainable agriculture, value chains and consumption in 
line with the principles of organic agriculture” can look in practice.

The organisation does this by sharing information and evidence-based sto-
ries harvested from projects, awards, membership, studies, or other sources 
on several communications channels, e.g., farmer (video) stories, blog arti-
cles on the benefits of organic for biodiversity, animations, organizing/at-
tending events and much more. Communications are solution-focused with 
the intention to engage and not demonize.

Figure 9. IFOAM #IGrowYourFood Campaign

https://campaigns.ifoam.bio/igrowyourfood/global-action-day-2021
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6.1. 

General External Communication Principles

• Understand communication principles and channels
• Be aware of the specifics of communicating on sustainability
• Identify and evaluate communication targets
• Evaluate and prioritise communication channels
• Information and Communications Technology (ICT) and its relevance to our work

COMPETENCY DEVELOPMENT AND LEARNING GOALS

In this introductory module, the basics of 
target audience, communications channels 
and ICT in general are approached. It also 
touches on the specific aspects to consider 
when communicating on sustainability, in-
cluding its moral and aspirational dimen-
sion as well as its ‘doom and gloom’ mes-
sages which can have a negative effect.

As a term, ICT is used to describe a range 
of technologies for gathering, storing, re-
trieving, processing, analysing, and trans-

mitting the information. Advances in ICT 
have progressively reduced the costs of 
managing data information, enabling in-
dividuals and organisations to undertake 
information-related tasks more efficient-
ly and introduce innovations in products, 
processes, and organisational structures.

OUTLINE OF CONTENT

• Use the upside-down method and 
ask participants: let’s imagine what 
you can do to communicate the ab-
solutely wrong way with a specific 
audience (e.g. sensationalist to aca-
demics, intellectual to children, giv-
ing politicians too much text to read 
without a summary…).

• Ask participants what they think 
catches people’s attention with me-
dia (e.g. personal interest/stories!, 
sensations / unusual, catchy head-
lines, negative news…)? How does 

that relate to the kinds of informa-
tion ‘mission-driven’ people often 
communicate (allude to: often too 
much text, too much information, not 
enough personal appeal)

• Target group: what to consider? Let 
them draw a persona (comes from 
design Thinking (see Transfer Project 
Plan in annex or you can find tem-
plates on the web).

• Define the best communications 
channels to reach target audiences.

• Explore ways to evaluate how their 

METHODS
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communications resonates with 
their audience.

• Ask participants to think about the 
messages they want to communi-
cate to showcase the work their or-
ganizations do, who they want to 
communicate to and how they can 
reach them.

• Think of examples from their work 
that highlight their messages best 
and how they can communicate 
them in an engaging manner. Adapt 

these messages to their target audi-
ences.

• When doing this, consider the phras-
ing and terminology used. Avoid jar-
gon and follow the principle of Keep 
It Short and Simple (KISS).

RESOURCES

• A New Agenda for Communication in Development.
• Year of Organics Toolkit curates free-to-use visuals and messages you can use on 

social media, in your presentations, as part of your communication campaigns, on 
your website, or on any other channel.

6.2. 

Crisis communication

• Develop a strategy for responses to criticisms and practice skills to 
respond appropriately

• Enumerate “stock” responses to common misconceptions
• Display the ability to communicate in times of crisis and/or scandal

COMPETENCY DEVELOPMENT AND LEARNING GOALS

The chapter provides advice and recom-
mendations on how to develop strategies, 
structure information activities, display 
the ability on how to communicate before, 
during, and after a crisis. Therefore, also be 
used by management and decision-making 
bodies to gain an overall picture of what is 
required of them during a crisis and of the 
importance of information-related activities 
in the broad context of crisis management.

A crisis (in communications) is defined as any 
incident that can cause harm to the reputa-
tion of an organisation (e.g., IFOAM – Organ-
ics International) and the organic sector that 
could generate media interest. We need to 
think about incidents that impact our organ-
isation and reputation directly or indirectly, 
e.g., misconduct, misleading headlines, and 
cherry-picking science results.

OUTLINE OF CONTENT

https://bit.ly/3k62ahi 
https://www.ifoam.bio/news/year-organics-toolkit-now-available-download
https://www.ifoam.bio/news/year-organics-toolkit-now-available-download
https://www.ifoam.bio/news/year-organics-toolkit-now-available-download
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In the emergence of a crisis in communications, the gameplan is to: 

Ask participants to

• Ensure that we can alert appropriate 
colleagues as defined in the crisis re-
sponse team.

• Define “crisis level” (immediate re-
sponse, monitor and decide, no re-
sponse).

• Agree and coordinate a position 

statement, key messages and ap-
point a spokesperson.

• Identify and subsequently share re-
sponses in appropriate channels, e.g., 
news item on the website, blog arti-
cle, press release/mailer to network, 
social media.

• Define what would be considered a 
crisis for your organisation and a plan 
how to react to it.

• Consider what templates for re-

sponse you can prepare in advance 
to be activated when needed.

• Roleplay how you should respond to 
tricky questions on the spot.

METHODS

RESOURCES

• An Investigation of Agricultural Crisis Communications via Social Media.

6.3. 

Public/Media Relations and Messaging

• Formulate messages which are coherent with the ecological organic movement and are 
adequate for the reader

• Keep the messages short and clear
• Professional story-telling
• Write and talk to media convincingly
• Develop a realistic public relations strategy adapted to own situation
• Harvest messages from the global and national ecological organic movements and 

translate them into own context
• Represent ecological organic positions in various situations

COMPETENCY DEVELOPMENT AND LEARNING GOALS

https://bit.ly/31zwevx 


79

Ecological Organic Agriculture Leadership Course  Back to Index

Module 6C. The EOALC Curriculum and methodological options

Ask participants to

• Identify the communications chan-
nels that your audience trusts and 
uses as well as the purpose of the 
communication 

• Formulate clear, concise and convinc-
ing messages that are suitable to the 
communications channels

• Practise an ‘elevator pitch’ in a role 
play with the other person being hard 
to catch attention or critical of what 
the person has to say

• Consider new angles to stories on 
food and farming and pitch them to 
local media outlets

• Consider offering lead farmers, com-
munity leaders or key persons in your 
organization media training.

• Explore the different uses and types 
of story-telling. Ask participants what 
makes a good story. 

• Campbell’s Hero Journey outlines 
the key archetypal elements of many 
stories, fairy tales, movies… Before in-
troducing it, ask participants to tell a 
story they were told in their childhood. 
Ask them to compare them and dis-
til the main elements. After showing 
those elements in the Hero’s Journey, 
make the link to leadership: follow-
ing a call, stepping into the unknown, 
facing many challenges and crisis, 
coming home transformed

• Introduce Marshall Ganz’ Public Nar-
rative of Self, Us and Now. Get par-
ticipants to try out the approach with 
regards to EOA, in pairs.

RESOURCES

• Making public relations work for your farm.
• Elevator Pitch
• ‘Story-activist’ Mary-Alice Arthur incl. TED talk, Videos & lots of resources
• Ganz, Marshall (2011): Public Narrative, Collective Action, and Power.
• https://marshallganz.com/
• https://www.ndi.org/sites/default/files/Public%20Narrative%20Participant%20

Guide.pdf
• http://amandafenton.com/wp-content/uploads/2013/01/Collective-Story-Har-

vest-To-Go.pdf
• Kirkland, Kieron (2012): How alternative storytelling can help impact evaluation.
• The Hero's Journey (J. Campbell)
• https://en.wikipedia.org/wiki/Hero%27s_journey 
• https://www.storycenter.org/

The chapter introduces participants to 
the fundamentals of organic agriculture’s 
public/media relations and messaging. 
For organic agriculture and development 
practitioners, social media tools can ex-
pand the reach of the community world-

wide, strengthen partner relationships, 
support programmatic initiatives, and 
provide a vital means to increase the vis-
ibility of organisational public profile and 
engagement.

OUTLINE OF CONTENT

METHODS

https://bit.ly/3GPPXXW
https://en.wikipedia.org/wiki/Elevator_pitch
https://www.getsoaring.com/
https://marshallganz.com/ 
https://www.ndi.org/sites/default/files/Public%20Narrative%20Participant%20Guide.pdf
https://www.ndi.org/sites/default/files/Public%20Narrative%20Participant%20Guide.pdf
http://amandafenton.com/wp-content/uploads/2013/01/Collective-Story-Harvest-To-Go.pdf
http://amandafenton.com/wp-content/uploads/2013/01/Collective-Story-Harvest-To-Go.pdf
http://www.theguardian.com/voluntary-sector-network/2012/oct/30/storytelling-impactevaluation
https://en.wikipedia.org/wiki/Hero%27s_journey 
https://www.storycenter.org/
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6.4. 

Information and Communications 
Technology 

• Key aspects of Social Media
• Best practice in videoconferencing
• Using communication platforms for virtual collaboration

COMPETENCY DEVELOPMENT AND LEARNING GOALS

Module 6C. The EOALC Curriculum and methodological options

Information and Communication tech-
nology is a wide field, of which the use of 
Social Media and virtual collaboration are 
addressed in this module. Especially for 
building national, regional or continental 
networks and movements, understanding 
how to use tools for virtual collaboration 
is very important, when you can’t meet in 
person very often. This includes not only 
the technical use, but where the challeng-
es are for cooperation (feeling isolated, 
hate-speech, disengagement) and how to 
counteract them.

For organic agriculture and development 
practitioners, social media tools can ex-
pand the reach of the community world-

wide, strengthen partner relationships, 
support programmatic initiatives, and 
provide a vital means to increase the vis-
ibility of organisational public profile and 
engagement. The promise of ICTs nowa-
days, including the access to social media 
platforms, online videoconferencing, and 
virtual collaboration, will be used for pro-
duction, information dissemination, and 
management purposes, requiring training 
organic farmers and practical application 
for market and income-generation pur-
poses. 

The general approach of this module is to 
experience and practise it.

OUTLINE OF CONTENT



81

Ecological Organic Agriculture Leadership Course  Back to Index

Module 6C. The EOALC Curriculum and methodological options

• Ask participants what they regard as 
social media which will bring up dis-
cussions. Show an image of a multi-
tude of social media and the different 
categories (do a picture search on the 
web for social media categories).

• Ask them to identify the purpose of 
and who the target audience of dif-
ferent kinds of media are, e.g. Face-
book, Linkedin, Twitter, Instagram….

• Invite or show some environmental 
EOA influencers and let participants 
interview them

• Explore what makes a good post on 
Instagram and Twitter. Ask partic-
ipants to post something on social 
media related to EOA

• Use different kinds of tools for virtu-
al collaboration throughout the pro-
gramme and get participants to use 
them, e.g. polls, online whiteboard, 
commenting & liking, posting pho-
tos… (you can even do this if you are 
meeting in person, e.g. before you 
meet, use a poll they can answer on a 
phone in the seminar room, and after 
the course)

• Explore what works well with virtual 
collaboration and what is tricky. How 
can the challenging aspects be rem-
edied?

METHODS
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7.1. 

Organisational systems and Networks

Module 7

Leadership and Management 
in Organisations and Networks 

This module covers Organisational Systems and Networks, Leadership in a 
rapidly changing and complex world and specifically in the context of EOA. 
In addition to general over-arching question of what kind of leadership is 
necessary to advance EOA, Leadership in EOA specifically looks at the role 
of Women and of Youth.

• Consider and evaluate different organisational systems and network models, their 
pros and cons, and their application to EOA. 

• Evaluate locally and situationally appropriate institutional development options and 
structures

• Find own role and responsibility in the development of  EOA institutions in own context 

COMPETENCY DEVELOPMENT AND LEARNING GOALS

Module 7C. The EOALC Curriculum and methodological options

This module addresses institutional struc-
tures in the EOA movement, and is there-
fore closely linked to module 5.2. Building 
national ecological organic sectors and 
movements. Its first aim is to bring atten-
tion to the influence of network or organ-
isational systems on governance, motiva-
tion of actors involved, efficiency, how an 
organisation or a network is perceived and 

its options (e.g. a non-profit organisation 
is restricted in its income-options, howev-
er may have tax breaks or other benefits). 
In addition to hierarchical or centralised 
models, also decentralised models are ex-
plored, looking at ‘starfish-type’ societal 
networks, platform economy and organ-
isations exploring new ways such as dy-
namic governance / sociocracy.

OUTLINE OF CONTENT
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• This is a huge topic which usually re-
quires some time in the workshop and 
advanced knowledge and experience 
on behalf of trainers and participants.

• One way to engage with it is to treat 
it as a joint peer-to-peer exploration 
rather than a teaching, asking the 
participants and letting them en-
gage with each other on the following 
questions:

 » When thinking of organisation-
al systems, networks and struc-
tures, which aspects are you most 
interested in exploring?

 » Which different kinds of organ-
isational setups do you know of 
generally? 

 » Which legal setups? E.g. private-
ly owned company, cooperative, 
not-for-profit association, share-
holder company and complex 
combinations of the above

 » Which kinds of relations in agri-
cultural value chains? E.g. con-
tract production, small farmer 
coops, plantations, solidarity 
agriculture / PGS systems, work-
er-owned companies...

 » Which kinds of internal organisa-
tional structure / management 
systems do you know of? E.g. 
classic hierarchy, + strong works 
council / trade union, democrat-
ic associations with elected per-
sons on board and possibly in 
positions, sociocracy / agile or-
ganisations with different kinds 
of work division

 » Is there interest e.g. from partici-
pants of one country to exchange 
on legal options and implications 
in their country?

 » Which different kinds of roles of 
association boards do you know 
of? E.g. Managing, executive, 
Governing, supervisory, advisory, 
‘rubber-stamp’ board....

 » What are some challenges with 
the role division of board and of-
fice organisation (possibly with 
paid staff and a managing direc-
tor)?

METHODS

RESOURCES

• Brafman, O, Beckstrom R, The Starfish And the Spider (2006): The Unstoppable Pow-
er of Leaderless Organizations

• Laloux, F (2014): Re-inventing Organizations, Nelson Parker
• BetterBoards Deals with performance of boards and effective interaction with their 

associations
• Sociocracy is a model for non-hierarchical, agile form of organisation

http://www.starfishandspider.com/
http://www.starfishandspider.com/
https://www.reinventingorganizations.com/
https://betterboards.net/newsletter/
https://betterboards.net/newsletter/
https://www.sociocracyforall.org/
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7.2. 

Leadership in EOA, including Gender, 
Women and Youth

• Be able to discuss and show a deeper understanding of the principles of leadership, 
and the different styles and approaches to leadership

• Discuss leadership in OA development, and explain the concept of participatory and 
“Ecological Organic” leadership

• Discuss leadership and youth, leadership and succession as solution to new global 
challenges

• Discuss gender equality and how it can be promoted through leadership 

COMPETENCY DEVELOPMENT AND LEARNING GOALS

This module goes deeper into concepts 
around leadership, different theories, in 
different cultures and explores what kind 
of leadership we think is needed to pro-
mote EOA and what kind of leadership 
mindset connects to Ecological an Organic 
principles.

The module questions what has been 
the dominant thinking on leadership, 
in the Global North and other places: 
“great-man-theory”. It holds that a) lead-
ership is about one person: the leader, b) it 
is usually a man and c) that man is superi-
or, great, and often assumed to just natu-
rally have that leadership quality, implying 
it cannot be developed (‘born or made’?). 

Alternative leadership approaches which 
have gained prominence in the academic 
and practitioner world highlight that rely-
ing on one person alone to solve problems 
and lead the way can lead to abuse of pow-
er. And since it is precisely the multitude of 
perspectives that are important to address 
the world’s complex challenges, the focus is 
more on leadership as a quality and com-
petence, also of a group of people.

Moving from the conceptual to the con-
crete, this module also asks what impli-
cations this has for youth, for gender and 
other lenses through which leadership can 
be seen.

OUTLINE OF CONTENT
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Leadership in EOA:

• Ask for words and phrases on lead-
ers, leadership, guiding, elders etc. 
in other languages and explore the 
different nuances and associations 
of them. You could do this also with 
cards and cluster themes.

• Ask who they consider to be great 
leaders and why, formal and infor-
mal? Which formal leaders do they 
think are not demonstrating good 
leadership and why? This can also be 
done in groups and with story-telling.

• Give a brief overview of different lead-
ership theories, so that participants 
have at least once heard ‘great man 
theory’, servant leadership, adaptive 
leadership, leader as coach.

• When thinking of the natural world, 
ecology, organic, agriculture – where 
do they see links to the concept of 
leadership? Metaphors? Explain how 
many leadership, management and 
organisational development theories 
of the Global North have been influ-
enced by industrialism and ‘scientific 
management’: organisations often 
portrayed as machines with engineer-
ing terminology. And the assumption 
that human behaviour is predictable 
and manipulable, with an overall aim 
of profit maximisation. Reference the 

Four Principle of Organic Agriculture, 
and principles of Agroecology.

• Thinking of agricultural producers 
and ecological, organic movements 
(of the past) – what have they need-
ed and exhibited as people and as 
groups in order to succeed? This will 
bring up points such as strong com-
mitment and perseverance against 
the odds. You can bring quotes here 
from leaders, poets, spiritual thinkers 
and / or ask participants what asso-
ciations that brings up in them, e.g. 
sayings from their cultures.

• All this leads up to the key question 
of what kind of leadership is needed 
to promote EOA? Make this concrete 
and invite participants, e.g. in group 
work, to write down what this can 
mean concretely, in their work, organ-
isations, region and on a continental 
and global level.

• This module can be combined with 
self-leadership (e.g. starting the day 
with “who was your hero as a child?), 
with advocacy (after exploring the 
leadership needed moving to how 
to advocate for this), with building 
movements and with agroecology 
(when speaking about the principles).

METHODS

RESOURCES

• GIZ (2015): AIZ Leadership Toolbox. Leadership for global Responsibility
• Schein, E (2010): The many faces of leadership
• Senge, P et al (2015): The Dawn of System Leadership
• Many leadership articles and resources

https://www.giz.de/de/downloads/giz2013-de-aiz-toolbox-leadership-development.pdf
https://www.solonline.org/wp-content/uploads/2018/08/sol_reflections_2.1.pdf
https://solonline.org/wp-content/uploads/2016/12/The_Dawn_of_System_Leadership-copy.pdf
https://www.solonline.org/resources/
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Info Box

Module 7C. The EOALC Curriculum and methodological options

Youth:

• Invite an honest look at the leader-
ship in the eco-organic movement: 
how diverse is it? In terms of age and 
gender? And other aspects?

• Youth – group work to discuss: what 
are the reasons young people may 
not join EOA or its organisations? 

• If this should be a major topic, you 
can integrate Design Thinking meth-
ods that don’t rely on our assumption 
of other people’s motivation but actu-
ally let’s them speak.

 » Invite them to call someone they 
know (see Empathy Interviews in 
the Transfer Project Instructions), 
perhaps a young relative.

 » You can combine this with a field 
trip and see if there are opportu-
nities to speak to young people 
there.

 » Ask them to research some vid-
eos, to show the next day, with 
young people speaking about 
the challenges of joining EOA.

 » Show them some videos with 
young people speaking about 
the issue.

 » You can combine this with the 
communications module where 

you invite young influencers to 
share what is important to young 
people.

 » o After participants have 
brought together points, you can 
also share research on young 
people in agriculture.

 » o You can refer to systems 
mapping done in the food sys-
tems module and map the dy-
namics of youth engagement 
that way (with lines on paper, 
drawing or arranging figures and 
symbols on a table).

• The next step is to explore how Youth 
could be included more. It is import-
ant not to jump too quickly to this 
point, as it leads us to coming up with 
the same-old approaches we already 
have. Make sure participants have 
made an effort to understand the is-
sues more deeply. Having engaged in 
the systemic dynamics new solutions 
may appear that intervene at a dif-
ferent, less obvious point.

• This can be nicely combined with cre-
ative methods, such as different kinds 
of brainstorming, the Yes-And-meth-
od, the ‘7-thinking-hats’ or other.

RESOURCES

• https://www.ifad.org/en/youth
• https://www.fao.org/rural-employment/work-areas/youth-employment/en/

https://www.ifad.org/en/youth
https://www.fao.org/rural-employment/work-areas/youth-employment/en/
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Women in Leadership

• Although there are also separate 
modules about gender in general, 
and women in agriculture more spe-
cifically from a ‘programming per-
spective’, it is highly recommended to 
also the topic of Women & Leadership 
additionally, as it is a different sphere 
and has important implications for 
women’s voice and power.

• Invite reflections, examples and sto-
ries about women & leadership

• Explore what kind of behaviour is 
considered appropriate or ‘good’ for 

female leaders and what not – in the 
different cultural contexts (this need to 
not only be regional cultures, but also 
different industries e.g. (how) is it dif-
ferent in politics, media, social move-
ments, business, family – household? 
Is the same behaviour valued differ-
ently, depending on whether you are 
male or female?

• Explore the systemic factors that 
are hindering women from access to 
more leadership roles

RESOURCES

• Women In Leadership- Positive Mindset Is Key: Chanda Kochhar (CEO ICICI)
• World’s Most Powerful Women Define Power
• Interview with Herminia Ibarra „Women and the vision thing“
• As a girl we learn to be perfect not brave
• Tracing her career as an engineer, advocate and mother in the Arab world, Leila Ho-

teit shares three lessons she's learned about thriving in the modern world
• Deborah Tannen, “The Power of Talk: Who Gets Heard and Why”
• Zurich Resource Model and as an online tool
• Leaders as decision architects, Harvard Business Review, Mai 2015

https://www.youtube.com/watch?v=dQJ2rnId_XA
https://www.youtube.com/watch?v=C8EJXUZmW74
https://www.youtube.com/watch?v=ZBYTlKnLSMk
http://www.ted.com/talks/reshma_saujani_teach_girls_bravery_not_perfection
http://www.ted.com/talks/leila_hoteit_3_lessons_on_success_from_an_arab_businesswoman
http://www.ted.com/talks/leila_hoteit_3_lessons_on_success_from_an_arab_businesswoman
http://faculty.georgetown.edu/tannend/pdfs/the_power_of_talk.pdf
http://www.zrm.ch
http://www.ismz.ch/Online%20Tool.html
https://hbr.org/2015/05/leaders-as-decision-architects
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7.3. 

Change Management

• Understand change dynamics such as the adoption of innovation curve, reactions to 
change and key mobilizing factors

• Make connection to one’s own role and relationship to change ‘we are all in the system’ 
• Identify levers in the system 

COMPETENCY DEVELOPMENT AND LEARNING GOALS

This module deals with core aspects of 
change, as leadership and advocacy work, 
and also agricultural programmes, have to 
do with change. Even when the focus is on 
preserving an approach or conserving na-
ture or social dimensions, change is taking 
place and we need to understand our role 
and relationship to it. Apart from changes 
in the natural systems, there are always hu-
mans involved and it is therefore helpful to 
inquire into people’s reactions to change, 
both individual and collectively. What dif-
ference does it make whether you are the 
recipient of change or you feel in the driv-

er’s seat? This module explores some key 
concepts of ‘classic change management’, 
such as the Kübler-Ross Reaction curve to 
negative messages, Carl Rogers’ distribu-
tion of innovations curve, John Kotter’s 8 
mistakes & recommendations for manag-
ing change, as well as Theory U’s invitation 
(i.a.) to not see yourself, as change leader, 
as separate from the system, but as part 
of a social field you co-create and in which 
your inclusive intention and approach has 
a great influence on how empowered oth-
ers feel as equal parts.

OUTLINE OF CONTENT

• Draws connections to and can be 
combined with motivation, advoca-
cy, communication, self-leadership, 
team dynamics, participation / dele-
gation levels

• Kübler-Ross Curve: do not show it at 
once, but invite sharing (can also be 
headed off by story-telling in triads) 
on what kinds of reactions exists to 
negative messages, and then slowly 
go through the stages on the curve, 
asking: what do you think is next?

• Emphasise that people need time to 
process it (often after a shock mes-

sage people literally do not hear what 
is being said after that), go through 
the stages, before they are ready for 
a constructive solution. Bring serious 
examples as well as day-to-day ones 
(how do children react when they are 
being told that something they had 
been looking forward to is not taking 
place?).

• The distribution of innovations curve 
is important for any change leader, 
as it helps deciding which kind of ap-
proach and effort to use with which 
category. As we do not necessarily 

METHODS
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perceive people as they are displayed 
in the curve, many change activists 
run the risk of ‘preaching the convert-
ed’ (= spending a lot of time and en-
ergy with the innovators), because it 
is easy and feels good. Or putting too 
much energy into fighting ‘laggards’ 
who may have a loud voice on (social) 
media, but are not really relevant for 
driving major change, as they are not 
many. 

• Ask participants to think of their own 
stakeholders: which ones fit in which 
category? Combine it with teachings 
on the ‘persona’ (see transfer task): 
how are the different sectors of the 
curve, the target groups different 
in culture, concepts and values? Let 
them write it down or draw it. Now 
looking at the different groups: which 
kinds of approaches would work with 
which group?

• Often participants who have not en-
gaged much with the idea of different 
target groups and change strategies 
will focus on: ‘we need to give them 
more information and then they will 
change’. Provocatively dig into this 
question: really? When has that hap-
pened? Think of personal behaviour 
change: which examples do you know 
of where people stick to a certain be-
haviour despite knowing better (e.g. 
smoking, unhealthy diets). Which 
factors prevent us from changing? 
What supports behavioural change? 
What can we do to address those 
behavioural factors, in addition to 

change. An example is a Social Media 
Activist on Instagram who also shares 
information however combined with 
lifestyle communication and imagery 
that speaks to many young people.

• When exploring Kotter’s 8 key aspects 
in change management, you can crit-
ically examine the concept of ‘man-
aging’ change: the term comes from 
organisational development of usu-
ally hierarchical organisations (You 
can remind of the iceberg model of 
organisational culture where it shows 
than beneath the surface are people 
whose authentic views, values and 
perceptions may differ from what is 
proclaimed above the surface.) How 
does it apply to social movements 
and social change? Are we separate 
of the ‘object’ to be managed.

• Theory U can be introduced (or re-
ferred to) with a focus that no change 
processes follow a linear, straight-for-
ward trajectory but are dynamic and 
involve low points and crises at which 
self-reflection can provide a deep-
er insight und commitment. Theo-
ry U also focuses on individual and 
collective intention-setting, which is 
more than goal-setting, it is about 
a personal commitment and under-
standing the connection to one’s own 
purpose. Apart from reflecting about 
the concept, this is best done with 
self-leadership exercises, e.g. journ-
aling (see day 5) that guides partici-
pants through self-reflection and in-
tention-setting.

RESOURCES

• Kotter, J P (1995): Leading Change. Why Transformation Efforts fail
• Kübler-Ross curve used in Change Management
• Scire P (2007). Applying Grief Stages to Organizational Change
• Rogers, Diffusion of Innovation curve
• Scharmer, O (2007): Theory U. Leading form the Emerging Future

https://hbr.org/1995/05/leading-change-why-transformation-efforts-fail-2
https://en.wikipedia.org/wiki/Five_stages_of_grief
https://en.wikipedia.org/wiki/Diffusion_of_innovations 
https://www.presencing.org/aboutus/theory-u
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7.4. 

Leadership in the VUCA World, 
Complexity and Learning Organisations

• Understanding the VUCA concept and its effect on participant’s leadership and 
management approach

• Cynefin framework of applying different approaches depending on the level of com-
plexity

• Adaptive Leadership and Learning Organisations 

COMPETENCY DEVELOPMENT AND LEARNING GOALS

This leadership module takes stock of the 
world, as it presents itself: increasingly vol-
atile uncertain, complex and ambiguous 
(VUCA). Rather than assuming linear pro-
cesses that just need to be (scientifically) 
managed, it confronts us with a call for 
leadership where the way forward is nei-
ther obvious nor that there is one ‘right’ 
way. The Cynefin framework provides a 
model for categorising situations into sim-
ple, complicated, complex or chaotic. It al-
lows participants to distinguish between 
situations where standard processes or 
expert-led analysis is applied and complex 
situations which involve ‘probing’ (trying 
things out), sensing into what is emerging, 
and continuously adapting. Moving from 
Leadership as the ‘great man knowing all 
the answers’ to leadership that supports 
continuous learning in all parts of an or-

ganisation, network or societal system is 
considered essential in the current fast 
pace of change. Learning requires a culture 
of open dialogue, not being sanctioned for 
failure, exploring underlying assumptions 
and mindset, conscious drawing of con-
clusions and proactively improvements for 
the future.

Many non-north-western cultures already 
have concepts such as non-duality com-
plexity in their approaches to life. However, 
since many of these cultures are now influ-
enced by thinking of the Global North, it is 
important to call the perceived certainties 
of ‘scientific management’ into questions, 
especially when conducting a leadership 
development programme like the EOALC 
that deals with societal advocacy.

OUTLINE OF CONTENT
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This module can be implemented with the theoretical background, but also in a lighter, 
more practical way.

• Big picture trends: ask participants 
to map what is going on in the world, 
whether it seems like it has a direct 
impact on their work or not. Invite 
them to ‘think big’, from the future, 
topics such as digitalisation, geopolit-
ical dimension, gender, etc. Mapping 
can be done with different categories, 
such as global, continental, national 
in a rainbow / onion diagram (make 
concentric circles and draw lines from 
centre to outside ring), thereby prac-
tising mapping.

• Show a short video on future trends 
to stimulate participants thinking 
beyond their normal realm. The vid-
eo doesn’t have to necessarily be 
very long or very scientific. It is more 
a ‘teaser’. It can even be from a mov-
ie. Then ask participants how they 
feel about it and what comes to their 
mind when now thinking of the rele-
vance for the future of EOA.

• Introduce VUCA and what the terms 
mean. Ask what they can mean in 
their context, where do they experi-
ence it already?

• Explore what that can mean for lead-
ership. In general, and in their context.

• Especially, in case the group discuss-
es what kind of leadership and man-
agement is ‘the best, introduce the 
Cynefin framework with the message: 
different situations require different 
approaches. Recommended are just 
the basic categorisations (and not 
necessarily the recommendations on 
how to act as they can be quite ab-
stract). Ask for examples.

• If not already mentioned by partici-
pants (perhaps in other words) intro-
duce the idea of continuously adapt-
ing and learning. Ask what learning 

can mean for leadership? What kind 
of learning? Why is it so important?

• Ask for examples in society or e.g. 
with businesses and technological 
change of change being ignored (and 
the product / culture) becoming irrel-
evant, as well as products / organi-
sations / cultures being open or even 
anticipating changes. Initially ask in 
general and then more specifically 
related to agriculture.

• This can be merged with the topics of 
advocacy and knowledge manage-
ment: What does this mean for agri-
culture? Is new automatically better? 
Where are changes or changes nec-
essary in EOA? If not in the practises, 
perhaps in the social systems around 
it? Does it have relevance for advo-
cacy and learning programmes with 
agriculturalists? Learning from prac-
tise rather than from field books? 
Who to integrate scientific research 
and traditional knowledge?

• It can be combined with the topics of 
interpersonal communication: what 
kind of culture and dialogue is need-
ed to promote openness and learn-
ing?  What do you need in order to 
speak openly? Introduce the idea of 
psychological safety. That sanctions 
are not always formal, but also when 
someone else ‘shoots down’ someone 
else’s contribution it can lead to that 
person not voicing their real thoughts 
again. And again: what could they do 
in their practical context to increase 
emotional security and learning?

• For also a bit of fun & energising, show 
the animated video short film “For the 
birds” and ask participants how that 
relates to the topic.

METHODS
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RESOURCES

• Amy, H (2008): „Leaders as facilitators of individual and organizational learning“, 
Leadership & Organization Development Journal, Vol. 29 Iss: 3, pp.212 – 234

• Edmondson, A (2018): The Fearless Organization: Creating Psychological Safety in 
the Workplace for Learning, Innovation, and Growth

• Eggleston, R (2000): For the birds. Animated short film, Pixar
• Fisch, K (2018): Did you know (shift happens) – 2018 Remix, CC license
• Heifetz, R, Laurie, D (2012): Mobilizing Adaptive Work: Beyond Visionary Leadership, in: 

The Leader's Change Handbook: An Essential Guide to Setting Direction and Taking 
Action

• Hoveland, I (2003): Knowledge Management and Organisational Learning: An Inter-
national Development Perspective

• Pettit, J, Roper, L E & Eade, D (2003): Development and the Learning Organisation. 
Essays from Development in Practice, Oxfam Publishing

• Senge, P et al. (1994): The Fifth Discipline Fieldbook: Strategies and Tools for Building a 
Learning Organisation

• Snowden, D & Boone M (2007): “A Leader’s Framework for Decision Making”, Harvard 
Business Review

• Concept & Toolbox on Leadership in the VUCA world

Module 7C. The EOALC Curriculum and methodological options

7.5. 

Team Leadership

• Team Phases
• Roles in teams
• “Leader as Coach” and Powerful Questions

COMPETENCY DEVELOPMENT AND LEARNING GOALS

Interacting in groups, be they formal teams 
or other kinds of groups of people, can be 
considered a key competency for effective 
collaboration. 

The topics of this module include on the 
one hand looking at the team as a whole: 
where does it currently stand, what phase 
is it in? Having an understanding of Tuck-
man’s team phases can be very helpful, 
especially when there are problems and 
conflicts in a team. Like in other process-
es also, it is quite a normal dynamic that 
can even be fruitful if it leads to a deeper 
engagement and (informally) developing 
norms of interaction in the group.

Another perspective is looking at the inter-
action with a team, and how different be-
haviours and behavioural preferences can 
explain the dynamics. Kantor’s four-play-
er-model is a simple, however enlightening 
perspective to engage with.

Lastly, “leader as coach” signifies that a 
leadership competency is also to ‘read the 
room’ (Kantor) and support the group mov-
ing forward, i.a. by asking powerful system-
ic questions, used also in bilateral coaching.

OUTLINE OF CONTENT

https://www.pixar.com/for-the-birds
https://www.youtube.com/watch?v=TwtS6Jy3ll8
http://www.odi.org.uk/sites/odi.org.uk/files/odi-assets/publications-opinion-files/170.pdf 
http://www.odi.org.uk/sites/odi.org.uk/files/odi-assets/publications-opinion-files/170.pdf 
https://www.participatorymethods.org/sites/participatorymethods.org/files/Development%20and%20the%20learning%20org%20pettit.pdf
https://www.participatorymethods.org/sites/participatorymethods.org/files/Development%20and%20the%20learning%20org%20pettit.pdf
https://thesystemsthinker.com/the-fifth-discipline-fieldbook-a-guide-to-the-learning-organization/
https://thesystemsthinker.com/the-fifth-discipline-fieldbook-a-guide-to-the-learning-organization/
https://hbr.org/2007/11/a-leaders-framework-for-decision-making
https://hbr.org/2007/11/a-leaders-framework-for-decision-making
https://www.vuca-world.org/ 
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• Team phases: ask what a group is 
like when they first get together. Then 
what happens after that? Start draw-
ing the team phase curve. 

• Spend some time on “storming”, ex-
plaining that it is normal, that people 
come together as diverse individu-
als. When they start interacting more 
(deeply) with each other, they notice 
a dissonance. Sometimes interpret-
ed on the emotional / sympathy lev-
el, sometimes regarded as a problem 
of strategy (feeling lost, not under-
standing the goals or plan), however 
it is also about ways of interacting 
with each other, different values, nar-
ratives, behaviours. 

• Norming: bring in the suggestion to 
develop a team agreement. You can 
do one with the participants also.

• Performing: ask what comes af-
ter Performing. Ask for examples 
of teams who have performed and 
then lost their effectiveness. E.g., Soc-
cer world champions who lost many 
games in the next championship.

• Let the participants explore what 
is helpful in each phase – from the 
team members, from a ‘leader’s per-
spective. E.g., group work with each 
group discussing one phase.

• Individual reflection: think of a 
work-related team – where does it 
stand right now? What can help it 
move forward?

• Powerful questions: upside down 
method: which kinds of communica-
tion and questions shut down com-
munication?

• interactively explore powerful ques-
tions (e.g., with cards) and cluster 
them according to categories, e.g. 
metaphoric, rating (on a scale of…), 
miracle questions, context questions…

• role play: Person A speaks about a 
challenge. Person B asks powerful 
questions. (Person C observes.)

• Show the video “Leadership lessons 
from a Dancing Guy” and let partic-
ipants discuss what they conclude 
from it. This is funny and energising, 
however with great insights regard-
ing the role of the ‘first follower’. A 
nice lead over to Kantor’s “Reading 
the room”.

• Kantor – reading the room: show par-
ticipants pictures you think show the 
actions lead, follow, oppose, by-stand. 
Ask them what they can see in the pic-
ture and then add the term to it. Di-
vide in groups and let each group ex-
plore why it is important to have this 
behaviour. Each group reports back. 
Then, for each behaviour, ask the oth-
er groups: what could be the downside 
of his behaviour? What would happen 
if everyone in the group only demon-
strated that kind of behaviour? In a 
group discussion come to why all be-
haviours are needed. With regards to 
this, what should a leader do? What 
do you think is a leadership compe-
tency? Being able to ‘read the room’ 
and adopt her / his behaviour to what 
is missing and needed!

METHODS
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RESOURCES

• Kantor, D (2012): Reading the Room: Group Dynamics for Coaches and Leaders
• Tuckman, Bruce (1965). "Developmental sequence in small groups". Psychological 

Bulletin. 63 (6): 384–99
• Article on Team Phases, MIT
• See Chapter 2, Tool 7 “Leader as Coach” including instructions, handout and good 

questions, in the 2015 version of GIZ (2015): AIZ Leadership Toolbox. Leadership for 
global Responsibility

• Sievers, D on “How to start a movement” incl. the video “Leadership lessons from a 
Dancing Guy – the First Follower”

• Key Powerful Questions
• Powerful Coaching questions
• Sequence of coaching questions

Module 7C. The EOALC Curriculum and methodological options

https://www.strategy-business.com/article/00154?pg=all
https://hr.mit.edu/learning-topics/teams/articles/stages-development
https://www.sustainable-at-heart.com/resources/ 
https://www.sustainable-at-heart.com/resources/ 
https://www.sustainable-at-heart.com/resources/ 
https://sive.rs/ff 
https://sive.rs/ff 
https://powerful-questions.com/
https://cocoachingcircles.com/wp-content/uploads/2019/01/31-Powerful-Questions.pdf
http://www.crowe-associates.co.uk/coaching-and-mentoring-skills/powerful-coaching-questions
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8.1. 

Gender and Ecological Organic Agriculture

Module 8

Cross-cutting leadership topics  

This module is a collection of topics in more detail which are deemed rele-
vant to the leadership development for EOA. Gender in EOA as well as the 
basics of Project Management can be considered as quite central to pro-
moting EOA. The other submodules – clarity on roles, motivation, innovation 
and peer coaching – are usually highly appreciated by participants. How-
ever, they could be considered as add-ons to the more central topics and 
included upon request or as the designers of the programme see as fitting.

• Have an overview and understanding of gender issues and gender roles in society in 
general

• Include gender aspects in their vision for ecological organic development and under-
stand how OA and Gender is linked

COMPETENCY DEVELOPMENT AND LEARNING GOALS

Gender is an important cross-cutting topic 
which is important to consider in any activ-
ity, be in in the field, in organising, advoca-
cy, research or conceptually when planning 
measures. “Gender mainstreaming” re-
quires not to treat as ‘another topic’ but to 
consider gender in any session, be it leader-
ship, seeds, communication, group getting 
to know each other, advocacy or markets!

Exploring gender in agriculture means re-
flecting on the social norms and roles of 
women and men - as farmers, business 
people, workers, traders, organisers, policy-
makers and household responsible and the 
often less obvious roles in the food system 
as a whole etc.

OUTLINE OF CONTENT
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• In all sessions relating to agriculture 
explore with the group whether there 
is a gender-aspect to it, e.g. do wom-
en have a special role (in a certain 
culture) with regards to seed-saving, 
husbandry, etc.

• When a male perspective is very dom-
inant in a topic (e.g. the authors, visu-
als, stories) explore with the group why 
that may be so and which untold sto-
ries and perspectives there might be.

• Place this session (not necessarily 
directly) after the women and lead-
ership session, so that already some 
sensitisation has taken place and the 
personal dimension of the issue has 
already been touched upon. 

• As a starter to explore the dimension 

of the issue: storytelling / group work 
on what aspects come to mind when 
considering gender and agriculture.

• Invite (a diversity of) women in agri-
culture to share their story and per-
spectives on the issue.

• Share places where a wealth of stud-
ies and other resources on women & 
agriculture can be found, incl. specific 
foci on parts of the value chain, coun-
tries, regions, crops etc.

• Introduce the Reach-Benefit-Em-
powerment (RBE) approach and ask 
participants to place their activities. 
You can do this yourself or contact 
someone familiar with the approach 
to introduce it (search the internet).

METHODS
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RESOURCES

• FAO: What is gender?
• WHO: Gender & Health. Definitions
• UN SDGs: Goal 5 – Achiever gender equality and empower all women and girls
• Johnson, N et al. (2018): How do agricultural development projects empower women? 

Linking strategies with expected outcomes.
• Kabeer, N (1999): Resources, agency, achievements: Reflections on the measurement 

of women’s empowerment
• van Eerdewijk et al. (2017): White Paper: A Conceptual Model of Women and Girls’ 

Empowerment
• KIT Tropical research Institute: Gender & Agriculture. 
• Ayuya, O (2018) Towards being equal to them: Impact of organic certified production 

systems on women empowerment in agriculture.
• Farhall, K, et al. (2021): The ‘Gender Agenda’ in Agriculture for Development and Its 

(Lack of) Alignment with Feminist Scholarship.
• How Organic Farming Empowers Women.
• Organic Agriculture and Women’s Empowerment, IFOAM 2009.

https://www.fao.org/3/y5608e/y5608e01.htm
https://www.who.int/health-topics/gender#tab=tab_1
https://www.un.org/sustainabledevelopment/gender-equality
http://agrigender.net/uploads/JGAFS-322018-1-Paper.pdf
http://agrigender.net/uploads/JGAFS-322018-1-Paper.pdf
https://openknowledge.worldbank.org/handle/10986/7441
https://openknowledge.worldbank.org/handle/10986/7441
https://www.kit.nl/wpcontent/uploads/2018/10/BMGF_KIT_WhitePaper_web-1.pdf
https://www.kit.nl/wpcontent/uploads/2018/10/BMGF_KIT_WhitePaper_web-1.pdf
https://bit.ly/3katwD7 
https://bit.ly/3ENKvmB 
https://bit.ly/3ENKvmB 
https://bit.ly/3nZWuXp
https://bit.ly/3nZWuXp
https://bit.ly/3qejvJ7
https://www.wocan.org/sites/default/files/gender-study-090421.pdf 
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8.2. 

Clarifying roles, tasks and accountability

• Know useful tools for clarifying roles and tasks in teams, broader networks and meetings 
overall

• Understand responsibilities and delegation as continuum (‘delegation levels’) and situ-
ational leadership

• (Upon request: Best practice in delegation and accountability)

COMPETENCY DEVELOPMENT AND LEARNING GOALS

Many irritations in team or network col-
laboration stem from a lack of a shared 
understanding of roles and responsibili-
ties. Job descriptions or memorandums of 
understanding usually do not clarify this 
in detail – and – it might even be recom-
mendable to not determine this in a fixed 
way but ‘negotiate’ and adapt responsibil-
ities along the way. 

Accountability and monitoring are sup-
ported when people are clear of what is 
expected of them and when, what has 
been agreed upon, is considered as impor-
tant and will be followed up upon – know-
ing that it can be adapted if necessary.

Also, as collaboration is getting increas-
ingly digitalised, even when people are in a 
similar or close location. Digital collabora-
tion is often asynchronous, not taking place 

at exactly the same time – contributing to 
a document, updating tasks individual-
ly as opposed to e.g., being in a meeting 
together (synchronous). This module there-
fore also touches on the aspect of digital /
virtual collaboration tools.

This topic can also be combined with 
Self-management as it is interrelated with 
organising one’s work in order to deliver to 
the group, and principles such as Kanban 
flows can also be used for Self-Organisation.

However, the approaches listed below can 
also be used with paper boards, noted in 
a document that is updated by one per-
son or even just as a common ‘language’ 
to ensure a shared understanding of roles 
and responsibilities.

OUTLINE OF CONTENT
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• This topic should be introduced be-
fore the start of the transfer project 
and participants are encouraged to 
apply approaches and tools. On the 
hand, in order to improve collabora-
tion, especially when back at home in 
different places, it being like remote 
collaboration. On the other hand, in 
order to try it out and adjust, in a con-
text with learning peers (as opposed 
to in an official context).

• Introduce the basic idea of a Kanban 
board – listing tasks as upcoming, in 
progress and done. 

 » Participants can make sugges-
tions (or do a picture search on 
the internet) on which addition-
al categories could be helpful for 
their context. 

 » As an example, you could also 
design your agenda or ‘parking 
lot’ for the programme that way: 
topics which participants bring 
up, but cannot be addressed at 
that point in time, in order not 
to deviate too much from the 
current subject, are listed in the 
parking lot. Once they have been 
addressed, they can be moved to 
“done”.

 » Participant tasks can also be list-
ed that way, e.g. sign up in the 
roster for an energiser, for a start 
to the day, hand in proposal for 
transfer project.

• Explain the Responsibility Assign-
ment / RASCI matrix and variations 
of it. Emphasise the difference be-
tween Accountable and Responsible, 
as these are often used interchange-
ably and, due to the position of A af-
ter R, can be confusing. Elaborate 
on its use in different contexts, e.g. 
deciding who really needs to be at a 
meeting and who will be consulted or 
informed.

• This is also connected to the levels 
of participation and delegation lev-
els which give a language for differ-
ent kinds of engagement. Although 
the delegation levels are usually 
portrayed in a hierarchical context, 
they are also applicable to any kind 
of horizontal collaboration, by being 
clear on whose opinion or guidance is 
sought and who takes the decision on 
the matter. 

• You can also use cards (print off the 
internet) to ‘play Delegation Poker’ in 
a role play.

• As this topic is about gaining a shared 
understanding, it can be combined 
with interpersonal communication, its 
pitfalls and feedback.

METHODS
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RESOURCES

• Responsibility Assignment Matrix on Wikipedia
• Management 3.0 on how to practise delegation poker and on delegation levels
• What is and how to use Kanban

https://en.wikipedia.org/wiki/Responsibility_assignment_matrix
https://management30.com/practice/delegation-poker/
https://management30.com/empower-teams/delegation-empowerment/
https://kanbanize.com/kanban-resources/getting-started/what-is-kanban
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8.3. 

Motivation, Purpose and Performance

• Understand the power and possibilities to appeal to intrinsic motivation drivers, purpose 
and community

• How to ensure accountability and performance without micro-management affecting 
the motivation

COMPETENCY DEVELOPMENT AND LEARNING GOALS

Understanding people’s motivational 
drivers is as important for individual per-
formance, negotiations as it is for advo-
cacy for societal change. After decades of 
thinking in the Global North, of humans 
as ‘rational human beings’, driven by 
self-centred economic advantage (‘Homo 
Economicus’) and ‘survival of the fittest’, 
voices are getting louder putting the spot-

light on other cultures in the world who 
have survived following different param-
eters. Even in North-Western Science, in-
sights have existed for over a century, but 
have been ignored, that big awards do not 
lead to better performance or the inno-
vation, us humans so desperately need to 
address the big challenges of our species’ 
survival.

OUTLINE OF CONTENT

• Ask what participants think drives 
human motivation (ask for a variety 
of examples: work, voluntary engage-
ment, hobbies e.g. sports). Categorise 
into extrinsic (motivated by outside 
factors) and intrinsic drivers. If it does 
not arise by itself, start a discussion 
on the role of payment, awards and 
differentiate between ‘income to live 
(well)’ and payments / bonuses that 
go beyond that.

• Show and discuss Daniel Pink’s video 
“Autonomy, Mastery and Purpose” (5 
min or 10 min versions).

• Group work exercises on how to put 
this into practise concretely, in their 
own context.

• Explore Neurologist Gerald Hüther’s 
concept of ‘passion being fuel for the 
brain’ and that humans strive for be-
longing / recognition as equal and 
worthy (both to a group as well as 
having a spiritual, creativity/ mastery 
/ shaping something / expressing 
yourself, and freedom / autonomy.

• As can be seen with D. Pink, many 
other thought leaders / scientists / 
cultural leaders have come up with 
similar ideas, possibly in other terms. 
Or possibly others as these might be 
Global-North-centric? Introduce or 
ask for local ones or ones that partic-
ipants relate to. You could also start 
the session with a poem, a quote or 

METHODS
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a song relating to the points, and ex-
plore them with the group.

• Ask for concrete ways how this can 
be respected in their activities, e.g. in 
their organisations, in the National 
/ Regional Ecological Organic Agri-
culture Movements, in engaging in 
advocacy, communication etc. E.g. in 
your current approaches, do the peo-
ple you engage with have enough op-
portunity to bring forward their own 
ideas?

• Combine this with stakeholder map-
ping: what is the stakeholders’ deep-
er purpose, their drivers? E.g. a politi-
cian may have a political need to win 
a local election, but a deeper purpose 
to be recognised as doing something 
good, (s)he might be a church mem-
ber or some other deeper sense of 
purpose to appeal to.

• • Do self-leadership exercises on in-
dividual motivation and purpose

Module 8C. The EOALC Curriculum and methodological options

RESOURCES

• Pink, D (2011): Drive. The surprising truth about what motivates us
• Animated video of Pink’s presentation on Autonomy, Mastery and Purpose (also 

available in 5min version)
• Gerald Hüther Videos on how the brain works and motivation
• Jaworski, J (2012): Source. The Inner Path of Knowledge Creation

8.4. 

Innovation, Learning Culture 
and Creativity Techniques

• Exploring innovation as more than a product, but as any new process
• What culture is needed to enable innovation?
• Understanding the importance of honest review processes in collaboration and its role 

in sustainability
• Hands-on creativity techniques
• (Upon request: Basics of Design Thinking and agile approach)

COMPETENCY DEVELOPMENT AND LEARNING GOALS

https://www.danpink.com/books/drive/
https://www.youtube.com/watch?v=u6XAPnuFjJc
https://www.youtube.com/watch?v=u6XAPnuFjJc
https://www.gerald-huether.de/international/audio-video/
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This module deals with the topic of inno-
vation, continuous learning and creativity 
techniques. It is linked to the modules of 
Leadership in the VUCA world, Complexi-
ty and Learning Organisations as well as 
Change Management, in that regards the 
ability to think openly, continuously learn, 
adapt and develop new ways of doing 
things as essential in a fast-paced ev-
er-changing world, whether we want that 
or not. Innovation need not be a product 
and it need not be using new technology, 
it can be an adaptation of a use or even 

innovative in bringing traditional methods 
into a new context. Using creativity tech-
niques is not only interesting for multipliers 
working with others as trainers or facil-
itators; they can be helpful in many day-
to-day contexts in that they may produce 
different results than the usual discussions. 
Agile approaches, such as Design Thinking 
can be helpful inspiration in how to apply 
them in a continuous process and can be 
applied in the Transfer Project (see chapter 
8.5. and Transfer Project Communication)

OUTLINE OF CONTENT

See module 7.3 and 7.4. for many suggestions on exploring the nature of change, adaptive 
leadership and exploring what fosters learning and creates psychological safety. In addi-
tion, the approaches could be implemented:

• Ask for examples of innovation and 
critically ask further about what else 
is innovative that may not seem so in 
the first instance. Highlight that inno-
vation can also be a service, a way of 
using something etc (see above). En-
gage in a discussion on ‘old vs new’, 
traditional vs modern’, ‘conservation 
vs. adaptation’.

• Ask what is needed for innovation? 
For developing and for implementing. 
Speak about psychological safety of 
learning and speaking openly.

• Show (parts of) David Kelley, origina-
tor of Design Thinking, TED talk on 
how to build creative confidence

• Ask what is needed for implementing 
innovations? Use the upside-down 
/ headstand method: what needs to 
happen for an introduction of an in-
novation to fail? Gather examples 
and ask for conditions that led to it, 
e.g. no training and instructions in a 
way people could understand. 

• Ask for examples in the realm of sus-
tainability and EOA, and make the 
link why innovation is not just about 
selling new products, but about en-
suring sustainability.

• E.g. in pairs, as this is less public, let 
participants exchange on stories of 
mistakes and failures that are not 

spoken about openly, as blame is try-
ing to be avoided.

• Interactively introduce the idea of 
substituting the question of “whose 
fault is it?” with the learning approach 
of “what happened? What does it say 
about our underlying assumptions? 
What can we do better next time?”. 
You could do a fun role play with it.

• Use and ask participants for a range 
of creativity techniques and how they 
feel using them. You can find many 
when researching creativity tech-
niques, brainstorming, ideation and 
Design Thinking, or agile methods.

• Allude to different parts of the brain 
and even the body being used, dif-
ferent ways of knowing and finding 
solutions. Is there anything similar to 
‘gut-feeling’ in your languages? You 
can bring in insights from neurosci-
ence on the power of passion as op-
posed to repetitive learning in brain 
activity (see Hüther in Module 8.4. Mo-
tivation, Purpose and Performance)

• You can use a Design Thinking pro-
cess for the development of the trans-
fer project (see communication in the 
annex) or even the workshop itself.

• Show the ABC Nightline video to get a 
sense of the approach of Design Think-
ing including its mindset and culture.

METHODS
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RESOURCES

• Amy Edmondson on Learning Culture and Psychological Safety
• Edmondson, A (2011): Strategies for Learning from Failure, Harvard Business Review 

Magazine, April 2011.
• Huston, T (2007): Inside Out. Stories and Methods for Generating Collective Will to 

Create the Future We Want, Society for Organizational Learning
• Senge, P, Roberts, C, Ross, R, Smith, B, Kleiner, A (1994): The Fifth Discipline Fieldbook: 

Strategies and Tools for Building a Learning Organisation
• Design Thinking founders IDEO share Innovation and many other creative Resources
• Kelley, D (2019): How to build your creative confidence (video).
• Design Thinking introduction on ABC Nightline.

Module 8C. The EOALC Curriculum and methodological options

8.5. 

Project Development

• Develop and position Transfer Project in the context of the development of EOA and con-
tribution to the sector.

• Understand the principles of Project Development, using appropriate tools and systems 
like Project Cycle Management to develop projects

• If key concepts of Design Thinking have been introduced (chapter 8.4.), understand how 
they could be linked to steps of classic project management

• Understand and design a basic fundraising program with the main components out-
lined

COMPETENCY DEVELOPMENT AND LEARNING GOALS

The module provides some practical skills of 
project management and project develop-
ment in the context of EOA and donor-sup-
ported projects. It focuses on the Project 
Cycle Management with its main compo-
nents – from I) project/problem identifica-
tion to II) project formulation & preparation, 
III) project implementation, and finally IV) 
monitoring & evaluation (see figure – Pro-
ject Management Cycle). With a systemic 
perspective, it presents classic manage-
ment tools, like stakeholder analysis, SWOT, 
problem analysis and practises formulating 
concepts in a framing used in logframes: 
objective, the theory of change (the ration-
ale) and the activities leading to results. In 

order to monitor and evaluate results, it 
looks at initially why it is so important as 
well as how to obtain good data. 

The Transfer Project Communication goes 
through a project cycle, combining clas-
sic Project Management elements with 
Design Thinking components. Havving a 
good project plan and being able to com-
municate it is the backbone of successful 
fundraising. A fundraising plan gives an 
overview of the needs of the organisation, 
the sources from which you can seek fund-
ing and includes a strategic plan looking 
at the types of funding desired and how to 
access them. 

OUTLINE OF CONTENT

https://amycedmondson.com/
http://hbr.org/2011/04/strategies-for-learning-from-failure/ar
http://hbr.org/2011/04/strategies-for-learning-from-failure/ar
https://www.ideou.com/pages/innovation-resources 
https://www.ted.com/talks/david_kelley_how_to_build_your_creative_confidence
https://www.youtube.com/watch?v=M66ZU2PCIcM&t=137s 
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Info Box

Some thoughts on fundraising for EOA

Regarding funding for any initiative, it is 
recommended to look at what is within our 
immediate reach, and what we can plan 
to seek as local funding or from interna-
tional donors.  Investment in the educa-
tion/training of development actors will 
always be valued in a multi-stakeholder 
and multi-level intervention strategy.

Try to organize projects that achieve col-
laborative work in alliance with organiza-
tions relevant to your work, so that your 
proposal is adopted by a growing number 
of development agents, thus contributing 
to the scaling up of agroecology and or-
ganic production. This collaborative work 
between several organizations is often 
attractive to funders. 

1. Finding the economic resources in our 
working environment.
Often the development organizations we 
work with already have projects that fi-
nance training.  Find out how these train-
ing processes are planned and give them 
a similar approach to what this document 
provides in terms of content, methods 
and tools.  You can adapt what already 
exists in your organization with the ad-
vantage of creating and strengthening 
internal institutional teams, aligned with 
the same approach!

2. Funding of national programs 
Local, provincial and national govern-
ments are increasingly investing in pro-
grams that help move towards multidi-
mensional sustainability in the agricultural 
sector and rural development.   Knowing 
which projects are being financed with 
public budgets also represents an attrac-
tive funding opportunity, because not only 

are we financing training activities with 
our approach, but we are also influenc-
ing public policies in our sector that foster 
transformative changes. In doing so, we 
are addressing directly, sustainability of 
these initiatives. Nowadays, being explicit 
in how much your proposal is contributing 
to achieve the SDGs, is also key to get the 
attention of public funding.

3. The private sector has a role to play
In territories with food production poten-
tial with commercial interest, we find en-
terprises willing to finance capacity build-
ing of producers and the staff of their own 
company.  It is recommended to invest 
time in a good analysis of which enter-
prises exist or plan to be, that will provide 
bridges for trade and market access.  This 
happens often in the organic cacao val-
ue chain, as well as coffee, bananas, and 
tropical fruits, to mention some.

4. Funding from international cooperation 
agencies
This is generally a very competitive fund-
ing space. We have to adapt our proposals 
to already established formats, with their 
performance indicators and how to mea-
sure them.  Generally, we are successful 
in accessing this funding through coop-
eration agencies that have been working 
with us for some years. Keep in mind that 
they are also looking for innovations and 
improvements we can introduce, enriching 
approaches and our tools, while empow-
ering all the actors involved.   In this doc-
ument, you can find new ideas to present, 
thus demonstrating your innovative and 
adaptive capacity to the different chal-
lenges we face in developing EOA.
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• Use key concepts of project (cycle) 
management all throughout the EO-
ALC and bring them together in the 
Transfer Project so that participants 
really have a strong grip on it.

• Ask participants what are (important) 
elements of project management, 
collect them with cards and develop 
a timeline, showing the consecutive 
nature. Is it a strictly linear process? 
When not? Which aspects are con-
nected (let participants draw lines)? 
Ask for examples of when steps have 
to be revisited. This is linked to Learn-
ing Culture and Learning Organisa-
tions.

• For Monitoring and Evaluation, ask 
participants what its purposes and 
methods can be and visualise in an 
overview. Introduce the OEC DAC cri-
teria to differentiate between Output, 
Outcome and Input. 

• Show and discuss the Video Systems 
Thinking: a cautionary tale of intro-
ducing cats in Borneo. Explore why it 
is important to also consider negative 
outcomes in the context of risk-man-
agement and an impact matrix. Make 
a link to the externalisation of neg-
ative impacts on the environment, 
which is a systemic lever in our envi-
ronmental crisis (it can magnify it, if 
ignored, or can lead to improvements 
when unintended effects on the envi-
ronment are factored in).

• If you have introduced Design Think-
ing before (see chapter 8.4), ask par-
ticipants how the Design Thinking 
process could be related to a classic 
PM or PCM process: ask them to place 
cards next to the correlating aspects. 
Or, if both processes are visualised, let 
them draw lines between connecting 
points.

METHODS

RESOURCES

• Investing in Smallholder Agriculture for Food Security, June 2013, HLPE Report 6
• Theory of Change organisation with helpful explanations and tools
• Project Cycle Management for Logframes
• Video: Systems thinking: a cautionary tale (cats in Borneo)

8.6. 

Virtual Peer Coaching

• Learn Methods by peer coaching your peers on their real-life situations

COMPETENCY DEVELOPMENT AND LEARNING GOALS

https://www.theoryofchange.org
https://www.logframer.eu/
https://www.youtube.com/watch?v=17BP9n6g1F0 
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RESOURCES

• Handout for participants: Instructions Peer Coaching in Annex

Peer Coaching is a concept of peers sup-
porting each other by taking on a coaching 
approach, which is centred around asking 
questions to help the coachee find their 
own solutions – as opposed to an advisor 
who would give their advice on what to do.

It is a tool that is being increasingly used 
in organisations or among peers in a net-
work as it can bring more insights than a 
‘normal conversation’. Also, as it is from 
peer-to-peer and only requires being able 
to meet, it can be used widely, without 
many resources.

Some peers have regular peer coaching 
sessions and organisations even offer par-
ticipation in a peer coaching circle with 
colleagues who are not in your immediate 
work environment.

Peer Coaching or Case Clinic Methods is a 
method for a peer coaching session with a 
defined process (see Annex). 

OUTLINE OF CONTENT

• See the detailed instructions
• Especially professionals have a ten-

dency to give advice. Emphasise that 
they are welcome to share thoughts 
that they would consider, but to hold 
back on giving advice. That is a good 
exercise for them, too, and connects 
to the listening exercise to hold back 
one’s own thoughts and really, deep-
ly, focus and listen to what the other 
person is saying.

• As outlined, peer coaching works very 
well in a virtual context, as turning 
off the camera or the microphone at 
certain steps of the process, supports 
deep listening.

• Announce that you are looking for 
case-givers (several times) before 
the actual session as participants of-
ten need a bit of time to think about 
whether and which topic they would 
like to speak about. 

• Re-iterate that the case will stay con-
fidential. Reflection may only take 
place on the process itself.

• The word “case” can sometimes 
sound a bit too grand and intimi-
date people to offer their question. 
While peer-coaching can be espe-
cially helpful on topics that are not so 
easy to speak to direct peers about - 
such as problems in the group or with 
a particular person – it can also be 
used for any kinds of questions: which 
strategy to pursue, professional de-
velopment questions, how to gener-
ate more innovation etc. 

• Peer coaching can also take place in 
small groups outside of the formal 
workshop time, as a professional fa-
cilitator is not needed. However, it is 
recommended to ensure the group 
has found a common timeslot and 
(virtual) place to meet before parting.

METHODS
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9.1. 

Self-leadership

Module 9

Self-leadership  

This module describes the concept of self-leadership and its elements, de-
veloping self-management, cultivating interpersonal communication and 
intercultural diversity, and deliberate practice. The module will also allow 
participants to identify possibilities to execute leadership goals and re-
sourcefully find solutions to overcome obstacles and impediments across 
the organisation. Thus, they will get the chance to perform the appropriate 
management actions required to pursue the desired outcome of their or-
ganisations and implement initiatives that are anchored on accountability, 
innovation, and productivity.

• Developing own purpose / mission, vision and strategy towards it
• Deeper understanding of Self, behavioural preferences in groups, own characteristics
• Strengthened confidence and commitment to following own path

COMPETENCY DEVELOPMENT AND LEARNING GOALS

Self-leadership is meant here with a focus 
on personal development of the individual, 
about developing competencies to reflect 
on one’s own path, behaviour, reactions 
and thoughts. It is also about ways to find 
strength and courage to continue to be 
committed and active for the (common) 
good despite all adversities. These compe-
tencies are also connected to self-efficacy 
– the belief that your actions will have an 
effect – a key aspect of leadership.

In leadership programmes, giving partic-
ipants a chance to reflect on themselves 
and their path is a key element. It is also 
usually highly valued by participants, as 
many rarely do this in a guided context. 

Developing the competency to do this hap-
pens by repeatedly practising it throughout 
the programme, and from time to time re-
flecting on the process.

In addition to this individual leadership 
development, it also has an effect on the 
group. Reflecting on one’s own path and 
contribution in the world often leads to (re-)
focussing on pursuing the (common) good 
in one’s own specific way and strengthens 
the intention and determination to do so. 
In the context of a Leadership for Change 
programme like the EOALC, this strength-
ened determination and clarity gives ener-
gy, focus and solidarity to a group of lead-
ers, to pursue this as connected individuals.

OUTLINE OF CONTENT

Module 9C. The EOALC Curriculum and methodological options
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• Self-leadership exercises are ideally 
spread throughout the whole pro-
gramme. As has been pointed out, 
they can be combined with other 
modules, giving space for connecting 
a topic to oneself and one’s own path, 
thereby creating even more meaning 
to it.

• Exercises can be just for oneself, e.g. 
writing or drawing, in exchange with 
others or also sharing insights about 
oneself, wishes, intentions with the 
whole group.

• Short exercises at the beginning of a 
workshop day can be used, to have 
a personal start, get to know others 
more and offer something meth-
odologically different to often in-
put-heavy teachings on agriculture. 
There are many ideas for questions 
in the links below, examples are: who 
was your hero:ine as a child? If you 
could have a superpower, what would 
that be? As a child, what did you want 
to be / do when you grow up?

• In a longer programme, it is advised 
to integrate a session that explores 
more facets of one’s aspirations, 
strengths, ‘weaknesses’ vision, what 
to let go of, e.g. in the form of Journ-

aling (see workshop 1 day 5) or going 
through a step-by-step process, like 
a group coaching, e.g. also using the 
GROW-model.

• With regards to personal goals and 
activities, you can also do a getting-
to-know-each-other-session at the 
beginning of a programme which is 
a combination of professional and 
personal (Living in, profession, hob-
bies, passion, currently working on, 
would like to work on, my dream) and 
then re-visit that in the middle or at 
the end of the programme. This could 
be done asynchronously by filling in 
a profile that is shared or as a group 
session with presentations to the oth-
ers.

• The AIZ Toolbox Leadership for Glob-
al Responsibility has instructions for 
the following methods: 2 – Mapping 
Personal Leadership Challenges; 4 
– Learning Journal, 6 – River of Life 
(note: that this can go quite deep – 
you need to be prepared for dealing 
with possibly troubling issues that 
come up with participants), 7 – Lead-
er as Coach, 16 – Solo Walk.

METHODS

RESOURCES

• Developing Self-Leadership: Your Ultimate Coaching Guide.
• Great questions for Self-leadership & group exchange.
• Self-leadership Journaling Instructions & Questions.
• GROW Coaching process.
• GIZ (2015): AIZ Leadership Toolbox. Leadership for global Responsibility.

https://bit.ly/3nYAvQE
https://checkinsuccess.com/question-archive
https://www.presencing.org/resource/tools/guided-journaling-desc
https://www.mindtools.com/pages/article/newLDR_89.htm
https://www.giz.de/de/downloads/giz2013-de-aiz-toolbox-leadership-development.pdf
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9.2. 

Self-Management

• Time management and Priority-Setting
• Self-organisation
• Resilience, Sources of Strength and Self-Care

COMPETENCY DEVELOPMENT AND LEARNING GOALS

Self-Management here refers one the one 
hand to how to organize oneself well per-
sonally, how to manage one’s own time, by 
setting priorities, using reminder systems, 
planning breaks etc. and – increasingly im-
portant in the times of multiple distractions 

– on how to focus. Connected to that are the 
issues of dealing with stress, caring for one’s 
own physical and mental health, including 
identifying sources of energy and motiva-
tion, and thereby increasing resilience.

OUTLINE OF CONTENT

Module 9C. The EOALC Curriculum and methodological options

• ask participants how they manage 
their time, work, tasks etc. Invite gen-
eral principles as well as concrete 
ways, e.g. types of lists, reminders, 
apps, paper calendars, notebooks, 
exercises, routines etc. Let partici-
pants write on cards (paper or elec-
tronic) and ask them to cluster.

• Go in a circle and everyone to share 
one thing that really helps them (can 
be anything from a list of tasks they 
re-write every day, going jogging be-
fore work, clean desk, turning off no-
tifications…).

• Introduce the Eisenhower-Matrix and 
ask participants how to treat each 
quadrant. Which ones are tricky? The 
urgent and not important, especial-
ly with multiple notifications seeking 
our attention, they often get priori-
tised. And the important and not-ur-
gent, as if not planned for it ends up 
in the urgent quadrant, possibly with 
not enough capacity to manage it 
well. Ask participants – this can also 
be individual ‘homework’ to lay out 
their to-dos along the lines of the Ei-

senhower matrix. Note: the idea here 
is not to state it as the best way to or-
ganise yourself, but to introduce the 
differentiation between urgent and 
important. Participants can decide 
themselves how they put that into 
practise.

• Introduce some other self-manage-
ment approach, as e.g. Dave Allen’s 
“Getting things done” with the slo-
gan “your brain is for having ideas not 
holding them”, thereby introducing 
the notion that organising thoughts 
and tasks supports being able to fo-
cus on something.

• Ask participants how the body is con-
nected with this topic and whether 
anyone has any practises that they 
find helpful? Make sure they don’t feel 
under pressure to report something 
‘grand’. Just taking a deep breath 
and relaxing the body when stress-
ing, drinking water, looking out of the 
window (e.g. during videocalls), going 
for a walk are all relevant ways to pay 
attention to bodily signals and let the 
body support us. 

METHODS
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 » Invite participants to practise 
an exercise with the group, ei-
ther during this session or as part 
of the roster of energisers and 
starting the day, if you have set 
that up.

• Move to the issue of stress and men-
tal health in a professional context. 
Your aim could be to de-stigmatise 
it, share figures of how widespread 
stress, depression, burn-out and oth-
er mental health issues are, and that 
part of the problem is people carry-
ing it around with themselves, fearing 
it as a sign of weakness and thereby 
feeling even more ‘in the corner’. 

 » Unless you are trained to deal 
with participants having a break-
down during your session, it is rec-
ommended not to engage in any 
exercise that engages too deeply 
psychologically on this issue. 

 » If you are a trained coach, you 
can offer 1:1 conversations af-
ter the group sessions, but – of 
course, as is the code of ethics of 
coaches – be clear to differenti-
ate between coaching and ther-
apy.

 » You can make the link to the spe-
cial burden people carry who 
know of and feel the ‘hurting’ in 
the world and work hard to make 
it a better place. Explore the risk 
of burning out because of the big 
moral pressure to be active. 

 » Gather ideas on what can help, 

e.g. having regular exchange cir-
cles with peers, having spiritual 
grounding, exploring practises 
such as “the work that recon-
nects” that specifically address 
despair, hope(-lessness), anger of 
such ‘activists’ as well as ground-
edness in the body and earth.

 » You can connect this with 
self-leadership and creative ex-
ercises, inviting participants to 
think of what gives them strength, 
what are they grateful for, why do 
they love, think of a moment that 
felt like eternity, when they were 
at inner peace, a place they love, 
a place of childhood, a symbol to 
anchor that good feeling, the in-
vitation to actually have a physi-
cal ‘anchor’, a seed, a shell, some 
object to remind you of that in-
ner place of calm, happiness and 
strength.

• Ask participants whether this is just 
about ‘better performance’ or if they 
can see any connection to the over-
arching theme of the EOALC? One 
response could be that constantly 
being (kept) busy and thinking with 
a busy mind (neurologically these are 
beta brainwaves) is distracting us 
from paying attention to our deeper 
‘wisdom’, to the voices inside telling us 
that we need to find wise solutions for 
humankind, to think beyond silos and 
out-of-the-box.

RESOURCES

• Overview of Eisenhower-Matrix and other Time Management methods
• Allen’s Getting Thing Done approach
• Resilience measures pf the Mayo Clinic
• Deep Ecology “Work that reconnects”

https://en.wikipedia.org/wiki/Time_management#The_Eisenhower_Method
https://gettingthingsdone.com
https://www.mayoclinic.org/tests-procedures/resilience-training/in-depth/resilience/art-20046311
https://workthatreconnects.org/
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9.3. 

Interpersonal Communication 
and intercultural diversity

• Understand interpersonal communication principles
• Be aware of intercultural differences (assumptions and highly subjective perception of 

communication and reality)
• Deep Listening and Sensing
• Active Listening and give constructive Feedback

COMPETENCY DEVELOPMENT AND LEARNING GOALS

This module on interpersonal communica-
tion is listed here as a core part of Leader-
ship as it focuses on how we see the world, 
whether we are aware of our own biases 
and in that sense how much we are will-
ing and able to take into account others’ 
perspectives. Learnings about intercultural 
differences make us aware that our percep-
tion is always, no matter who we engage 
with, based on assumptions. The brain con-
nects the ‘incoming data’ with ideas and 
experiences present in our mind. That is ef-
ficient and normal. However, if we can be-
come aware of that and possibly of specific 
‘blind spots’ we have, we move away from 
an attitude of quick judgement (focused on 
oneself) to a more humble, open and ques-

tioning (really listening to the other person): 
it seems to me as if.... how is it for you? This 
module also offers practical methods on 
how to do this. Including at least a bit of this 
module is recommended for any leadership 
training as it lays the basis for cooperation 
with others and deeper self-reflection. In-
troducing the communication approaches 
early also helps creating an atmosphere of 
recognising differences and empathetical-
ly knowing that we all have our limitations. 
Quite practically it invites participants to 
use a language of inquiry and I-messages 
(it seems to me as if..., I think...) rather than 
objective judgements (“That is rubbish...”) 
thereby creating an atmosphere of learn-
ing, inquiry and empathy.

OUTLINE OF CONTENT

• An experiential and fun way to start 
this topic can be to show participants 
images where it is possible to see dif-
ferent things in it and let them discuss 
what they see. On the internet you 
can also find videos demonstrating 
out limited perception such as the ex-
periment with looking at basketball 
players and someone dressed as a 

chimpanzee walking through it (who 
we often don’t see as we get the task 
to count the number of passes of the 
ball between the players).

• You can engage in storytelling of situ-
ations where you thought something 
that turned out to be completely dif-
ferent (for the other person) because 
of bias and assumptions you had 

METHODS

Module 9C. The EOALC Curriculum and methodological options
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Module 9C. The EOALC Curriculum and methodological options

made. Encourage funny anecdotes 
– as it is also a serious topic, humour 
helps release the tension!

• If you feel the group is ready – they 
are at a point where they realise their 
view is subjective, and they are willing 
and curious to dig deeper – you can 
go deeper into the topic of uncon-
scious bias, explaining different as-
pects of it and even offer self-tests

• Deep listening and sensing are ideal-
ly placed early in the programme and 
as preparation before the field trip 
/ leadership excursion (LINK to that 
section).

• On feedback, discuss whether the 
word feedback is even helpful, as it 
is so focused on the other person. 
Should it not better be feed-forward 
= as the intention is to find a common 
solution together?

• Giving feedback as an I-message 
needs practise and is therefore rec-
ommended as a role play (imaginary 
or you can prepare situations where 
someone needs to address a problem 
by giving critical feedback).

• A nice, positive way to round of the 
session and to practise is by giving 
people positive feedback - which is 
also more helpful when behaviour is 
described “I appreciated when you 
intervened to allow me to make my 
point as it was important to me” rath-
er than an overall judgement “that 
was great”. It is also a self-leadership 
exercise, giving people insights about 
what people appreciate about them, 
giving them strength and resilience 
when things are not going well.

• You can do this either as a verbal ex-
ercise in pairs, electronically asking 
every person to send 1-2 other per-
sons (who you allocate to make sure 
everyone is receiving positive feed-
back) or in person: everyone gets a 
piece of flipchart paper stuck to their 
back. Then everyone mingles in the 
room and makes sure to write a pos-
itive statement on everybody’s back. 

• Attention: Emphasise that this is only 
for the participants personally and 
will not be shared in the group.

RESOURCES

• Implicit Association Test – Harvard University
• Cognitive Bias – an overview
• Deep listening – Theory U
• Caspersen, D (2011): Changing the Conversation. The 17 principles of Conflict Resolu-

tion, Penguin
• Goldsmith, M on Feed Forward
• Metasysteme on Feed Forward and Feedback
• Wikipedia: Non-violent communication and under “see also” links to other communi-

cation models such as I-message, Four Sides Model, Bohm Dialogue
• Exercises on “Mental Models” of the “Fifth Discipline” book in Senge, P et al. (1994): 

The Fifth Discipline Fieldbook: Strategies and Tools for Building a Learning Organi-
sation

https://implicit.harvard.edu/implicit/takeatest.html
https://en.wikipedia.org/wiki/Cognitive_bias
https://www.presencing.org/resource/tools/listen-desc
https://danacaspersen.com/book/
https://danacaspersen.com/book/
https://marshallgoldsmith.com/articles/1438
https://www.metasysteme-coaching.eu/english/to-feed-back-or-to-feed-forward
https://en.wikipedia.org/wiki/Nonviolent_Communication
https://en.wikipedia.org/wiki/Nonviolent_Communication
https://thesystemsthinker.com/the-fifth-discipline-fieldbook-a-guide-to-the-learning-organization/
https://thesystemsthinker.com/the-fifth-discipline-fieldbook-a-guide-to-the-learning-organization/
https://thesystemsthinker.com/the-fifth-discipline-fieldbook-a-guide-to-the-learning-organization/
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9.4. 

Learning Review and Roadmap

• Reviewing progress on personal roadmap
• Shifting from fear of apparent failure to embracing challenges and a learning attitude: 

what can I do about it? What will help me plan realistically and go the next steps?

COMPETENCY DEVELOPMENT AND LEARNING GOALS

At the end of a programme, it is important 
to ensure conscious learning, a group pro-
cess for closure and reflection on the whole 
experience, as well as steps to transfer it to 
beyond the course (see chapter “Transfer 
to real life”). Reviewing one’s learning and 
experience is helpful in order to re-connect 
with it and enrich it with more context than 
perhaps when encountered the first time. 
Becoming conscious of a learning allows 
reflection on a meta-level.

Learning, in this context, can be a topic like 
agricultural practises – or a leadership top-
ic that usually involves one’s own attitude, 
mindset and behaviour.

Often, we are afraid of looking back and 
evaluating, as we are afraid of judgement – 
be it of others or even of ourselves. The ap-
proach put forward here is nicely captured 
in “FAIL = First Attempt In Learning”. Con-
sciously learning by reviewing, adapting 

and trying out something new is considered 
a key competency in the ever-changing 
VUCA world.

Developing a ‘roadmap’ or ‘anchors’ can 
be helpful to implement new approaches 
and behaviours. This can be concrete next 
steps, a time plan, something to remind of 
the ideas and decisions when back in the 
normal day-to-day, like a symbol, object, 
song, image... . Get participants to deter-
mine the next activities during your ses-
sion as it might otherwise easily be pushed 
aside by other urgencies and distractions. 
This involves not only getting participants 
to be clear on the next steps but also coach 
them to think beyond the obvious, e.g. “who 
could support you with this who you might 
not think of usually?” - “Where could be a 
place of inspiration?” “What do you need to 
let go of (to make space for the new)?”

OUTLINE OF CONTENT

Module 9C. The EOALC Curriculum and methodological options

• Reflections on previous day: be very 
clear that this is not about repeating 
previous content, but about going 
to the meta-level of reflection and 
sense-making

• Learning review sessions at the end of 
a day, a workshop, a webinar, a phase

• Individual Journaling questions
• Exchange in pairs.
• Peer-coaching / case clinic Methods
• Set up ‘learning-triads’ to caringly fol-

low up on each other, hold each other 
accountable and continue adaptive 

learning in a supportive environment
• ‘Harvest’ creatively with harvest im-

agery – or even combine it with a real 
harvest and joint meal!

• Especially at the end of a programme, 
you can invite declarations to the 
group about their intentions. Can also 
be creatively combined with rite-of-
passage style exercises, e.g. stepping 
over a line / plank / tree trunk, jumping 
from a chair, being blessed with flow-
ers, receiving a symbolic medal, walk-
ing through a lane (‘guard of honour’)

METHODS
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Module 9C. The EOALC Curriculum and methodological options

RESOURCES

• See Chapter 5 on Coming home: Tools for Closing the Process and Continuing the 
Journey in the 2015 version of GIZ (2015): AIZ Leadership Toolbox. Leadership for 
global Responsibility.

• Journaling leading to a roadmap for next steps – Presencing Institute.
• Retromat with 143 exercises for a retrospective.

https://www.sustainable-at-heart.com/resources/ 
https://www.sustainable-at-heart.com/resources/ 
https://www.sustainable-at-heart.com/resources/ 
https://www.presencing.org/resource/tools/guided-journaling-desc
https://retromat.org/en/?id=2-87-55-73-120
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Annex

Overview of pilot implementation – Sessions with module references

Introductory Communication & Online Meetings

Asynchronous invitation & communication (participants introduce themselves & fill in profile)

Online Kick-off Meeting: General Course Introductions: Methods and Content (1.1) & Group process (1.3), EOA: Origin, Principles 
and Approaches (2.1, 2.2, 2.4, 2.5)

Workshop 1 – hybrid, participants in-person in 5 regions, trainers & speakers online

Monday Tuesday Wednesday Thursday Friday

2.1. WHY Change,
2.2. Principles, defi-
nition/s of EOA,
2.3. EOA Production 
systems (Context 
and key practices)

3.2. The Current Val-
ue chain: Oppor-
tunities and Chal-
lenges

9.3 Interpersonal 
C o m m u n i c a t i o n 
(deep listening & 
sensing) & 7.4. Lead-
ership in VUCA 
world: Prep & Task 
Setting for Excur-
sion
Travel to Vxqenue
Farm/Production 
site visit and learn-
ing

5.1. Global, conti-
nental, regional and 
local ecological or-
ganic networks and 
movements
5.2. Building na-
tional ecological 
organic sectors and 
movements

9.1. Self-leadership
9.2. Self-Manage-
ment

2.4. & 4.3. Ecological 
Organic Agriculture 
Production systems, 
cont. & Advocacy 
topics
3.1. Ecological or-
ganic Food Systems 
- Overview

 3.3. Guarantee Sys-
tems

Excursion Visit 
(Cont.)

5.3. Knowledge 
Management and 
Dissemination

9.3. Interpersonal 
Communication & 
intercultural diver-
sity

3.1.& 8.4  Breakout:
“System Design” 
Groups and Individ-
ual Role Play

4.1. Advocacy and 
Lobbying: Strategy 
and Tools

Excursion Visit 
(Cont.)

6.1. General (exter-
nal) Communica-
tion principles
6.2. Crisis communi-
cation

8.5. Project Devel-
opment and Fund-
raising
Course Work - Inte-
grated PCM/MSD 
approach in DP De-
velopment - Group 
Work

3.1 & 8.4 Group share 
learning, challenge 
designs, check un-
derstanding.
8.5. DP introducing 
transfer project

4.2. Global Advo-
cacy
4.5.  Continental, 
Regional, National 
and Local advocacy

9.3. Group Reflec-
tion and interaction 
(with members of 
the Network (Farm-
ers, operators, etc))
6.4. ICT Sharing re-
cords of Excursion 
on platform

6.3. Public/Media 
Relations and Mes-
saging

9.1 Self-leadership 
Journaling
9.4. Final Reflec-
tions, Review, 
Roadmap to F2F2
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Annex

Interim Phase: Work on Transfer Project (see below) & 2-hour webinars

Module 4. Advocacy and Policy 1 (4.2)

Module 4. Advocacy and Policy 2 (4.3, 4.6)

Module 6.4. Communication: virtual collaboration & Social Media

Module 5. Supporting Structures for EOA development (5.3)

Module 8. Cross-cutting leadership topics: Gender and EOA (8.1), Leadership & Women (7.2.)

Workshop 2 – online, all participating individually

Monday Tuesday Wednesday Thursday Friday

9.4. review of 
interim phase, 
7.5 Team lead-
ership: Kantor's 
b e h a v i o u r a l 
preferences

2.3. & 5.3. Indig-
enous Peoples' 
food systems & 
SDGs

7.4. Leadership 
in times of dis-
ruption

8.1. Gen-
der and EOA 
A g r i c u l t u r e : 
r e a c h - B e n e -
fit-Empower-
ment Matrix

8.5. Presenta-
tions of Transfer 
Project Plan & 
Peer Review on 
TPD

5.3. Knowledge 
Management 
and Dissemina-
tion (deepen-
ing)

8.5. Presenta-
tions of Transfer 
Project Plan & 
Peer Review on 
TPD

7.4. & 3.1. Sys-
tems Transfor-
mation: finding 
new ways of 
operating

8.5. Presenta-
tions of Transfer 
Project Plan & 
Peer Review on 
TPD

4.4. Advocacy: 
Seeds, breed-
ing techniques, 
p r o p a g a t i o n 
rights and pol-
icies governing 
patenting, GM 
and related ap-
proaches

6.3. Commu-
nication: Mes-
saging, Target 
audience & ele-
vator pitch

7.3. Change 
Management

8.5. Presenta-
tions of Transfer 
Project Plan & 
Peer Review on 
TPD

7.2. Leadership 
in EOA (Youth)

4.4. Advoca-
cy Seeds & Co 
(continued)

8.5. Presenta-
tions of Transfer 
Project Plan & 
Peer Review

6.3 & 6.4. Sto-
ry-telling with 
media (videos 
etc.)

8.4. Motivation 
& Team Topics

7.3. Innovation, 
Learning Cul-
ture & Creativity 
Techniques

9.4. Learning 
Review, individ-
ual next steps 
& as a group, 
farewell
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Annex

Transfer Project Plan 
– Coaching Communication on the process

Communication 1 
 
Dear EOA leaders in Africa! 
 
We hope you had a good week catching up with your life back home. It was wonderful to meet you in this 
hybrid format and we thank you for all your engagement.  
 
The next weeks in the lead-up to workshops 2, we are meeting in our weekly webinars (interactive includ-
ing group work) and you are working on your regional projects which you will present in workshop 2. 
 
In short: this week you should (only - other points on the template will be addressed in the following weeks) 
get clarity on what exactly you are working on exactly. You may have agreed on a general topic. Now is 
the time to 
a. define the exact “How Might We”- question (= objective) 
b. define the project boundaries / non-objectives 
c. outline roughly what the project will contain 
d. plan next steps and set your working meeting dates (and the tasks which are already clear) 
e. if you want: use the TASKS app in your regional channel to provide clarity on who is doing what by when 

More details:   
For supporting you with the project development process, we are combining a mix of classic Project Man-
agement approaches & tools with a Design Thinking perspective. 
a. the “How Might We?” questions and the Problem Analysis (see presentations uploaded to the GEN-

ERAL > FILES > day 5):  
• take a challenge and turn it into a question that contains the objective e.g. “How might we create 

a coherent regional advocacy approach in order to promote EOA in our region?” 
• Have a look at whether your question might be too big or too small by writing down lots of ‘ques-

tions behind the question’, you might find that, in order to move ahead with a coherent policy ap-
proach, you first need to get to know all the players in the region or create a forum for exchange. 
You could then ask “how might we create a forum for exchange with regional players that ena-
bles us to come to a coherent policy approach?”  

• You can do this with the HMW questions – or – with the Problem Analysis approach (see Bar-
bara’s PM presentation slide 14-18). Whatever you call it (some also call it the impact matrix), the 
aim is the same: identify which systemic factors are involved in answering a question and decide 
where you want to put your emphasis. Optional further reading: turning a problem into a good 
HMW question 

• Decide on one question where you feel you can make a contribution to promoting EOA within the 
timeframe of this course. Even a small step can be a stepping stone to advance EOA in Africa! 

b. Defining the scope, boundaries or ‘non-objectives’: writing down what you are not going to work on 
can be really helpful to defining the scope. E.g. if you are aiming at writing a regional policy, your 
non-objective could be “an advocacy stakeholder strategy” 

c. Project description: very simply (can be bullet points) outline what you will do 
d. Team planning: our EOALC is as much as about EOA topics as it is about ‘meta-competencies’ such as 

planning, communication, teamwork, as these are so essential to work effectively. Since you are surely 
busy people and the time is limited, make sure you plan well. So, e.g. plan a few meeting dates for the 
next few weeks, to make sure everyone can participate, even if the aim and content of the meetings 
will develop later. 

e. You are invited to use the MS Teams channel, files and TASKS for your project planning. Even if you 
are not used to it and it may have limitations, you are thereby becoming more proficient in the use of 
online collaboration platforms which are especially useful for cross-organisational networking.  

https://www.nngroup.com/articles/how-might-we-questions/  
https://www.nngroup.com/articles/how-might-we-questions/  
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Communication 2 

Dear all, 
  
In short: 
 
What is expected of your transfer project plan: 
a. a regional group work to which every member of the group has contributed 
b. it should be ‘substantial’, the equivalent of minimum 5 pages, maximum 20 pages written text 
c. it should include all points outlined in the project definition (you choose how and to which extent) (GEN-

ERAL > FILES > ENGLISH / FRANCAIS > FILES / FICHIERS / TRANSFER PROJECT): 
d. Workshop 2: 

• the plan should be finalized and uploaded to your MS Teams channels.  
• During the workshop, you will have about 20 mins to present your project. Then we have 45 mins 

for Q&A and “feed forward” from Peers. 
e. Incorporate the feed forward and finalise the transfer project plan by August 16th. 
f. The final transfer project plan and at least 80% attendance qualifies you for a certificate!  

Communication 3 

This week’s milestones: by now, you should have clear: 
1. Your topic & HMW-Question, your objective and non-objectives 
2. A plan with steps, and tasks allocated to team each team member, on how you will finalise your trans-

fer project plan in the next three weeks. 

This week the focus is on stakeholders: 
3. Conduct a stakeholder mapping 
4. Optional: Interview some stakeholders 
5. Optional: Develop a ‘persona’ = an example person of your stakeholders and try to put yourselves in 

their shoes (empathise) – instructions below 
6. Fill in a table with a stakeholder needs analysis 
  

More details: 
 
3. Stakeholder Mapping: you can review Barbara’s presentation on day 5 of workshops 1 or choose another 
way to map them (like an onion, a rainbow…with whatever categories are important to you). 
4. Optional: Interview some stakeholders: You can read about Stakeholder Interviews to prepare you for 
conducting your interviews. This approach may seem a bit unusual to you, but that is the whole point of 
the programme: to try out something new and expand your potential. By the way, asking for an interview 
in the context of your EOA Leadership Programme is a great way to expand your network. 
5. Optional: You can either choose a real person or invent a persona who would be typical of an important 
stakeholder / user category. Fill in the template: what is their day-to-day like? What do they love, hate? 
What do they hear? See every day?... This is a great exercise for the next step of… 
6. Filling in the table of Stakeholder needs analysis and how we might be able to meet them, forces us to 
put ourselves more into the shoes of our stakeholders.  
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Annex

Communication 4 

Transfer Project - 3: Ideation & FAQ on transfer project

Dear participants Allgemein, we hope you are well amidst all the turmoil our local and global world. Crazy 
times, when it is good to have a trusted network of family, friends and peers!

As mentioned, in our approach to the transfer project plan, we are integrating some concepts of Design 
Thinking together with ‘classic project management’: one of the thinkers of this being Dave Kelly, remem-
ber the “Creative Confidence”-video?, the How-Might-We-Question, empathizing with the stakeholders in 
order to understand the problem deeply and this week: ideation. 

Ideation is about developing ideas on how to address the challenges you have defined. Design Thinking 
emphasizes the brainstorming approach of developing many ideas and then choosing one to try out. 
Brainstorming aims to move beyond the obvious by encouraging ‘crazy ideas’. In what seems crazy at first, 
there may be a really interesting idea or thought that can be pursued further (see transfer project pres-
entation day 5). In our workshop no.2 we will practice some creative methods!

**

Regarding the plan for the transfer project, we would like to answer some questions you have had (nothing 
new, but more details):

What should the aim of the plan be?
The aim is to plan a project, that contributes to promoting EOA in Africa, that you could theoretically im-
plement. Try to narrow down the idea as much as possible, small enough, so that implementation is realis-
tic. If you start with the big aim, think about the dynamics in the system (in your problem analysis / impact 
matrix), and choose one problem or measure to focus on concretely.

Should we implement the project?
As the time of the course is limited, we wanted to focus on you developing a great idea and plan to go with 
it. Whether it will be implemented after the course, depends on your initiative and resources (time, energy 
and funds). There are no funds in the budget for this course for project implementation. However, you could 
propose your project plan to organisations and pitch for financial or other support.

What is expected until workshop 2?
• the draft plan should be finalised and uploaded to your MS Teams channels. 
• Prepare a presentation (you choose the format: can be with presentation, video, theatre, make a pro-

totype of the system or solution with materials…  be creative!). During the workshop, you will have 
about 20 mins to present your project so far. Then we have 45 mins for reflection with Peers.

You are more than welcome to also present the open questions you have, the assumptions which you won-
der about and possibly different perspectives you have had in the team! These are very important, as they 
allow us to go deeper. Innovating for sustainability requires us questioning the status quo, but also ques-
tioning ourselves: which dynamics in the system are not obvious? Where is our own blind spot? What about 
the unquestioned assumptions on which the problem analysis is based? Are we feeling comfortable to ask 
ourselves the difficult questions? Let us reflect about all of this together, in a safe space where we do not 
have excel as perfect experts, but can openly share the questions to which we have no immediate answers. 
As we think together, we can uncover much more depth in our understanding and solution generation!

What happens after the workshop 2?
Incorporate the feed forward you will have received from peers and the course team and finalise the 
transfer project plan by August 16th.
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My EOALC – template for outline of variation of EOALC

Concept of an Ecological Organic Agriculture Leadership Programme

Format
Participants (amount) :
Participant profile (s) : profession, background, experience, (age range)
Duration :
Format (in-person / online / hybrid…):
Location: describe kind e.g. Meeting room, field, excursion… Online Tool
…
Objectives
Can be content-related, social (e.g. building trust, a network…) and / or methodological (e.g. relating to the 
flow of the day) 
Are (usually) formulated from the future perspective
Individual:  the perspective of the participants „Participants will have…“ or „Strengthened competencies“ 
Collective: Can also relate to objectives beyond the participant perspective (“e.g. a trusted network of 
peers has developed”)

Describe the ideal outcome (and not an activity)
 

Tangible Intangible

Individual   

Collective   

 
Curriculum
Core essential building blocks (content + learning components e.g. excursion, transfer project, learning 
journal…) :
 
Desired variables:
 
Implementation
What is needed (tangible & intangible)? Who can support you? Any crazy ideas?
 
Roadmap
What steps are needed for implementation? Note some general, bis picture steps. Later on, you can edit 
this list to be more detailed and include a (joint) workplan here.
 
My next steps
What will I do concretely to make it happen?
 

Annex

What should the project plan look like?
b) it should be ‘substantial’, the equivalent of minimum 5 pages, maximum 20 pages written text
c) it should include all points outlined in the project definition: you can just write bullet points, but it is im-
portant to think through it all (sometimes we tend to leave out parts like the problem analysis or the eval-
uation): how do we understand/ analyse the problem / impact? Which aspect will we focus on? Which 
concrete ideas / activities do we propose? What resources are needed? How will we measure our effect? 
How will we learn?
For guidance you can also refer to Barbara’s presentation on project management (day 5).
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Steps

1. Decide on roles: Required: Facilitator, Timekeeper, Process Observer 
@Facilitator: ensure the process is strictly followed ;)
 

2. Case provider presents problem/question/ topic/issue. Coaches only listen. 
No questions are asked!

Coaches put themselves on mute.
• Current situation: What key challenge or question are you up against?
• Intention: What would you like to achieve?
• Learning edge: What do you need to learn?
• Help: Where do you need input or help?
 

3. Coaches ask questions (no advice;)
In addition to clarifying question, use powerful questions (quantifying, wonder, meta-
phor, upside-down questions) to support the case giver gaining clarity and more per-
spectives.

Case giver can take notes of questions.
 

4. Case giver answers the questions of the coaches (may include reflective thoughts).

Coaches put themselves on mute.

Annex

Virtual Peer Coaching

During a Peer Coaching (or Case Clinic) session a case giver is ‘coached’ on a specific problem/question/ 
topic/issue by a team of peers. The AIM is not to provide the case-giver with a solution, but support her/
him in opening up new perspectives and gaining their own clarity on next steps and possible solutions. 

Problem / Question
/ Topic / Issue

Case provider

Time-keeper
Coach

Writer
Coach

Process Observer
Coach

CoachModerator / Facilitator

7 min

10 min

5 min

3 min
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5 min

5-7 min

15 min
 

5. Coaches share impressions, associations, thoughts, feelings, hypotheses and move into a 
generative dialogue on how these observations can offer new perspectives on the case 
giver’s situation. Build on each other’s ideas. Stay in service of the case giver without 
pressure to fix or resolve his/her challenge!

Case provider dissociates (mute microphone/switch off video)
 

6. Case giver reflects on what s/he has heard: which new perspectives are arising? Are 
there any concrete next steps appearing? Final remarks.

 
7. Group discusses virtual peer-coaching-process

a. Case-giver: thanks coaches
b. Process observer gives feedback concerning the consulting process
c. Coaches reflect on their own experience (how challenging was it to reflect & coach 

and not go into solutions mode immediately? ;) 

Source: https://www.presencing.org/files/tools/PI_Tool_CaseClinic.pdf , 
adapted by www.tinameckel.com

Annex

https://www.presencing.org/files/tools/PI_Tool_CaseClinic.pdf
http://www.tinameckel.com
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